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Introduction 



About tKis 

This book contains realistic tasks covering 3II parts of 
the IELT5 test on photocoplable pages. The tasks are 
preeecM ^» 'vtnimi-tJ|r$K^^^II^ (ntodudten 

and followed by one 0P.'|nOTei'lcdllDW-up activities to 
provide you with a comfSete teison which your 
students should find enjoyable, interesting and, above 
all, useful pcep^^dn for the lElTS test 

The I^Sdns take from 45 minutes to about 1 hour 30 
minutes. Detailed guidance on timing is given in the 
teacher's notes. If the lessons are loo long for the 
period of your class, the teacher's notes contain 
suggestions for giving activities for homework or for 
doing them In a folkwrfng lesson. 

Levels 

The lELTS test is designed to give each candidate doing 
tiie Ipst a result in a Band from HAnd 1 (Non-user) to 
Band 9 (Expert User). The tasks in this book are at the 
'ssme level etf dfffituHjf asthe asks ih m ieltc test. 

The ^lclivitio^ -ind the teacher's notes are designed to 
give practice and preparation for both Intermediate 
and Advanced students taking the test in order to 
optimise their performance. 

For the purposes of this bopk; 

[ntermnbattf sbc^ents'vwAild be expected to 

achieve Band 4, 5 or 6 In the test. 

Advanced students would be expected to achieve 

Bahtfe,7fif8. 

Teacher's notes 

The teacher's notes give detailed advice on hovi' to 
prepare your students for each p^irt of the lELTS test 
and each cjuestion-type. There is separate advice for 
Intermediate and Advanced classes. You should choose 
the advice which best suits your students' level, butyoy. 
can always use advice fnsm the Advanced boxes vfith 
Intetmedf^'^a^ and vice versa, if you think it ^ useful. 
You may wish to supplement these lessons with" extra 
grafTfmar practice. Our recommended grammar books 
are Advanced Grammar m Use ~ a reference and 
practice book for advanced learners of English , {with 
m^wp^), ISBN: 0 521 498686 and English Grammar in 
U^: ^'V^^ce and practice for inlsfmediate student 
(with answer), ISBN: 0 521 43680X. 

Answer keys 

These contain the complete range of possible answers. 
Answers must coinddeexa:Sly with the key (including 
mrt)^ spelling) for thgjft i& tts €Bn^ 



passages 

IheS^ are designed to be done in class, though they 
arc also suitable as homework tasks. The teacher's 
notes give detailed advice on teaching different reading 
techniques, ways of dealing with different lELTS 
question-types and ways of dealing with reading 
passages iri dass. 

Many passages have a vocabulary follow-up. These 
are placed after the passage to give students 
experience in dealing with reading passages in spite of 
difficult vocabulary. These activities can be done first, if 
you think this will help your students deal with the 
reading nwre confident. 

listening sections 

In the lELTS test, candidates hear esUii sectfi^ eim 

only. However, in classroom practice it may often be 
beneficial, especially for Intermediate students, to play 
these hivkie. As in die \&H test, ed(^ fi^enifts:^vity 
comes in two parts, with a pause in the middrefor 
students to read the next set of questions. 

Speaking follow-ups and role plays 

These follow most reading passages and listening, 
sections, and are designed to give students an 
opportunity to express their opinions and ideas on the 
topic of the lesson. The teacher's notes give detailed 
advice on how to handle these in class. However, 
please note that in the lELTS test the topics of the 
speaking module are not related to the topics dealt 
with in other parts of th^tC^. 

* 

Writing tasks 

Each of these contains an icttroclsfCtion to the topic and 
practice In planning answers^ writing tasks. The^ Mso 
contain sample answers to the tasl< with exercises 
based on them. When the exercises have been 
completed corredJy, the answers should serve as 
models for your students when they do their own 
writing tasks. The sample answers are followed by 
w&^am useful structures or vocabulary. The final 
activity is a similar writing task for students to do 
themselves. This can be given for homework or, if you 
think It Is moni sufteisle, ^ dass work. 

Speaking 

These activities are designed to give practice in the 
three parts of the speaking module of the lELTS test. 
In the test, the speaking module takes 11-14 minutes, 
so it is probably not a good idea to do all these 
activities at the same time Photocopy and cut up a 
few ^vities to fill ten- or fifteen -minute gaps in your 
lessons on different days. Read the teacher's notes l^*f 
advice on how to m^iage thee adi^^ m class. 



CO 



LISTENING SECTION 1 



A House to Rent^^ 



SRITESH 

RUSSH 



1 Introdiictien 

Read about Lu^ and then, in groups of three, discuss 

• what things will probably worry Lucy about going to 
study in Canada. 

• which type of accommodation would be most suitable for 
hi^;^ Which least 

n ahallofresidmceordormittiry 

□ a shared flat or apartment witti otb©- student! 
D a bedsitter or studio 

Q a room in a family house 

□ i basement'flat or basbnientsutte 

□ A termwd housew f9w house 



Lucy Is a 24-year-old gracliiatt^ student ai ihe 
Uiiivcrsiiy of N.iliil. in Diirhan, Suulh Africa. 
Siic ha.s jiisL U'on n .strliukr^liip Ui Mtudy for 
part of her doctorate at the University of 
fiiM^ ^^hnobia in^^JacQUTC^ Caaiwla. She is 
V^:^/m^l£ii^ym be her 
i!b^ time abPoad. 



2 # Listening 

You will hear a man in Vancouver, Cahids, phoning a real- 
estate agent in order to rent out rooms In his house. 

Work in pairs and look at Questions 1-7. 

• Before you listen predict the type of information you wilt 
need for the answer to each question 

Example: in C^jestion 7 you will need a telephone 

• Then listen and answer the quiSstidns. 



Complete the form below. 

Use NO MORE THAN THREE WORDS OR A NUMBER. 




BELLINGHAM REAL-ESTATE AGENTS 



Property to rent 

Type of property: (1) ini,iUti.'t.;im*iit.i.. 

AtchrtBCtural ^pe: Zstmwy 

Address: 3281 (2) 

RichMomI, British Columl«. 

Monthly rent: $700 (3) 
plus $30 for (4) 
View of: (S) 



C 
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LISTENING SECTION 1 



-Ate»se to Bent 




efemr you Mill ibten to tite s«ond part of ttrtconwrsation. 

Before you listen, work in pairs and: 

• read the questions and check you understand the 
vocabulary. 

• su^st other ways of expressing the, options 
(A, B. C, D or E) in the questions. 



Thert tISfien Is tte ^«cond {Mrt and answer Qii^lons S-10. 



ardetwoIeltoraA-E. 

8 Which of the following 
does the kitchen contain? 
A dishwasher 

B washing machine 

C dryer 

D gas stove 

6 microwave 

9 Whfehofthcfullowin^ 
does the house have? 
A a swimming pool 

B air conditioning 

C centml heatirtg 

D a games nwrtl 

E a fireplace 



3 Follow- up 



10 Which amenities art 
nearby? 

A the universify 
B a shopping maB 
C a park 
D a sports centre 
E a movie theatre 



Read the advertisement below and then work in pairs to 
prepare either Role A or Rote B. When you have prepared, 
ch«ig» partaMra and do 0ie role pliiy. 



.Family House for Rent 



(STOP per rown f 2 bedrooms f Mdimoiid 



I wo big bedroorns in large Richmond home wWi view orer ocean 

aid I-minute walk from beach and park. Shopping matl 1 Uock away. 
Ft]fly-«]ulpp«l Mtrtien fncMtng mfmnwave and cGsiwaslw. Washing 

machiti". 4',vS ipjK In basemenL Games raamwitiipbig pong and pool. 
Central heating. Would suil single studenb. 



Role A: ReaJ- Estate i^S^ ^ put the advertiserrnent 
^ th^bgltigBi ^ tt^fs** 9B }o«r website. Vou stiould 
deai wnfi eftqufrfe aSooTft: Ybu m 1^ Wmt'bist tfiis 

property as you have not had many enquiries about it - 
it's rather far from the city centre and the universily. 
Before you start, think of extra details about the properly 
and questions you would aslcpec^ enqurrir^abpytth^ 
room. 



Role B: Lucy You have seen the advertisement at the 
bottom of the page on the Internet. Phone tlie estate 
agent to find out more details about the house. You are 
worried that the house is a little far from the univereity - 
ytHJ don't have a car at tlie moment and would have to 
rely on pubLc trarrspoM, leasl until you can find a part- 
finiejob and earn some extra money Beff^re you start, 
think of questions you want to ask the real-estate agent, 



When you travel to English-speaking countries, you may hear 
either British English vocabulary or American English 
vocabulary, or something different depending on where you 
go. Here are some words whid) are different in British English 
and American English. (Canadian Eriglirfi is llk?^ to Sfmitar 
to American Tn^lish ) 

Match the words in Srttish English on the left with their 
American English equiyalants on the right 



British 


American 


1 


cinema' 


a 


yard 


2 


cooker 


b 


stove* 


3 


disitance between two 


c 






paiallel streets 


d 


4 


flaf 


e 


mall" 


5 


garden* 


f 


line 


6 


lift- 


g 


gas" or gasoline 


7 

a 


motorway* 


h 

F 


Mrbage* 


9 


petrel 


i 


faucet 


10 


queue' 


k 


elevator 


11 


rubbish' 


1 


downtown 


12 


shopping centre* 


m 


block- 


13 


tap" 


n 


apartment* 


14 


the town centre 


0 


ocean 


15 


sea 







'Tf^ a« f^wic^ mmimHn used in /Ot^Bi 
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Teacher's notes 



A House to Rent 




1 Introductfon 

Vol can personalise the activity by asking your students to teil 
their partners what type of accommodation would suit them if 
th^' were mcn^ tesbii^ tnni^ff^ oountty. 

2 # Listening 

For the compete recording script, please teejMge ^23^ 



Questions 1-7 (15 minutes 



• Tell your students that although they won't be able to predict 
the actual answers in the test, trying to predict Vie type of 
information needed ii the most effecthfe way of af^roaidiing 

Ihe task 

• Although in the test they will have less time to do this than in 
class, the/ should try to predict haw the answer will be said. 



3 F0U0W-U{|: ^^i^HH^ 



Bafore doing the role play. 

• Ask your students to prepare the sjune roles in pairs. 

• Th* real-estate agents should thinlf up extra details for the 
property and questions they should ask Lucy - e.^. How long 
do you want to rent for? What's your job or occupation? 

• For#pLU9i^theyshouldiMi^^^^M^(4qu^it^ 
f/owips^^#MRfi' Do I bavetapsf«dep0S0' 

^^--^ -^"^ role play. 



ANSWER KEY 

Id Zb 9m 4n 53 ft 7j & 9$ lOf llh ]2e 13j 
141 ISO 



. Ask your students to say for which questions they may be 
asked to write down a word whi^ 9}A (AlKW^ 
I Questions 2 and €). 

i Elicit the problems which they may have in this type of 

i exercise e.g. cine of the speakers repeals the spelling wrongly. 

Ask them to look at Questions 1-5 m pairs and suggest 2 or 
1 3 possible answers for each, so they think about the type of 

InforniaSon thc^ be Itsterring for. 



t may wish to turn this intn a vocabulary revlsloii (seerdse 
j by brainstorming different types of property town Mnae, 
apartment etc., different types of road to live in street. 
avenue, stjuan; etc. and talk at}out vocabulary differences 
betvireen Briti^ and American English. 



ANSWER KEY 

1 [modem) (fami^) house 

2 Number One / No 1 / Road 

3 PCI ro[i " 

4 [the] cleaner / cteaning 

5 (over) (the) ocean 

6 Peter Trubcrise 

7 S(M741D6 



Point out that wltii multiple selection questions, the speaken 
will probably ii» tDffennt wordsliom the ones that appevtn 



TliSW dirt the exampfe iina Sfldt some suggestions for othw 
options e.g wa',1-:'^', rcokfr 
Play the second part of the listening task. 
« Ask your students to check their (Hiswersin pairs before 

chedting with the whole ctass. 
• P%these£0nd^iM4(|^tiando>rn^il^^irard£S^^ 
^^km lisecl vi(Q\ the wor^ In the qtiBfiMis. 



ANSWER KEY 

8 A E 

9 CD 
10 BC 



CZ3 



LISTENING SECnON 1 



1 Introdiitddn 

Work in pairs and discuss 

■ wPiich of these symptoms you would go to the doctor for 

and which you would treat yourself. 
• what illnesses th^ besymptoms of. (Chocsefpom 

the box below.) 



Symptoms 
acpijgh 
sneezing 
a rash 
spots 

a njnny nose 

headache 
a. back ache 
a sore thro^ 
diarrhoea 
dizzinesS'. 
nause; 
a tempbrfttiM. 



Illnesses 
the flu 
a cold 

an allergy 
food poisoning 
chicl^en pox 
over- tiredness 




2 •Listening 





-0 - 




E 




F P , 




T 0 Z 3 




L PC E 1 




P s C T i s 




S J I I V oe 




T V U 1 1t LD ' 




r J 







Martin is visiting a doctor at a student health rpntre. Vbu will 
hear a conversation between Marbn and the doctor. 

Before you listen, look at Questions 1-6 and predict what 
type of infotmation you should listen for in each question, 
(In the example you have to listen for the patient's name 
and sJso Dstwt to how It Is speft) 





Complete the form below, 

yVritci NO MORE THAN ONE WORD OR A NUMBER for 



STUDENT HEALTH CENTRE 



MEDICAL RECORD 



Faculty of (1) 

Address; 13(2) ,...,,.„,Strt^Rirth. 

Telephone: (3) 

Date of Birth: 15Ut June, 1986. 




Complete the notes below. 

Write NO MORE THAN THREE WORDS for eaA answtt 



Serious illnesses / accidents: (4) 

Operations: (5) 

Allergies: (6) 
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LISTENING SECTION 1 



At the Doctor's 



% BRITISH CC'_ 




Mow you will listen to the second part of the conversation. 

• Before you listen, look at Questions 7-10. 

• Work in pairs and suggest □therways of expressing tiw 
alternatives in the questions. 



Exampte: 

7C He hie an infection 



Answer 

I might have got a germ / 
t probably pidced up the flu 
from someone 



• When you have done this, listen and answer the 



Oifffft:!^ eeirect letters Ar-c. 

7 Why is Martin visiting the doctor? 
A l-(e suffers from headaches, 

B He suffers from nausea, 
C HetiasanlnfecKon. 

8 How many hours does Martin usually sleep eaCh night? 
A Less than eight, 

B Between eight and nine. 
C More than nine, 

9' Which of these describi;s Marlm's problem? 
A It's continuous and constant, 
B It's worse during the daytime. 
C It's worse in the evening and at night 



Circle two letters A-E, 

10 Which of these things does the doctor suggest Martin 
should (Up 
A change his diet 
B have his eyes tested 
C sleep more 
D take more exercise 



3 Follow-up 



Speaking Module Part 3 



In Parts of the speahing module the Interviewera^syeu 

some questions and discusses them with you. 

Work in pairs. Ask each other these questions and discuss 

your stamts toge^sr. 

a Why is it important to stay healthy? 

b Which do you t:hinl< is more important: health or money? 

C What things should people do to protect their heaitt)'? 

d Whatace the main-health problems in your osuntcy? 





■C 
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[Teacher's notes ^ 









Estimated doss pam SO ndnu^s-l hour 

t Introduction (10 minutes) 



ANSWER KEY 



it will iifm^ m t«w tmgiiw i^ii^itOWs 9^r^ M(| how seticius 

thev are. 

2 (Posiib'.e aii^wers): 

the flu: snesiinij, <i headache, a back ache, a sore throat, nausea and 
vomiting, a teniperatjre 

a cold: a cougfi, sreeiing, a runny nose, a headache, a sore throat. 3 
temperature 

an allergy, a coush, jTieezing. » rash, ^te, a Tunn^ nose, nausea 

and i/omitfng 

food poisoning; a headactrnttarrfwea, .dtxdness^JHUsea and 
vomiting, a tempeiature 

chtdcen pon: a rash, spots, a headache, a iempefshm 
ov>r-tlredn«ts: a headache dizziness 
.inqntiittte a cough, a sore throat, a teinp^^- 



2 # Listening 

Ask your shidents to look at tiie quesUons {1-10} and the 

photo. 

• Ask them to work in pairs and predict what questions the 

doctor will ask the patient - they needn't write these down. 
» Discuss their s^gistitms and oMtect thdr Ei^ilsh where 

necessary. 



Before you play the listening, ask your students to loo>« at the 
farm (Questions 1-3) and predict possible probiems when 
listening for information of this type. These will indiKl^ 

• Spelling of names- which letters do they find- eorrf^i^t^ 
Eg. 0 and J. C and S, A and H 

• Tetephone numbers e q double 3. Oh and zero in British 
and American English etc. 

• Other things which contuse students e.g. mistaices made by 
one of the speakers, numbers - 75 and 50, A and 8 with 
American •ipeakeii ate. 

Intermediate 

if necessary, give your studenti,«Mne|ii«C^ VIIlT the 
probiems they menttpri, can: 

Ask tiem to spelt jC^ MMae; 
Do a mininui fiaiFs exercise on the board write: 
A S 

13 30 I 

14 40 I 

15 50 etc. 

Read the numbers at random and ask students io.^ 
whether each number is from 'A' or 'B'. They work In 
pairs and lest each other by reading the numbers in the same 
way 

In groups get them to dictate their telephone numbers. 



i 




I 



J^anced 

Extra activity 

Ask students to work in pairs and invent ihe'-r dwt dialogue 
for this part of the listening in which they include some of 

iti^pieihemyfOu him efl^. 



; Put pairs together in groups of 4 or 6 to read thi^T^St;)^ 
I each other - the otiiers note down the answers. 
GfSa fstJr wtSSSSi^^feWj^SASiirtV fs parttaitSl^ gS^fftSf 
I read it to the whcrfe dass. 

j Asfe students to commentcKHwfiieh dtalo^ues gave them the 



Ask your students to look at Questions 4-€ and bmbiStoiln 
possible answers from the whole dass. 

• Tell tliem tiial althougVi lliey won t be able to predid tht 
actual ansi'.'ecs m the test, to'ing to predict possible answers 
in this way i; t'c -nosi effective way of approaching the tadt. 

• Remind them that to get the marks they must spell their 
answers correctly. 

« Play the first part of the listening (Questions 1-6), then ask 
students to ch«£ their answers first M-^i tiien with the 
whole dass. 



ANSM^HBr 

1 Hedidne 

2 Chatham 

3 01734 2i65S 

4 (a) broken teg / broke leg 

5 none / no (operation!) 

6 dust^ra^ESts 



Point out to your students that I'ljith multiple choice (Questions 
7-9) and multiple iiluction (Question 10), the spealfetS rUCly 
use the same words as appear in the questions. 

• Elicit ways of rewording somp r>f the altprnatives in the 
questions, e.g. 7B: he feels sid<. or C he's caught a virus. 

• Ask students to work Inpatrs and think fit other atternaaves. 

Play the second part of the listening. 

• Ask your sMent? Jp cfieck their answers ^ pi^ with 
the whdfeti^ 

• Play the secoridpartsgs^ to hear what words the speakers 
used to produce the correct answers for Quesfiwis 7-10. 




3 Follow-up (10 minutes) 



Speaking Module Part 3 



When candidates answer these questions in the test, it's 
Important that they give fairly long answers- not)USta,few 
words. To do this, encourage them to 

• give reasons for their answers. 

• give exami^'e^ to support their ideas. 



You can work with the whole class first and 

I brainstorm ideas, reasons and examples for each question. 
j brainstorm vocabulary they will need to answer the questkwis 
Iwelle.g check-up. balanced d'et 3nd disewek. 
[Then put them in pairs to do the task. 





You can put them in anagtf fil^ 


braindnnn astifia 


TOcabulaiy befme they Start. 





L 
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LISTENING SECTION 2 




1 Introduction 



VVork jnp^rs answer these questions. 
a wsiii9o*^«i!ich#'&ie pictures show? 

b Why could each of them be a source of stress at work? 
c What other sources of stress at work can you think of? 
d htowcanjnsu copewiSisfrKsatwirk? 



Check you know the meanings of these words and phrases which you will hear in 
the listening. Then complete the sentences below using each word or phrase once. 



workplace pcrion.ti i-uah overwork trivialities set money aside 



1 I put your headaches down tp You need to take soine Gme off 

and have a holiday. 

2 If 's <t Kood idcd to so that you don't have fiiwidal probfmM if 

you become unemployed 

3 It's important in your job to meet your own _ as well as f Lrtflllin^ 

your company's objectives. 

4 %e has difficulty dealing with really important rsstffcSIF) the office because Shv 
gets too involved in 

5 We've carrisd out 9. S-year study into stress in tiie - particuiarly 

In Victories and office. 
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LISTENING SEaiON 2 



Co pinq with Str ess 




2 #Usteii1nd 



You will hear part of a radio programme in which a 
iMearditt talks about stress ^ worl^ 

• Study the list of possible causes of stFeas'and nq^rtwhy 
each of them can cause stress. 



Complete the list of reasons why these people suffer from 
stms.-. Choose from the Hit of possible causes f n the box. 

What did each peisort 59y was the principal oujse of 

for them? 



Example 



Answer 
Team wo^ 



Kikul<o 

Boris 

Ettertne 



(1) 
C2) 
(3) 



Possible causes of sbess 

A bad management 

B dual-rareer family 

C fear of unemployment 

D new technologies 

£ physical surroundings 

F powerlessness 

C tQO mycli vwork 



Now listen to the second part of the listening, and answer 
CHMaHom S-iO below. 



List THREE parts of oot'i daily routine that can help reduce 

stress. 

Wlte NO MORE THAN THREE WORDS for each answer. 



4 »il 4. *. 1 . ' 4kk. t ii^M ^tyi»4 



CbmpMe ft* table below. 

Write tK> uesmmmimBEveeiiim&imdtis^. 



Sii^^hrndui^m.sire^JrDM soecific causes 


Cause of stress 


Stroteqij^r nducinq stress 


Ouertoork 
Fearo/jDb loss 
NodtBctuutto^ies 


(8) 

(9) 







3 FoLl9W-Up 



Speaking Module Part 2 



In Part2 of the speal<rng module you Me given a prompt 
card and you have to ^eak tor one or two minutes about 
tiie subject eatlwiEttnll; 

Look at this prompt card and prcqpare to give a short ^k. 
Do the following steps: 

• Work in pair^. Brainstorm ideas for the talk and make 

• Change partners and take it in turns to give your talks. 



DeKribe some things which causfryou stress. 

You shduldsay: 

when you get stressed 

why certain things cause you stress 

how you feel when you are stressed 

and explain vhatyo»fip tedeaj iHith tfaftproblini, 
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^ping with gtB^ 



Estimated class time: 1 hour 



X Introduction (lommtes) 



Msctission (5 minutes) 



The sources of stress arising from the picturas include: 

• conflict with colleagues, bosses or customers 
m vvortc^reiated travd 

• overwo& 

• coping with new technologies 

• poor physiR?^ vif^W^BWMlitlwB. 



Ask your studefits to viotk In pairs. EnOiuia^ them to we 
their dictionaries where necessaiy. 



ANSWER KEY 

1 oveiMoric 2 set ittortey aside 3 persaAat ^>als 4 bivlattties 

^ workplace 



2 ^ Listening 

For the complete recording script, please see page 124. 



Questions 1-4 (20 miautes) 



Before Listening 

Ask your students to explain how each of the items In the box 
'Possible causes of stresi' qm cause stress. Then follow tiie 
-jiifvlce for bitenn^diate «r.ft^«ineeil students. 



Remind them that when thi^li^en, they wont hearthese 

exact words or phrases. 

Ask tficm t(i sygst-'sl how they mi;?hl be phrased in the 
listening i:.^. fo( dual-carf^tr family: both husband and wife 

tid'/C lobi' 

If you wish, play the listening down to acute source of stress 



Play the example i.e. what Is about Ramon dowffl 10 an 

acute source of stress. 
To show students how the speakers will not use the same, 
vocabulary as appears in the questions, elicit how the idea of 
teamwork a; a cause of stress is expressed in the listening 
activity i.e. work in teams, conflict between permna' ^osK 
and the need to cooperate with one's colleague': 
^ Ask students to work in pairs and each pair write a part of the 
script for one of the causes in the bwi. Encourc^ than to 
paraphrase the cause, not repeat the ^sanie words. 
I They then read their extracCto ^)!ese W the class who have 
to say which cause it is. 

: When doing this, you should encourage them to use different 
words as merely repeating bat' fnarKtgemerrt (for example) 

makes the answer obvious. 

Play the first part of the listening and ask your students to 
check their ansmre fM: In pairs end then with the rest of ^ 

dass. 



ANSWER KEY 

IC 2G 3D 4E 



I If necessaiy, play the listening activity again for them 1p 
impnsve on their answers (though they won't have thS 
opportunity in the lELTS test). 

Eiic I k'.'ha: things confused them while they were listening 
and, where necessary, play extracts to show why each answer 
is correct - in this way they become familiar with the ways 
unwary candidates are distracted from getting the correct 
answer. 



Play the recording again and ask your students to compare 

Ithe differences between the words in the list of possible 
causes wTel:the iwotds Dr GreenhHI used in the listening todc. 



Questions 5-10 (15 minutes 



Questions 5-7 and 8-10 are basically the same type: students 
may use no more than 3 words. 



I To prepare for this, go back to their list of ways of coping 
witti stress at work from the Introduction, and ask them to 
rephi?!^ so that express them in no inoRe than 3 

Then play the second part of ttie listening task and :^aiem 
I to check their answers in pairs. 



^ Before listening, ask them to predict what they think the 

I answers will be - they may use ideas already expressed in the 
Introduction. 
Get feedback from the whole class, but discount any answers 
whidi are more than 3 words. 
Play the listening activity and dude the answer in pairs tmd 
then with the whole dass. 



ANSWER KET 

5 abalaiu»d4fgt/vaiyy«jrdM: 

6 .AMi less coffee 

7 take regular exercise 

8 manage time better / manage your time 

9 malce plans / (set money aside / update your c.v.) 
10 do training cojrses 



3 FolUtw-up 



Speaking Module Part 2 (15 minutes) 



Don't allow students tewriti^ giUt whfA th<^ ^£oinsto say 
infuil-il««l!e6frjitrttifc 

Tell the li^le^qBStudent in eadi pmr to ^.l^p^rtnef 

feedback when they have finished. 

Students ftHiy-tf«n repeat their 'in^jiwMl' talkto samewie 

else. 



BRITISH C 



C ^ Russia 



cl';.:l 



CjED 



LISTENING SECnON 2 



Mentoring 



t Introduction 

Work In parrs or small groups. 

• Match the first half of the phrases below with the second half to make a list of 
typical things that worry students when they are starting univar^, 

• Discuss which wpuld ,be serious problems for you and which would be I©lS serious. 



1 Finding a 

3 LMng b 

3 Missing c 

4 Not being able to keep up vwth d 

5 Not being able to undersiand e 

6 Not finding 

7 Not Ending one's way f 

8 Not having g 

9 Not liking h 
10 Studying witti I 

j 



around a strange ci^. 
awfi^ffrtfl hort»-fef ttw first ttme. 

enough" irn-ey. 

friends ard family. 

members of the Opposite sex Tor the 

first time. 



the food 
the weathei unpleasant, 
the work 

what's being said m class. 



2 ^ Listening 

You will hearpartof a.talktD new students at a univeislfy. 
Btfton you Ksttm, todir attiui^itnm t-9. 

• Work in pairs and quickly sugg^^^tOWtive W^ of stating 

the three options for each question. 




• Then listen to ttie talk. 




CinJe ibeawTed lettefs A-C. 

1 Who arc mentors? 
A new students 
B second or third-ye(0'-$^af!!nts 
C university teachers ^ 

2 How often should inentor 
groups meet? 
A once a week 
B once a fortnight 
C once 3 month 

3 What is it essential to do at the 
first meeting? 
A explain ^urpmbiems 

C 3gnsewNen^me^^3irr 
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LISTENING SEaiON 2 



You wdl now hear the second part of the talk. 
Before you listen, work in pairs and 



to receive information about if you were snew.^lldent 
» lool< at Questions 8-10 and try to predict po:aibb 
answers (you can mtdces^vnal Higg^estions'to each 
question). 

QU6SstiE»iS4-10- 



List FOUR things which students may be given infomialion 
about. 

Wrlte NO MORE THAN THREE W«U>S for eaxA aasmt. 



3 Follow-up 

IKscuis these questions In small ^mips. 

a Have you come acrass a mentoring system like tfiis? 

b What was ft Ill<e? 

c How well did it work? 

d If there wasn't a ^y^itenr of this kind, what methods were 
used ta rmf students settle in? VAxMd ^ F)avw> 
liked a mentoring system like the one described? 

e Do you think a system like this would be good for people 
sbvting new jobs in a company? 



5 
£ 
7 



Do the following role play in groups of three. One person 
should take Role A and two people should share Role B. 



r 



Complete the sentences below. 

Write NO MORE THAN THREE WORDS for each answ». 

8 Your-mentor vrili !^ow you how to obtain a free 

9 AA«ntDrtng is useful fof people who are 
for the first time. 

10 Your pHitpr may give yixi «cLy((? pn how to 



Role A: You are a second-year university jtucjen$:,. and 
you lutM'VtilunteePed to be i mentor to ^bj^iehts 
t>ecause you like meeting iiew people, enjoy being 
helpful and feel enthusiastic about university life in 
general. You met your 'mentees' (the new students) 
briefly on the first day of temi, but this is your first 
proper meeting wn'th them. To help bring out problems 
and worries they may have, ask them questions like: 
How do you expt^ct timvervty life to he different to lilc. 
as a school student? or What die youi concvrns about 
being at university? Before you start think of a few 
mpre questions like these. 



Role B: You are a new university student, and you have 
asked to jt^n a, mentor poup. Ygu met i^pyr mentor 
bnefly on m Hm day of tenfi bdt'-m ^ f6wt mt 

proper session with him / her, You have justteftS^ol 
and this is your first experience of higher education, so 
you are full of questions such as. How many hour', n day 
should I spend studying? or Wtiat are my tutors looking 
for in my written assignments? Before you start, think of 
a few more questions liku theic to dik your mentor, af«i 
also questions about social or sports facilities. 
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Teacher's notes 



Estimated class time: 1 hour 

1 Introduction (10 minutes) 

Before handing out the photocopiable page; 

• Elicit the things that would worry / ' ' 
their first d^y at unlversi^ or college. 

thfey have about this. 

• List their concerns and then ask them in groups of 3 or 4 to 
discuss hovj rcasonabte-<the worry Is and how the problem 
can be dealt with. 

Asieib«n to do the exerdse in paiis «r MMdl groups. 



ANSWER KEY 

Ih 2b 3d 4i 



5j 6f 7a Sc 9g lOe 



1 # LiStefiliig 

Fc^ {smplsts reconllng mlglk fieast see page 124. 



Questions 1-3 {15 



Before listening, your shidents should briefly Suggest 
alternative ways of expressing the options. 

■ Give them a few minutes and then get fie^dbadc / 
suggestions from the whole class. 

• Play the fird partof tiie llstenlngactlvity and dieckthe 

answers. 

• If you wish, play the extract again, and ask your studpnts to 
note down what was actually said. Compare it with the 
wording pfthecoireet options. 



ANSWER isr 

1 B 
Z B 
3 C 



3 Follow-up (20 minutes) 



Students discuss their cxperierkces and opinions in groups of 3 
or 4. 



Altbougti there are two roles, students sbbt^dafbls rate f% 
in groups of 3. with 1 person taking Role Aand 2 pgofh Rde B. 

Beftire starting 

• Put students with the same role in pairs to prepare their 
questions and ideas. Give them 3 or 4 minutes to do this. 

• Discourage them from writing their questions down as this 
makes the role play unnatural 

• When eveiyone has finished, get feedbacit from the whde 
class by asking what things ^ey discussed. 



Questions 4-10 (15 minutes) 



For Questtons 4-7, your students shouM quiddy brainstorm 

possibilities. 

For Questions 8-10, they should predict possible answers. 
• Tell them to pay parUa^terattenfioji to correct spelllBg 
because rf t^eyi^v)d(^w^9rigty1h^t»t^ mey ti&titei 

'jcf the m^'rl< 



' To help th6m. t^U them that th^^iA£iM>«^ GjMh ««« 

academic, account facilities, ^ctiniques. 
After playing the recording, ask them to work in pairs and 

complete their answers. 

With a weak class, play the listening a second time (thou^ 
they will not ha«e this opportunity in the test). 
Check the answers with the class - if necessary, play extracts 
to show where the answers are. 

Advanceil _ 

1 When they brainstorm possible an9Ar«s,.yc)U cw: 

As.i! tfiem to work in pairs mH expmsmt:ean»isp&&0i:Vt 
I ^ worrit- 




ANSWER KEY 

4 academic systems 

5 study tKhniqjes / techniquesfwsb^i^ 

6 LnivEisity facilities 

7 social activities 

8 e-mail acccurrt 

9 away from home 
10 ,p?S! (your) .B«ms 



in my order 



c ... 



LISTENING SECTION 3 



Bridging the ni^l Divide 



r 

1 Introduction >^ ' 

Work in small groups. Look at the photographs and answer the questions below. A 



1 What are the main differences in the way the people in the photos work? 

2 vyhatfs the divide? 

3 How xm digital / Internet technology help people in the developing world? 




2 # Listening 

You will hear Sanjay, a student on a social studies course, talldng in a tutorial about 
a prof^ which alms to reduce the di^tai divide. He Is talking about how the 
Internet Is being used to help the people in Veerunpattinam, a village on the east 
coast of India near Pond^ieny. 

Before you listen, look at the diagram and Questions 1-4 on the n«ct page. 

m Work in pairs and discuss Md^at the dii^rarii shows, and what words you mi;^ 

put in each space. 
* Then listen and afi£«wer Qu^ons 1-^. 



C 



m^mmmwss by Guy mm-mt s as^^^ftgegas PBgs°i?^ MiinymH* ble~^ fnj 



lodging tfm EK^Ic^ EtMi 



Tlie dii^ram below shows how Veerampattinam geb InfonnaGon. 

• Label the numbered parts in the diagram. 

* Write TWO 08 THREE WORDS in ^ space. 



System powered by 
(2) 



Inforn^km arrives by 

(3) 




Now study Questions 5-10. Then listen and answer the 
questions. 



Which THREE types of information do villagers obtain from 

thffi service? 

Circle THREE letters A-F. 

A agricultural prices 

B educational information 

C employment infonnatlon 

D fdirning ddvioe 

E government regulations 

F weather forecash 



Circle the correct letters A-C. 

8 The project was designed by a well-known 
A businessman. 

H geneliqst. 
C potitician. 

9 It is imporfani [hat the system is managed by 
A government officials. 

B external experts. 

C theirtDsgers'themsrfves. 

1 0 The project means that villagers are better able to deal 

with 

A middlemen. 
8 



3 Follow-up 



Speaking Module Part 3 



Discuss these questions In pairs or small groups. 

• Do you think the world Is bemminga sajia^friaoe as a 

result of technology? 

• How has the Internet changed people's lives'' 

• Which do you think is a more important priority: lf^terni<9t 
access or fixed telephones and electricity? 

• Do you agree that it is important that the government is 
not involved in a proictl like this, or do you think this is a 
service which gcvsrnr-ent should provide? 

• What other examples have you heard about of 
information technology char^jlr^ ff^S^ ^ tn:|8»M^ 
regions? 
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Teacher's notes 



BncljiiTg the Digital Divide 



£stiinateil ciass time: 55 miaotes 

1 Introduction (i5 minutes) 

• Ask your students to work in small groups and to compare 
the ways people in the different photographs wwlc (e.g. in 
2: hard physical work, poorly paid, dangerous etc., in 2: 
'knowledge workers', clean, safe etc., In the middle photo: 
Using digital technology in a 'traditional' setting). 

• Get feedback from the different groups for the whole class. 

• Elif w\-st is meant*^ ^dlg^ dMde- and why It iS an 
important issue 

• Ask students to can centra It; Qfi the rr.ddip photc and say 
what appllcalFOfii of di^^ital / internet technology may be 
used farm this setting e.g. to check prices, to «-m/ul 
^^^me^ ftid.§iw^efs, for online banl<ing. 

• J^M^iH^i^' n Wit could l»appl^ 

of people in tte 3 pfiqtos whkA show hard physi^ WS^ 
Examples: 

~ Cell phones and the Internet in villages ir Bangladesh 
[people in remote areds have .access to v^eather forecasts 
so they know if it's safe to go fishing, they can phone 
town; to find out if work is available or money has Arrived 
in the bank from relatives working abroad) 

- Virtual classrooms in Laos give children in remote areas 
access to modern education. 

• Vtou could also ask if digital technology has had ai^ adverse 
efTecfe Oft the quality of life in (teveloped coarAfefe 

2 # Listening 

For the complete recording script, please see page 125. 



Questions 1-4 (10 minutes) 



Before listening, ask If anyone has heard or read about this 

project - If so. ask them to say what they know about It. 

y Give them a couple of minutes to discuss what the diagram 
■ shows. 

n Ask them to think of vocabulary connected with the diagram, 
Advarjced 

■: Ask them to work together and describe: 
' what they suppose is happening (especially what sort of 
information interests the viltagers). 

how the system works. 



When tfiey have listened, check the answers with the whole 
class, and partlculariy spelling. Remind them that they must 
spell their answers correctly in the test 
Ask if any of them successfully manf^ed to predict the 

answers to the questions before they listened. 
In the test they are unlikely to be able to predict the 
information but this technique will help them to focus on the 
questions and the type of information required. 



ANSWER KEY 

1 (a) (local) TOlurteer 

2 iC'U; pdne[{s) 

3 wireless (transmission) (system) 




Questions 5-10 (20 minutes) 



&iterraediate 

Before listening 
Tell your students to v.'ork in pairs and decide which answers 
th^ .^inJ; will be. correct. (They should omit Question 8 as 
tills Is fiti^^tt^ predict.] 
EniiQunilge them to diink-pf «p;qn^,.^ their am^^ 
E^iu^^ir ideas with Vn»«imk 68&. 
Check they know the meaning of n^dtHm^ri ai^ UfidlatdS 
in Question 10. 

Play the second part of the listening and ask them to check 
their ans'.vers in pairs, and then with the whole class. 
Ask therri which words gave the correct answc. 
If necessary, play the listening again, stopping to show them 
where the answers are given. 



6 




I Before llstming 
Ask your students to locA at Questions 5-7 and say why each 
~ of these types of Information might be useful to the villagers. 
Tell them to look at Questions 8-10, and imagne how the 

1 information may be presented in the listening activity as they 
are unlikely to hear exactly the same words. 
Play the second part of the listening. Students can check their 
answers with their partners, and then with the whole class. 



ANSWER KEY 

5 A 



B, 6 and 7 in any onler 



8 B 
0 C 
10 A 



3 FoUow-up 



Speaking Module Part 3 (10 minutes) 



If your students have difficulty dealing with these questions, 
suggest they compare the usefulness of the Internet versus 
flg^'telephones and electricity fan 

• people living in a remote village in a. poor African country. 

• [Jet^lelhringonasmall idand. 

Students should come up with the idea that the Internet is 
useful for getting practical Information if they know where to 
look, and they speak the language. Telephones put them 
immediately In contact with people In the cify etc. ElecMclty is 
required for basic equipment such as refrigerators and decMc 
l^ht The photo diows a man cteaning scriar panels. 



BRITISH c: 

'•- - Russia 
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LISTENING SECnON 3 



Changes in Intelligence 




% iQtroducdan 



Work in small groups. Discuss whether the following statements are true brblse. 

a People nowadays are on average more intelligent than their parents pf grandparents were. 

b Intelligence is something which we are bom wfitK and cannot change. 

c Our intelligence is our ability to learn. 

d Intelligence is measured by our ability to solve profalHns. 

e People with an IQ of 130 are in tfie top five per cent the population int^ligenc^. 

i Our intelligence is affected by our diet. 

g We're not g^ing more ihtdli^t: vK'm just getting tettK' at doing IQ tests. 



2 19 Limning 



Vou will hear three psychology students, Martin, , 
work which Mattin and AAailahave been doing for a semiflsr on IhtMligeiKe. 
Listen and answer Questions 1-7. 



someimject 




V^&guve these explan^om for rfses in intriligence? 

Write A if ft was James Flynn. 
Write B if it was John Rust 
WiiteC if ItvinsRobeiiHomrd. 

i teleyis^and computers 

I OTIillfolBWfBlfes 

4 car-driving 

5 rrore complex societies 

6 wider access to education 

7 fnoP&KtpfiS^tffS S#it^ 



pays fiiuieym isoiuie pooiipiiyj ui uaiiinTiuiew j 
-Q£l usm ajotu ju tn j\im isa] 
iM^a aioM D|M uogEiiKJod sqi p luas jsd SAy is^ os '001 i° sbsisi^e 

'^uo naa e Eltiput; 10 luamuoiiAua aqi GuiGueiga A) jo 

fl}!liqe, 3it} SI ajuaBiiiaiu! 'ro/uuojug Dipaoiiop^nj sin 01 Buipjo^Dv a 

■ajjaSniaiLit os]e ubd uoflEsnpa 
pue BuiSuuqdn Buiprrijii! sjopej lejijsiiiiJOJiAua jeijq pajBJisuoiusp 

pooijpiLip ino inoifBnoiijt sdO|9Aap aiuaajQS^i jhq -^ou ^-^^\lsx^66\j q 
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LISTENING SECTION 3 



Changs in Intelligence 



Now look at Questions S-10 and sbidy the alternatives carefully. 
U&tei to the second part of the listening, and answa* the questions. 



Circle the correct letters A-C. 

8 Which gfaph best illustrates changes in intelligence in Western industrialised countries over the last 40 years? 
ABC 






9 Which gr^h best illustrates changes in intelligence In some East Asian countries over the last 40 years? 



ABC 




10 What explanation is given for improvements in British exam results? 
A better teaching 
B higher intelligence 
C lower standards 



3 Follow-up 



speaking Module Part 3 



DISCTfSS these questtonsln ^gmilt groups. 

1 Whal differenl types of intplligence do you know of? 

2 Do you agree that levels of intelligence are rising / have risen? 

3 Does increased intelligence mean we fewer mistakes, or that the world is a better place to Bve iff? 

4 In what ways c^es incrp^d inb^igence pemiit^ j;:) have a better quality of life? 

5 Wh^ can we do to naadf^'^ Intelligence c^6i^dilklren? 
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Teacher's notes 



Ch anges In Intelligence 



Estimateii cUi^ i^mj; 1 hwr 

1 Introduction (15 minutes) 

Askjour students to discuss these statements In ffoups of 3 or 4. 

so, use tiieiTiaS3.|i^9PL^ and«k tiiem to say what they 

• When they have fini5hed, one person in each group refers to 
the answers below and reports the 'true' answers to the rest 
of Uiegroiv. 



2 Listening (20 minutes) 

For the complete recording script, please see page 125. 



Questions 1-7 



Intermediate j 



Remind your students that they are unlikely to hear exactly 

the same wortfs on the recording as occlt in the questions. 
Ask them to work m pairs and suggest how the ideas might 
be exprtjsied in the listening flLiiuity e.t;. in-ltad -jI v/idei 
access to education' Uiey lacty hnai -more children have the 
chance to go to school'. 

Tell Oiem they will have to toten carefi% as neither the 
names nor the list occur inthesameoRleMas^i^^^ 

mentioned by the speakers. 
They listen and then check their answers in pairs. 

If necessary, check what was actually said on the recording. 

Adraaced 

Familiarise your students with the questions by asking them 
to work in pair; j'ld suggest a reason why each ecplanation 
miiy have led to lughei intelligcrice. 
Gel l^cedback on this from the whole class. 
You can deyclop this into a discussion (some students, for 
example, may believe that television numbs the intelligence, 
or that laree families stimulate the intelligence more). 
Do tht> ilsuning fexerdSe artd check their an^ivers. 




lem 
Aion 



Questions S and 9 (10 minutes) 



Intermediate 

Before they listen, write these sentences and ask your 
students to matdi them with the graphs: 
After a dramatw; rise, they levelled off a few yemmo- 
ISA and 90 

After peaking a StW years lev^ htWe teguri tO 

slightly (SO 

Intelligence levels started to rise l^andthc^dill havwf't 
, reached their peal<. <9S) 

I Lev^ of intedlgenoe aie stffl rising dran^atjcally. ($B and'9Ai 



( ANSWER KET 8A 9B J 

Advanced 
Before they listen: 

I Ask your students to look at the alternatives and describe the 
diffierences between them. 
Then write the senterK»s from the Intermediate box above 
Cin the board and discuss the differences between their 
descripthms and -tfte sentences you have written. 




Question 10 (5 minutes) 



• Ask your students to predict wfiat the best.aniwer for this will 
be before they listen. 

• If necessary, play this part of Vne listening task again for them 

to check their answers. 



ANSWER KEY 

10 C 



3 Follow-up 



Speaking Module Part 3 (10 minutes) 



Put students m small groups to discuss these questions. 
When they have talked for about S minutes, remix the groups 
and ask students to report what they thought about each 
question. 

Encourage them to discuss the questions further. 



CiO 



LISTENING SECTION 4 



Emblematic Buildim 



1 Iiitro«|ucti9ii 

Work in pairs. Match the picture with the name of the building and the 
city where it is located. See how many you can do In two minutes. 

Name 

City of Arts and Sciences 
Guggenheim Museum 
Louvre 
Opera House 
Parthenon 
Petronas Towers 
World Financial Centre 




2 ^ Listening 



You will hear a univmi^ teadier giving a lecture to students on an urban planning course. 
IfefUlSd^ ^ttiM buildli^s and their benefits. 

Before you listen, look at the table below and Questions 1-4. 

• Wnrk in rwirs and try tn prf?dict what informatiofT^^will be needed to complete the table. 

• Then listen and answer Questions 1-4. ' ERITIS' ' _ 

( j Russia 



Complete the table below. 

Wrtte NO MORE THAN THREE WOMS OR A NUMBER for «ch answer. 



City 










Guggenham 


modem art collection 




Paris 


Louvre 


(2) ™.. 


5 milliDTi 


Valencia 


City of ArGi and SEienQH 


<?}■■■■■■■■ 


4 millian in Ibe Srst^ye^r 


Al^ndna 
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LISTENING SECTION 4 



Embleniafjlc Buildings 



Complete the notes below. 

Write NO MORE THAN THREE WORDS for each answer. 



fiur hey^its h the cily of Valencia from buil^in^ the City of Arts sad 



• r^enera^afsj 

• impreived the city's (&) . 

• atimdefi (7) — ™ 



Coipplete ^le plan of t|ie Cl^ of Arts vtd SefwKifc 



Car Parte and (8). 




3 Follow-up 



speaking Module Part 2 



Wailc in pafe to practise n»t 3 of tfie speaking madole. 

• Choose one of the pnsmpt cards and dedde together what you can say (you 
can still do this even if you come from different countries, but your answers will 
be different). Make a few notes to hep you. 

• Speak for one or two minutes about the subject to a student from another pair, 

tista^ to wfiat f% Ashe s^. 

• Discuss what you find difficult about doing tfiis^qji^ddng task, and what you 
could do to improve your performances. 



Describe an important building in your country. 

ii^ere it is 
what ft is used for 
when it was built 
and explain why tiie building is important. 



Describe a place you tiave visited Uiat really impressed you. 
You should say: 

where it is 

what it is used for 

when it was built 
and explain why it impressed you so much. 
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OK 



Teacher's notes 



Estimateei class time: 55 minutes (Intermediate) 

1 Introduction (ismimta) 

Ask your students to matdi the picbim WRh tll»nMI»Qi^8M 

building and its locatilHl. 



ANSWER KEY 

tartftetwn, Atftens 
Ntni^ TDwMS, Kuala LumptiT 
Louvre, ftnii 

Guggenheim HUMum. Bilbao 
Wo'ld Financial Centre. Shanghai 
Ocera Hojse, Sydney 
till; of Arts and Sciences, I'a'encia 



u 


i 






3c 


m 




ii 


5g 




6d 


iv 


7a 


V 



Ask it thpy hsvp vi'^ited any ot these buildings and if so what 
they were like 

Put your itudents m small groups to brainstorm reasons: 

- why cities build emblematic buildings like these. 

- what benefits bulldinsi lite ^9S6 bring to the cities where 
they are located. 

Get f^dbaiA. from thd wtil^ dass. 



For Ae QDmplelie I 




jS^ldiNtK page 126. 



By trying to predict thie ariswen they are corKcntraHng on the 
type of information they should be listening for. when they do 
the test, this will help them to focus their attention. 

• Play the first part of the listening task, Students listen and 
check lliuir jniwcrs in pairs 

• If necesiur/, play the- relevant parts of the recording again. 

Advanced (IS minutes) ^| 

As an alternative way of approaching these questions 

lell your studenti tha! these questions could have been 
written ds multiple choice. 

Ask. them to write 3 credible alternatives for each answer <1 
I they believe is tme and 2 good dlstractors). This will help to 
sensitise them to how muKlple-chc^ questions woric 
' Tell them that to do this, they should use their general 
knowledge as far as possible. For example they mi^ write: 
Modem Alexandria is famous for 
A it', pyramid 
B Hghthoii'^e 
C ifs library 

Check and discus', ideas with the whole dass. 
Play the first part of Llie listening task. Your students should 
do the exercise they hj^ve writt^ and ^e panted exercise. 
Check-^ ^liMtif^ «ii^W'Wfti^ 
altemath/es they wrote appeared as correct answeral 



ANSWER KEY 

1 1 millian / one mWaon / 1,0D0,0D0 

2 glass pyramid 

4 !(m^mins 



Questions 5-10 (15 minutes) 



Before listening ask your students to work in pairs and 
;-i^gest possible answers. 

Afier listening, ask them to discuss their answers in pairs, and 
then with the whole class. 

Check that answers were spelt correctiy. Remind them hpw 
important this is in the test. 



i 



$immtmr 

s dejHesjed indu$iftaLara> 

8 Image 

7 (plen^ of) (new) investment (from outside} 

8 garden (with sculptures / on roof / with trees) 

9 {large screen) film ilieater / filffl theater (wtth large ScitSMl) 

10 theatre / theater (tomplex) 



Advanced (20 minutes) 

As an alternative way of approaching questions 5-7: 
Tell yijui •luiJ'-"'li t' Li i b-7 Lould li^^vu bucn 

written as a muluple-choicc question where ihey would have 
to choose 4 correct answers out of 8 possibilities. 
Ask ttieri to write tiie .8 aJJternatives (boosted tourism is the 
exai^li^ mf esti tiK^1iT')[h«lr 8), Doing this should 
stimulate them to imagine all the benefits of having 
emblematic buildings m a city and ways of eKpressing the 
benefits 

Get feedback from the whole class .ind rii<;ciifs together 
which are the most viable alternatives for this question 
Play the listening and ask them to answer the questions on 
the pnnted page as well as the questions they have written. 
Check the answers with the whole class, paying attention to 
whether they predicted any of iJie answers wtien wifing 
their multiple-choice exerdse. 



3 FoUow-up 



speaking Module Part 2 (15 minutes 



Put students in pairs to brainstorm some of the things they 
can mention - encoMrage thtm to cover all the p^rinb in Itffi 
instructions. 

Then give them 2 or 3 minutes to work alorAi and preparS' 
Some^notefe 

RBttftt thectestnte tteu^^Brsl^tii^e^ ^ 9mr talks. 
Tell the partners not giving talks to listen without intemiptlng 
and when the student has flnished speaking to give him or 
her feedback on wh.it they did well, whatthey could ImpcO.Ve 
and give suggestions tor improvements. 
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LISTENING SECTION 4 



Changes at Work 



1 Introduction 

Here is some vocabulary v;^ich you will hear when you listen to the lecture. 

Before you listen, match the [Erases in column A with their explanation in column S. 



A 




B 




1 




» 


a rise to a more senior position in the company 


2 


career 


b 


employ a person or organisation outside the company to do a job for the company 


3 


commute 


c 


finding new employees 


4 


contract out 


d 


objective 




education 


e 


pager (an electronic device for contacting someone) 


6 


goal 


t 


permanerit employment 


7 


part-time worker 


8 


someone who works for fewer houfs than a complete working week 


8 


promotion 


h 


training 


9 


recruibnent 


1 


travel to and from work 


10 


staff 


J 


work from home 


11 


telecom mute 


k 


workforce 


12 


tenure 


1 


working life 
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LISTENING SECTION 4 



Cbaiiges at Work 



-J 



2 # Listening 



You will hear a lecturer, Dr Pendleton, giving a lecture to 
students on a Business Administration course. He talks 
sbout changes in the way people work in recent years. 
• Before you listen, look at Questions 1-6 and check that 

you understand the vocabulary. 
» Then H^en an^ <inswer Qu^ipns 1-6, 



What is Dr Pendleton^ opinion of Ihe following 

developments? Write 

A if he thinks they have been generally beneficial for 

Lvo risers . 

B if he thinks they have been generally harmful for workers. 
C tf heliffiFKJ^foi^optri^^herway. 

Answer: 



1 goal-oriented careers 

2 flatter management structures 

3 contracting out spet}ailSta£0vW« 
A Internet rocruitmcrrt 

5 mobile phones and beepers 

€ contjntnl re-education 

NOM KKtfc^iQiti^iifKim^ 7-10. 

• Befete yeRk'lislcn, say wh^i iypr of v/ord / words (nOun, 
ad{^§:ttii^> W>t> etc.] are needed tor each space. 

• Then listen and answ^ Question; 7-10. 



Complete the notes below. 

WrtJ(^ NO MORE THAN THREE WQRI» for eadi answer. 



Qeneraily tkmMnte^^m.- - 

i^iit (8)..„ ......frm t/o! 

This meofts tkat there are fewer 

(9) .jobs. 

Af^^^majifF'dvai^is^adnetv hdmole^ies have 
evtahled people & (10) 



I 



3 Follow-up 



Speaking Module Part 2 



Work in pairs and choose one of the following topics. 

• Spend a few minutes preparing what you are going to 
say, then give a short talk (one or two minutes) to your 
partner. 

• After your partner has spoken, give feedback on what 
he / ^e did well and what he / she could nnprove. 



Describe a job you RiiWtfDttiSM^ ^ttMiA yOU 

particularly enjoyed. 
You should say: 

what the job consistHi of 

who you worked for 

what parts of the job were particularly difficult or 
challenging 

and explain why you found this Job so enjoyable. 



Describe a job which you would particularty like to do 
in the future. 
You should say: 

what the Job consists of 

where you would like to do It 

what qualifications or experience are needed In order 

to get this job 
and explain what attracts you to the job and what you 
will do in the future In order to get it 
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mhtrttiedSim Woe: t hour lO minutes (Intermediate) 
1 hoar 15 minutes (Advonfxd) 

1 Introduction (15 minutes) 

Before you hand out the photocopiable page: 

• Tell 5tuderts that they are going to listen to a talk about the 
nature of work, and how it has changed in recent years. 

• Ask them to work in small groups and brainstofm t^^0Kr 
how the way people work has changed. 

• You may wish to suggest an example: Nowadays business 
people don't have to travel to meetings so often; (ftey can 
use video-conferencing instead. 

• Get feedback for the whole dass from the different groups. 

• Ask them to discuss which changes they think are a good 
thing for worki-rs and which ones are not so posit vc. 

Intermediate students may find this exerdse difficult, so you 
may need to 1^ i«q^«xtni explmfdloiif^ bglp them. 



ANSWER KEY 

le 21 3i 5h bt 7g 8a 9c XQk llj 12f ^ 



2 '0 

For the complete recording script, pteasa ste pagB 126. 




srmediate 

I Ask your students tp.!!^ Qtustlpni 

! lb mate sure tfiey WHstitt'vall^lfertK mean, ask 
them to work in pairs and discuss their c^inicuis of whether 
these things have been harmful or beneficial for workers. 

Briefly st-'l fcedbacl< from the class. 

Rurnind thcni that they probably won't hear exdcliy the 

same words / phrast's Lii>i.'d by the speaker, 

Rcussure them [hji the afiswcrs in the listerti'ig jrc in the 

^anie order as the questions. 

Use the eK.impie to show how the questons work. Play the 

recording rtnwn to the words ... just as t>adlypaid. Ask 

students why the answer was C. (Answer he.s^ equally 

boring and just as badly paid.) 

Play the first part of the listening task and ask students to 

check their answers In pairs. 

Then check with the whole class. 



Advanced ~ 

To prepare your students for Questions 1-6, you may play a 
game: 

Put them in pairs and ask them to choose one of the items i 
from the questkins&£. The shift tmn manu1aeturit>sta | 

services. 

They have to write something about it which either shows 
that it has been benefidai, harmful or neither, but without . 
mentionUfg (NStctty what they are talking about or saying 
what ttieir opinion is e.g. Since fewer people worfc In j 
facton'es, work is neither so dirty nor so dangerous as it was ; 
in the past 

Each pair then reads out their sentence to the rest of the 
dass, who havp to say which of the iten^th^aie'tall^ng 
about and what their attitude to it is. ) 
Then play the first part of tlie listening task and asjcsbjtfaits 
to work in pairs and answer the questions. , 
Check the answers with the whole dass by i£kin|^f^tlSi£^st' 
wh^t Br P^dteton &aid abQut each item. I 



ANSWER KEY 

1 A 

B: 
A 
A 
B 
C 



Questions 7-10 (15 minutes 



Ask your studenb to look at the gaps and say whatt^jfesrf 
woids they will need (adjectives, nouns, verbs etc). 
Ask your students to predict what the answers will be. 
Tell them they will hear the actual words need, but the 
other words on the recording wUI not b« the same as the 
words in the summary. 

Play the listening task, and ask ffi«n focheck ttieir answers In 
pairs. 

ANSWER^ ' 

7 life cycle / lifecycte 

8 (much / far) greatei / no»e increased flexibility 

9 permanent (or) tenured 
10 work from home / telecom mule 



(20 1 

I AHernatlve m^Qd. 

Challenge yt)ur$&J^^t6CD(in^^ the notes withotit 
listening (maximum 3 words). 
Give them 5 minutes to discuss this in small groups. 
Then get feedback cvi the wkMis afteiriafiKes fPOin th^ 
whole class. 

Play the listening to chedc how dose tJirii" Ideas wei% to 
what was actually said- 



3 FoUow-up 



speaking Module Part 2 (20 minutes) 



Ask your stodents to choose which talk they are going to give, 
and then: 

• Put students with the same talk in pairs to brainstorm some 
of the things they can nention 

• Give them 2 or 3 minutes to work alone and prepare some 
brief notes. 

• Remix the class into new pairs, where possible with someone 
who has prepared the other^k and ^ them to gttfe theAf 
talks to each other. 

• Tell the listening partners not to interrupt and to give 
feedback at the end on what Ihey did wdl, wN^.#^;£Oul<l 
improve and suggestions for improvements. 

• If they w^sh thuy '"nay then repeat their 'improved' talk, 

• Alternatively, you may choose 1 or 2 students to give their 
1.^ k tr the whole dass and then invite toedt)Kk frtm tile 
whole class. 



ACADEMIC READING PASSAGE 1 



GMi Food 



1 Introducdoii 

Discuss these questions in small groups. 

1 What do you know about Caj^icaUy Modified 
(GM) fixid? 

2 What are the purposes of GM food? 

3 Do you think there are any potential dangers of 
CM food? What are they? 

4 What examples ef GM food have you heard of? 

5 Ssinyouinir^Mariygeneticmdi^atBcfr^to 
food which wduld make, life easier? 




Look at the statements bfelow. Which are in favoir 
of GM foods and which aiSi^^nst them? 



"Nothing s labeled. How are we supposed to know 
which fruit has bean genettead^ t^^eered?" 



R's tampering with 
Mother Nc^re. 




Most of us don't 
know w^re eating it. 





Scientists said that nuclear \ 
power and other things were ] 
completely harmles. J 




I It could create supEr-weeds^ 
Vand super- insects^ J 




2 Reading 

You am^fts to read an article, about CM food from a magazine called Canada and 




Before dealing with the questions, 'sNim' the article. This means you should read it, 

to get a general impression of what it is saying, btrt you should not try to 

undfdand everything (after all, there may not be a question about it). 

^A^K^ j^u have finished reading, decide whether you have the impression that it 

^'fn ^^^^ itS^ & ^ainstftem. 

\M ttife lftifnmiitiuin'c^f flti^ minutes. 
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ACADEMIC READING PASSAGE I , 



GM Food 



A A lot of people we could 
be headed for trouble by tampering 

with Mother Nature and producing 
genetically altered food. Bm those who 

promote genelicaliy modified foods say it's no more s 
minaiLirjl than traditional selective breeding, to say 
mthiug about s^xdfaedc fertilizers and chemical 
pesticides. 

& Most Canadians regularly eat bio- 
eoginecred food. Anyone who consumes cheese, M 
potatoes, tomatoes, soybeans, com, wheat, and 
salnrion is taking in genetically modified (GM) food. 
Ill Liddition, T5"'.. of proce86«i foods contain CM 
ingredients. In fact, aruuad 65% of the food vvc get 
from the shops has some genetically modified is 
component. CM ftwd d'^'e? not have to be labelled 
as such in Canada, so most of us doa't know we're 
eam$ ^ iliS fte^B tfitft hip/t a 

Ekeiihood of containing material might 

surprise you. lliey iudiide ^locolate bars, baby 20 
food, mm^^Sa^^ eWffledl soup, ice cream, si^sd 
dressing, yoglmrt. cereals, cookie;, and frozen 
French fnes. Mid. tiierc's notliing ik-\v alumi tlus. 

C Fartners and plant breeders ha\'c used 
genedcally modified foods for centuries; if they 25 
hadn't, we'd probably still be eating eni^-i m'iiead of 
wheal. I'hey'vc relined liic Ibodh we eat tlirough 
selective crossbreeding, combining different tjpes 
of wheat, for example, and eliminating weaker 
varieties, 'i'oday, however, genetic engineering is 30 
changing the nature of planl breeding c\'en more: 
if s no longer just a case of mixing different varieties 
of ^ same species. Now, genes from completely 
different life forms are being combined — fish genes 
into tomatoes to make the latter more frost resistant, a 
for example. 

D Such "tampering with Nature" matKS a kft 

of people Linxiniis, They wonder if the foods that 
come out of genetic modification are safe for human 
consumption. Scientists say they are completely 40 

f-afe; Ct.M jtist a wav i>\' adding genes lo planis to 
make it possible for them to survive without the use 

believers point out thai scientists said that nuclear 
power, the toxic insecticide DDT, and a host of 45 
o^iiirll^^^ we»£ glso ctm^Mti^ harmtess. 

E 1^ of «i^licadcu»ii Ick^^bis^ogf 

producing GM food is a move in the ri^t direction, 
that it will tilrimately improve health, the 
aiVfterniKorti ilia ag^^onomy. T!h#*i^*^iffiiSed w 
it will solve tfae^ifrodd's hunger problems by boosting 
the nutritional ©Mtent of foods, lead to a drop in 
p^tteide and herbiteiide t^ ipd fesoh io. mcn« 



^Bdrait and profitable farmii^. Critics say it coidd I 
also create supenveeds and inseets. disrupt global 55 
food systnns, destroy ecological diversity, put small , 
farms out of bi^iness, and cause long-term | 
environmental problems. All that aside, they think 
consumers have a right to know v^sst is m dieif 
f<»d. - • m 



F After aU, GM products do pose some 
problems. In 19^, a researcher at the Rowett 
Insumte few Apicutaire,in Aberdeen aimounced to 

some nasty things to the rats they were tested on, es 
The potatoes were engineered to produce a 
molecule \(4uch is a natural insecticide that makes 
them resistant to aphids,* But, the rats that ate the 
potatoes didn't grow as large as normal rats and 
were less resistant to diseafla Further research 70 
showed that the added gene Waai't the only cause 
for concern: tlie genetic-engineering process itself 
was causing some serious problems in the 
development of organs such as the kklney and 
spleen, 75 

G Some genetic modidcations have been 
clearly beneficial. For example, one variety of maize 
^has been genetically manipulated to pEQdu(% a 
natiual insecticide that protects it fiftn^ die C^- 
borer modi. Scientists have also developed GM so 
soybeans which are not damaged by some common 
herbicides used to kill weeds. VC^at is more, the rats 
that were fed GM potatoes may not have been 
harmed as a result of the genetic modification but 
possibly as a fWidt of the way the potatoes Wete 8s 
grown; all in all, there arc lost loo nitiiiy \ ariables 10 
blame the genetic-engineering process alone. Still, 
some believe that the poKntial probleins with gene 
modification are so well known thai existing 
safeguards, in hoih America and the European 90 
XteiKnij can pcevent them- 

H s^psiii^isf^&AfiM^io&emmm^ 

^de. According to the International Service for tlie 
ActluisiTion of Agri-biotech Applications tfinanced 
kng^ by biotechndhsgr finns), the &seet-cesi$tant as 
maize has tlUS^sed yields in fields Mhere it is 
planted 9%. And there might be an 

emHaxfiE&easftal advantage too. In 1997, 2.8 miUion 
hectares of this varier\" ol maize w ere planted in the 
U.S. and farmers were able to avoid using Sil90 10O 
RiUlion worth of insecticide. Herbicide-resistant 
soybeans also needed less sprayii^, pumping 
between 20% and 40% fewer chemicals into the 
awironmeat. 

*a type of insect which feeds on plaots 
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ACADEMIC READING PASSAGE 1 



GM Food 



Using NO MORE THAN THREE WORDS OR A NUMBER 
from the passage, answer the following questions. 

ingredients? 

2 What method did farmers use to improveSS^i^ali^ of 
crops before genetic modification bec^TWfiQS^Ie? 

3 Wiiat diemical substances may be less necessary as a 
result of the genetic modification of agricultural prnducis? 



The rMdbii^patt^ has eight paragraplMXA^I). Which 
paragraphs contain the following information? Writs tfie 
appropriate letters <A--H} for each question. 
NB YOU need only write QiK .MtarfweaiA<«nnvK 

4 Genetic rnodfficati0n is the continuation 0f a tfsJrtional 
farming practice. 

5 Scientific advances have sometimes had (fisastrotfi 
consequences. 

6 The alarming results of one genetic modification. 

7 The benefits to tiw environment of smne QM crops. 



Complete the following jitateinents (Questions ft-IO) with 

words taken from the reading passage. 

Write NO MORE THAN THREE WORDS for each answer. 

8 Canadlarr consumer h% be tinawan£ that food has t>een 
^neticaHy modified because it needn't be 

9 Genetic modification is expected to reduce g^pbd food 
shortages by increasijigthe 

offtKXi. 

10 Undesirable side-effects of genetic o^neerlng can be 
■ by applying 



Ust FOUR fliftigsnwntleivd in the reading passage 
which can damage crops and yfMd\ crops can be protected 
from by genetic modification. 

Wttte NO MORE THAN THRS WORD&for eadiAnsww. 

11 - 

12 ... 

14 , „ - 



From the list below choose the most&l^^^^iate 
whole of ttie reading passage. ChooM^ i;^1»piC^ tisHfir 
A-^ 

A The dar.geri of GM foad 

B The benefits of genetic engineering 

C How crops are modified 

D The debate about GM food 

E GIVl food and the environment 



3 Follow-up 



In Part 3 of the ^paaldn^ module you tiave to answer 

qBe»t9wtiiiddbai»tfim«flft^fm^ WtukM 

i9 and answer these qttertlons. 
Vaurtiute 

• Gan you describe your perfect medl? 

• Aie there any iyp^ of food which we should not eat too 

much of^ 

Your attitude to food 

• Mdfflhiportantis It to be careful about whai^tKl^ 

• Do you think that the quality of food is bettef now, ol' 
not so good as in the past? 
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teacher's notes 



GM Food 



^^malM Pastime: 



1 hoar (Intxmediate) 
SO minutes (Advanced) 



@ Short of time? You could: 

• give qiJestk)rs8~15 for hcwtiewoik. 

• dothefollow'UpactivilieslnthefbHowir^leacHi. 



(IQmfttBUs) 

» To help with Question A you can mention square tcwnatoes 
which are easier to pack in Ijoxes and talce up iess space, or 
featheriess chickens (which don't need plucking} 

• Have some fun getting students to suggesi other genetic 
modifications which would mal<e life easier, 

• If neres^ary, explain that 'tampering' means 'interfering'. 

2 Reading (5 minutes) 

Before dealing with the questions 

This passes gives praCOttf ttt sl^HSAiifc satmlng mS 
reading in detail. 

• Skimming involves reading the passage quickly to get a 
general ides of what it '••i .ibout, but without working out the 
meaning; of individual words or sentences as there may not 
be a question aboLil them. Students g3in a global view of the 
contents and somp idea wliere to locate the information or 
answers when they come to the questions. (The article presents 
fairly tejanc^ |irgument£ for and against GM foo^ though 
me wrffitt'^nye^ impression of being In fateiX'iiftt) 

• Sarming means reading the passage to locate ^edflc 
Information which may then require reading in detail in order 
to aiiLvvrr .j ^.iiirticuidf question. 

c your studerife telboV at BW S different types of question. 

I thtm that to answtr fne questions they may either have 
to shm the passajjc;. or a.iin iL and then read Ihc relevant 
part quite carefully. 

Ask them wh/cfi question- types will probably require 
bkimmmg {Answer: Questions 4-7) and which scanning 
followed by more careful reading (Answer: Questions 1-3, 
a-10 and 11-14. Question 15 is a very general question 
wlilch should not require further teadin^. 



Questions 1-3 (5-10 minu 



Tell your sludents to scan the passage to find where the 
answers are mentioned and then read those sections in detail. 

late 

students look at the instruction; for Questions 1-3. Point out 
that they must answer wth words or a number from the 
passage. Ask them v;hether the answer to Question 1 will be 
a word or a number, and ask them to find the answer 
toint out that to answer the other 2 questions they will have i 
to aan and then i«ad In detail. Give them 6 or 7 minutes. [ 
For Question 3, some students may have chosen hrtttizers as 
the answer. If so tell them to find what is said about fertilizers 
In the passage and ask them to find out why this is not a 
correct answer only u\,ed as an example to show how 
unnatural tiaditiondl farming is anyway.) 



i«1b|Ni^j 



ANSWER KEY 

1 (about/ around) (line Vt) 

2 tr^ftitinid^^<nil^!i^/^£«t»t!vef^ 
eljinft^^t^«!e#narteties {fines n-'SB) 

3 Herbi^ei (iuicl) i>^^ (Une 33) 



Questions 



Point out tfwtfhey stMiM Hartiia ofdttf On^ki ham tte 
Informatlm. 



j If your students require more preparation: 
f They can work in pairs and paraphrase what each of the 
sentences or phrases 4-7 means. 

Ask them if they remember what, roughly, was said in the 

article about each of these things. 

As'-< then to skitn quickly just to locate the information. 



Advanced 



\ To encourage an e(-icient skinHNJ^technicjue, glvelifiCm 
jk a time limit of. say. 3 minutes. 



ANSWER KEY 

4 C 5 D 6 F 7 H 



Questions 8-10 (5 minui 



IntHHwcHate ^ 

I For Que^n 8, elifittftom students 4 sbort explanation of 
unaware @,t, tUyd^it&ldtti, ^mmmsdous) and 
tell them to^son the n^^s^i^^ a^ve^eri^iim 
meanihg. Asktfiemtddliiv^aYe^if^tiH. 
For Question 9, ^ thOll'te^SSBi the passage for where the 
: wodd's hunger problems are mentioned and answer the 
I question from there 

For Question 10, you may elicit synonyms for uudviimbh 
and dvo'dc.d. 



. They will have to look for synonyms or simi ar meaniri^. 
i When checking the answers, you may wish to discjfiBi W'tsat 
/afl^M. nifWtiormi y^ue fisting safeguards mean. 



ANSWER KEY 

8 labelled (js such] if nribiHewL content 10 existing ^feguard^ 



Ask your studertb to retfieniber vAiat the purpEses of CM 
foods were. 

Elicit the idea of resistant to and immune to &nd tdl them thts 
may help ihem to find the answers, 



ANSWER KEY 

11 frost (line 35) 12 apMds (lire 68) 1 

13 (the) corn-borBT motli {tire 79) \ in any order 

14 (some tommon) herbicides / lietbicide (line 82) J 



Question 15 (2 minutes) 



Paint .'(^:^ students that if they are not sure which Is the 
corm^ n^w^i tlf^ ^u|d eliminate wrong answw^ first. 



ANSWER KEY 

15 0 



3 FoUow-Up 



speaking Module Part 3 (10 minutes) 



Before they speak, ask your students to study the questions 
and think of 2 or 3 other questions on the subject. 
Remind them that when they answer these questions, they 
shouki ^e quite long answers l>y giving reasons and examples. 



ACADEMIC READING PASSAGE 1 



Light Pollution 
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1 Introduction 

Work in pairs. Discuss whether you agree or disi^tee with 
these stafilMmntt wni^ Why itiil? 

a Bright lights at niglit can cause accidents. 

b Bright lights discourage criminals. 

c It is easier to see stars in the country than in the city. 

d Lights frcim streets and dtkis help aeroplane piiots to 

navigate at night 
« Badi%htlngisa,^rus!si^#'pcfl(ul^^ 
f Many cities could save money by Improvir^ sheet 

lighting, 

g Li^its aie sometimes a dar^r to wildlife. 



2 Reading 



You will read an article about light pollution. 

Before you read, look at the instructions for Questions 1-5 



• Will you have to read the whc^ arSde fit order tQ lenstier 

the questions? 

• V\^l)^uneed:al[diebe^ings7 

study the headings carefully so that yOU aK 'Nunlllar with 
them when you read the article, 
liy Sfttif# tfM questions withmit lOSMng 19 difflcuit 
wor^, ^ yfiu would do In the tert. 



The first six pniiptiphs of reading passage 2 are lettered Ar-F. 
Choose Hie nnst' sJll^te headings for paragraphs A-F from 
the list of headings below. 

NB There are more headings than paragraphs, so you will 
not use them all. 

List of headings 

i Why 11^ are needed 

H Ughtft^-dtsdSur^s law breakers 

iii The environmental dangers 

Iv People at risk from bright lights 

V Illuminating space 

vl A problem lighte do not solve 

rtt Seen from above 

vrii More light than is neceMjy 

ix Approacliing the city 



Exampie 



Answer 



1 Paragraph B 

2 PaTE^ra^h C 

3 {Paragraph D ....... 

4 Paragraph E 

5 Paragraph F 
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Light Pollution Is a Threat to Wildlife, Safety and the Starry Sky 



A Q After hours «f dririag south in tbe pitdi-black 

ikickiK~.s (if ibe Nevada drsm. a dume of lazy eM 
siiddfiiU appears on ihc horizon. Sooa, a road 
c<)nlirms ihc obvious: Las Vegas 30 miles. Looking 
skywarO, you notice that ibe Big Dipper* is hauler to find 5 
tfian tt'was aa hoar ago. 

B O Liiiht pollution — ilic nnificial liiilir that illisminarts 
mate iliaii its mtcQiicd larsici arca—lias become a 
problem of niLrcasing concern acms> the country over 
Uic past 15 years, In the stiburbs, where over-tit ID 
shopping mall parkii^ lots are the aonn, only 200 d the 
MilkTW'ay s 2 ^00 Stars arc visible on :( cle ar nii;tir. Even 
Icwcr can be seen from large cities. In alinoM cverv' 
town, big and small, Mreet lights lieam jiisi as much liglii 
up and out as they do down, illuminating much more IS 
than fust the street Almost 90 per cent of the ^bt 
emanating ['mm sued laiiip.s misses its iniendcd taq;et. 
and hiljhi>ards. '.h<ippiii!i centers, privaie honK> and 
^k^,^c^.lper^ arc Miml.irh met illiiiiuiiaicd, 

C Q America has become so bright that in a saiellite 20 
image of the United States at night, the 6&Mt^^ 
i iiiiEilry is visible from its lii;lns .iUme "I'lie major cilies 
:irc -ill there, in bright chi«crs \'ew York, [ttwron, Miami, 
HoLision, Los Angeles. Seattle, (Chicago — and. of course. 
Las Vegas. Mark Adams, superintendent of the McDonald 2S 
Observatory fn west Ifcxas, says that the very fact that 
ciiy lijilus arc visible from on his;h is pro.if of (heir 
wastctulncss. "When yon're up in an airplane, all that 
l^t you see on the ground from the city is wasted. It's 
going tip into the niglil sk> "In i ,if ^ee it." 30 




D O Bui don't we need all Utosc liKhls lo ensure our 
.safct)'^ "llie answer from t^iL et^iecrs, lighi pollution 
control advocates and astronomers Iti an emphatic "no~. 
Elizabeth Alvarez of the international D^k Sky 
Association (IDA), a n()n-piofit organization in Tucson. 35 
.\ri/ima, says that overlv bri.L!lii sceurin liiilus can 
actually force nc^hbors to close the siiultcrs. which 
means that if any crimiml activity does occur on the 
street, no one will see tt. And the okl assumption that 
bright l^ts deter crime appears to have been a false 40 
uiic, a new IX'partmcni of Justice rcpi)rt concludes ihai 
tliere is no relationsliip between the Itrvcl of lighting and 
the Icvd of ctimc in an area. And contrary to popular 
belief, more crfanes ocQff to twoad tlayUght tban>at ^gbL 

E O For drivel^, l^t cm a^sSBfeieim'i^a^&i^^ % 
Glai^& -f^ ierapCim^ tStuS drivers, int^^Ug 



the £l»liliood of an accMfeol. Ifa help pievenf such 
accAfctrts, some cities and states prohibit the use of , 
Hghts that hnpafa- ntght-tinie vision Tor instance, New 
Haiiip.-.|iire law forbids the u^c of "aiiv lij;!il aliuij; a 50 
highway so positioned as to blind or dazzle the vision of 
travelers tm the ad^acnu: Ughway". 
F O Badly designed lighting can pose a threat to wildlife 
-as w cll as people. Newly hatched turtles in Florida move 
mw.iril beiicii iijihis inslcad of ilic more inuu'd silver ss 
shimmer of the ocean. Migrating birds, confused by 
lighte on sk)ncr^)er8,broa<kaM towers and ^(hthouses, 
are injtirci.1. somciimes fatal!;, after colliding with high, 
liglited structures .\nd light pollution harms air quality' 
as well: Because inusi of llic country's puwci plants are SO 
still powered by fossil Aiels, more light means more air 
pollution. 

C O 5o can he done? Ibcson, Adzona is taldng back 
Ihc nighi.The cln has one of the best limiting regiilariors 
in the country, and, not coincldemall>, die liisliesi G5 
ooooeotratioa of observaloties in. the world. Kitt Peak 

tdcscopes ^lint^gjMnW^ around Uie ci(> 's petMpWK 
its cadre of astronomers neciis a d.irk sk\' to wtxk with. 

H O I'or a while, that darkness was threatened. "We were 7D 
totally losbig the mght jjjia Singleton of l\icsoa's 
U^td^ gbteBrittte ttdd ^lM, tHcMioma'i KOTV last 
.Mar(&N0«r,afterre{d»3ti([taefflciciii mcrcurv liKininii 
with tow-sodium lights thai block ligln t'roiti 
"trespassing' into unwanted arca.s like bedroom 75 
windows, and by doing away with some unnecessary 
lights altogether, the city is solely glowing rather than 
brifihilv beaming. The same thing is luppcninj; in a 
iiaudful of oilier stales, including Texas, which just 
passed a light pollution bill last summer. ~A.stronomers so . 
can get what they need at the siaie ^Une enlivens 
get what rticy need: safety, sec M rtty a id goffltTrtafMtgy ' 
ni>;ht." savs \lel>onald (Ibscn lUory's Mark .\dain8,wilO 
pru» ided leslinion) al ille lieai Liigs for Uic bdl. 

1 O And in the long ran.evcryiine benefits from reduced 85 
enei^ costs, ^st^ Itoai InefBcieiU li^bting 

&m ia between »1 ^ iimSm a y€:St. atfest^i^to 
ID.A. The cilv of San Diepo wliidi insialled new. 
Iiigh-emcienc; sireel lights idler pussuiy a light 
polt^en^ bi Iff^ifKiw about $3 mllH4?n a year 90 
incne^eqsUk 

J O Le^istadon die ofllyawm^ polltition 
problems. Brian Grccr. Central 01Sff":^|m»entative Tor 
the Ohio LiHlil I'ullulion Advisory' Council, sa;s tlial 
education i- |usi as imponant. if nrit more so. "Their arc 95 
sOTne special situations where regulation is the only fix," 
he saj-s. "But the vast majoritj' of bad lighting is simply 
the result <!f'noi knowing imv better'SimpIc actions like 
repl.icuiij old liulbs and fixtures with more cfficienl and 
better-designed ones can tnake a tii^ difference til tco 
preserving the night ^k^. 

*The Big Dipper: a group of seven bright star^ visible in the 
NoiUiem Hentisphete. 



Stni^ the fffwiKmr^Maf t^b^mte OtSXX) Earth Acfloti NEtwork. bic. in association The cafcGnxv and LnftStnart tOPVRiGHT 2000 Gate ^misp. 
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ACADEMIC READING PASSAGE 1 



yght Pollution 



3 Follow-up 



Complete each of the fgllowing statements (QueOons 
W*!h words taken from reading passage 2. 
Write ONE cm TWO WORDS ^ aiiSwst 

6 According to a recent study, well-lit streets do not 

— or make 

rnilg^iboiffhiGiodis £^J0 live in. 

7 Inefficient lighting increases ^^..^^ 



because most electrid^ Is produced from cojtl, gas or (ril. 

8 Efficient lights _ 

from going into a^^a-^ when; tt is not needed, 

9 In dealing with light poliution 

.y^w.-.».....^..1fiKtl&3^^lniportarTtas paSd^rigTtBwSiti^ 



tNk^^ediy^KNS'slatements agree with the Information 
given tn reading panag|» 27 

Write 

YES if the statement agrees with the information. 

NO if thf. ■,t^lement contradicts the information. 

NOT GIVEN if there is no information on ttiis in the pa^ssge- 

10 One group of scientists find their observations are made 
more difficult by bright lights. 

11 It is expensive to reduce light pollution. 

12 Many countries are now making light pollution illegal. 

13 Old type:; of li^t often cause more pollution than more 
modern ones. 



Vou wid your paitlMsvre the memb^ of#i»{(tWn e|^c3l 
req>onslble for the streets. Recently there has been a 
proposal to reduce light pollution in your town. 
Today you have to discuss the proposal and decide what to 
do. You should each choose one of the roles below. 



Role A: You are in charge of finance on the council and 
you believe that the council has enough money to 
change the street lighting rn the town. Alio you are a 
keen amateur astronorper and you find that the present 
lighHng^ interfem^ wKIV )^iir libbby. 



Role B: You are a member of the education committee, 
and you believe that it would be better to spend money 
on Improving schools rather than chan^ng the street 
lights which were only installed five years ago. Also, your 
house was recently burgled and you are concerned that 
less sbeet lighting would 1^ to an Increase^ln crinte. 



Role C: You arc responsible for Ihe town's parks You 
would prefer to extend the street ligliling to the town's 
pai1<s so that people could use thpm safely at night. You 
are also the owner of a restaurant and you believe that 
good lighting encourages people to go out at night 
enjc^ thenueWsSf so it benefits kxal businesses. 



Role D: You are chairman of the council's environmental 
committee, and you believe that the present street 
lighting wastes energy and disturbs wildlife. Also, you 
believe the lighting installed at the moment is ugly You 
are a light sleeper, and you find that the street lighb 
outside your house prevent you from sleeping wefl at * 
night 
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Teacher's notes 



Light FoUution 



Estimated class time: 1 hour 5 minutes 

© Short of time? You could: 

• give your stjjtkrrts Questions 6-13 for homework. 
» do^the follow-up a^yify in tiie^jfewingless^ 

1 Introduction (10 minutes) 

student; wcir!( In pairs to discuss ttie s t a temwife. BHefljrgCt 

feedback from the whole dass- 



2 Reading 



Before reading the passage, ask your students to answer the 2 
questions in the Intaxiduction (Answer to both questions: no). 

• Remind them that when questions come before Ihe passage, 

they are expected to read the quesbons first. 

• Tell them it is worth studying the list of headings carefully before 
starting reading, so that they are familiar with the quertions. 

adiate . ._ 

Tell them to work in pairs and explain briefly what they woolc 
expect to find in a paragraph with these headings 
I for hesding (i) a number of r&isom why ll^tts are 

nece^icir/ at ni^ht. 



Ask the students to work in pairs and paraphrase the 
meanings of the headings in order to familiarise ttiemsdves 
with what they will have to look for e.g. for (i) reasons why 
lights are necessary. 

Remind them that to do this type of question they may have 
to read some of ttie paragraphs more than once, they needn't 
answer the questions chronobgicaliy, and thc^^t)o^|(l^ 

ready to change their minds. 

Tell them to deal with ihu pdrd^rap^'s and headings they find 
obvious first, thereby reducing the choice for the ones they 
find more confusing. 

ANSWER KEY 

1 Pdidijrj(ih B viii ZParagrapiiC 3 Paragraph D vi 
4 Paragrapti E jv 5 Paragraph F iii 



If they are unfamiliar with this type of question: 

Tel[ them to look at the example and f nd the dues in the 
paragraph which give this answer e.^ drivirig.SOOth ... 4 
dome of h^y gold suddenly appears. 
Ask them to look at paragraph B. Tell them the answer is 

Ask them to work through the other 4 par^raplis atone, and 
then discuss tfieir answers in small groups. 



I Ifell students that in the test they would have about 8 
minutes to do these 5 questions, so tiiey should try to do 
each question In about 1 minute leaving a coMph of 
minutes at the end for checking. 

An alfern^tiv'p way of working would be not to ask them to 
look at :he list of headings first, but to read the passage and 
suggest their own headings for each paragraph. 
They should think of headings of about 6 words maximum 
which surrmiarise the general Idea of each paragraph. 
They then compare their headings. 

finally, tiiey compare their ideas with the headings given In 
I CiuEStkHis 1^ and do tiie ^reise. 



Questions 6-9 (12 minutes) 



• Remind students that they will have to read the whole 
passage. The v/ords they need will be togethej; not separate 

Inteimediate 

You can elicit explanations for well-lit. in-.lfiLiciil. dcnling, 
passing (laws) 

^ Elicit what type of word<s) will be needed in each space e.g. 



I 



Ask students to predict the approximate answers before they | 
read ttte passagtF. 



Tell them to check that Itteir answers are grammatically accurate. 



ANSWER KEY 

edatfrcrime 7 (aiO poUut^ SUochtfght DwliicBmri 



A lot of studwrtsflnd theoHieqittif -NOT OVEN' veiy cfHflcult 
to grasp, 

■ Remind them that some of the^gntenCK inthequesfiOti are 
npt lulcbBSMd. in the passage. 

• Wft^ ti^ iS^t they have found a sentencs thtf di!!^>^ 
the question, they need to read itwftyiCfefully and bearin 
mind that it may not express agreerfiwft OR disagreemeht; 



Help them to identify the key words In the first .qu^ion., 
then tell them to scan for key words. 
Ask them to read the sentences they find carefully b). see If 
they deal with the question. 

Explain that scanning the passage like this wtll hdlp:the}ii 

f-^r-plrjic the task more quickly. 



Advani 

Because the answers are given in chronological order. 
Students can tQ look for answers to 2 questions at a time, 
if they firf^ iHe &m& to Oie second question, they shqltld 
check back to mak^ fiiisfc-C9«e is NOT CSVSH- 

In the IELT5 test, c^hatdM^Woilld' Ka^S^tSMfUtltSs-^ this 
part o^ the test, ■lo to replicate test conditions, you cpuld give 
them minLjfe'; to complete the task. 



ANSWER KEY 

10 YES (line £9) 11 ^ (giiei 88-91) 12 NOT GIVEN 
13 m (lines 99-101) 



3 FoUow-up 



Role play (15 minutes) 



to dedde what size ttwi^wii mv4*^ leqwosiNliH w m 
town coundl might have^t^iSriMts. 

• Divide the class into graipef^ If therciire.unewetl 

numbers, students may share roles. 

• Students gathei Lht'lr arguments before starting. To do this, 
you may ask people from different groups with the same role 
to work together. 

• Allow them 5 or 1 0 minutes for the discussion, and then get 
feedback from each group on what th^ decided. 

• Since each rale represwits a fairly inflexible position, ycoi 
should not expect a v«y clear or unanimous solution. 



ACADEMIC READING PASSAGE 2 



Television Addiction 



1 Introduction 

Work in groups of three or four and disaiss the following 
points. 

• What does the bar chart show? 

• Interview each other and draw bar charts for other 

jfthn Grant: divisloi of average weekday 



0 



I I I 



eating Sfier tnusaworic sleepirtg working watdiing 




lebure 
activities 



TV 



Now work with people from other groups and do the 
following: 

• Present what you have found out about your colleagues. 

• Draw conclusions whole class e.g. men spend more 

time sleeping than women I students in this class spend 
an average of two hours a day watching television etc. 



2 Reading 



You are going to read an article about addiction to 
television. Before you read, discuss with your group 
whether ^ou think it Is possible to be addicted to television, 
it so, nOta wte ttw lymptioms? 

Now skim the piua^lgv to find out what It sayx «bout Hits. 
Oo this In four inlniiteft. 




Television addfcOoe b no 
mere metapher 

A IIB teni TV aMcdH" Is hwncisB. bit R 
c«am UN essHGi et a nn fNd ptanaanm 

Psychologists formally define addiction as a 
disnrdcr characterized by criteria that include 
spendiiig a great deal of time using ihe things 5 
using it moce oftea itiaa one incentte; thiiddng 
about reducing use or making repeated 
unsuccessful efforts to reduce use; giving up 
important acrivmcs to use it; and reportiiis 
mthdrawal simpioms when one stops using it. 10 

B AH tiiese criteria can api^ to people who watch 
a !ot of tclc\'ision. That does not mean that 
watching television, in itself, is problematic, 
'itlevisiiin L.in loach and amuse; it can be highly 
artisiici it can provide much needed distraction )3 
and escape. The difficulty arises when people 
etroncfv si-n-ic That they ought not to watch as 
niui;:: us ilii-'v Jo and yet find they are unable to 
reduce their i-iewrng. Some knciw-ledcf ol haw 
television becomes so addictive ma>' help heavy 20 
viewers gain better control over tiheii lives. 

C 'Hie amoiini of lime pt-i^plc spend watching 
television is LisUinishnii;. On inuruge, individuals 
in the induiiriiiUjed world drvine three hours a 
day to the activity - fully half of their lebure timcj a 

'■h-:'p. At dus ratc. lomi-onc who livus tii "5 
wiiuld sjiend trine years in fruiu of iJjc lck■^■isj^)n. 
Possibly, this de\-otion means siiiijily tlini people 
ei^OFTV and make a conscious decision to watdi 3Q 
it BOtffthttlsf Ae whcfle story, why do So many 
p6a^ yi&rg' about how much ihey viev^ fa 
surveys in 1992 and lyyy, iwo out of five adults 
and seven out of ten recnngers said they ■ipeni Mn 
much time watching I'V. Other surveys have jfi 
conststentiy ^own that roughly ten per cent of 
adults cnll themselves TV addit!-^ 
D "lb study people's rcaclionH to T\". researehers 
have undertaken laboratory experiments i[i ^vliiL-h 
tliey ha\-e monitored xhe br»n waves, skin 40 
resistance or heart rate ("BOE^e watching 
tdevisi'^n To ^nidv behavior and emotion in the 
normal ijourse of life, as opposed to tlie arlificiai 
conditions of the laboratory, we have used the 
Experience Sampliiig Metbod CESM). 45 
Pla^ffiSiMtna mrtieA * bej^ser*, &a Wis sijrrfifed 

them siN to elglit time^ a ciay, at rLnidom, over the 
period of a «-eel;: whenever Lhcy heard die beep, 
they \\ rote dow n what they were doing and how 
tiiey were feeling. ^ 
E As one m^t expect, peB^'Sffib w«*e watsfe^ 
TV when we beeped them r,"-por;i.-d fci'ling 
relaxed and passive. The laboran;r\ studies 
^mil^dy show leas ^^it^ s^mtda^ton, a^ 



■C 



ACADEMIC READING PASSAGE 2 



Television Addiction 



H 



measured by brain-wave producuun, during 

"What is more surprising is that the sense of 
idaxation ends when ihe'l'X' is curnud off, but [he 
feelii^S of passivity and kmcieJ Lilcrmcs:, 
aaidmie. Viewers commonly report that television 
somehow absorbed or sucked out dieir energy, 
lea\-ing them exhausted. The\- say the\- have niore 
diltKuliy coni-cntr-Litinp afier viuwn^ ihan bl;^l^rl;. 
In coiui a^l. lIka auxh rcporL ^^-.h dl!':'i^u!i\ .ifier 
reading. Alter playing sports or doing hobbies, 
people report improvements in mood. After 
watching TV, pottle's iBoods aboiu Ae suae 
or worse than before. 

Within moments of sitting L^r lyinjf Jouii and 
pushing the "power" button, viewers report 
feeling more rdi^ted. H^ume: 9» r&agS^tin 
occurs quitkh. pi:>iplL- art- ^ondiiioncd lo 
associate viewing willi n:&l and lack of .-ircs^.Thi: 
association is positively reinforced because 
viewers remain relaxed throu^oui viewing. 

TTnas, the irony crfTVigfii^TWfttg ft^iaEaMl 
longer than thL:y plan to. cvl-ii Uiou^jh ^SlfiBSpd 
viewing is less rewarding. In our I ■ SM stiulies the 
longer people sat in front of the set, the less 
satis&ction they said they obtained fipm it Wt^ii 
signaled, heavy viewers (fliose Who eon^teulfy 
watch more than tour hoiir'i a day) tended to 
report on lliek HSM bliects dial dity enjoy T\' less 
than light viewers did (less than two hours a day). 
For some, a feeling of guili that the)' are not doing 
something more [noductive may also accompany 
am) rfdikv rhi- fnjoyment of proliinjred viewing. 
R';si:uri.heri iu Japan, ihc U.K. and the U.S. have 
found rliat this guiit occurs much more among 
middle-class viewm than lonoi:^ less afilueni 



60 



What is it abour'I'N' thai has such a hold on us? 
In pan, liii.' aUraction seems to arise from our 
biological "orienting response. First described by- 
Ivan Pavlov in 1927, tha^iefi^qg reqtoiue is m 
mstmcdve reocdon to aiiyifiid^ suffilen: of 
such Qs movement or possible nitack by a 
predator. Typical orienting reatzuoiis in^iudc the 
following: the arteries to the brain £;ri-'w wider 
allowing more blood to reach it, the heart slows 
don-n and arteries to die Tai^ muscles become 
narrower so a-: to reduce blond suppb" to Them, 
Brain waves arc also inierrupted for a few 
seconds. These cl-.anges allow the brain to focus its 
attention on gathering more information and 
becoming more alert while the rest of the body 
becomes quich- 
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The list below gives some characteristics oi addlcHcHi. 
Which THREE of the following are motioned as 
diaraderi sties of addiction to television? 
Circle the appropriate letters A-F. 

A harmful ph/sicai effecb 

8 loss of control over time 

C desfruction of relationshj|K 

O mdiKSd lAteltedual pgrfbrmance 

E disbomfbrt wfien attempting to give up 

F di^Kinesty alxiut the extent of the addiction 



ttiiia.-;j.iiLi.q:i 



Do the following statements agree with the information 
given in the reading passage? 

Choose 

YES if the statement agrees with the information. 

NO if the statement contradicts the informstion. 

NOT GIVEN if there is no information on this in tfie passage. 

4 One purpose of the re^eareh is tci tjelp people! tP manage 
their lives better. 

5 Watching television has reduced .the amount of time 
people spend sleeping. 

6 People's brains show less activity wMIe watcliihg 
tdo^slon than when reading. 

7 There b a teldtsoni^p between th«feng^e«f tittle Spent 
watr'^ing TV and economic status. 

8 Pleasure increases in proportion to the length of time 
spent watching TV. 



Write the ai^troprlate letters ArO. 

Classify the following feelings or mental slittes ail gcmenJ^ 

occurring: 

A before watching television. 

B wh/7e watching television. 

C after watr^ing television. 

D fcotfi while and after watching television. 

9 reduced anxiety and stress 

10 increased fatigue 

11 higher levels of concentriation 

12 l«s mental activity 

13 wcmy about ttmewa^ 
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ACADEMIC READING PASSAGE 2 



Tetevisiqn Addiction 



D 



Complete the, la^s on ^ d|<^*wti,; 



there are mcriV worcis / phrases thui spaces, so you will not use them all. 




A 


relaxed 


B 


accelerated 


C 


increased 


D 


lengthened 


E 


reduced 


F 


stopped momentarily 


G 


widened 


H 


regul^ated 



3 Follow-up 



Match the words and phrases from the passage on the left with their explanations on the right. 



Paragraph A 

1 disorder 

2 withdrawal -syn^p^3ms a 
Paragraph D b 

3 incinitored c 
A at random d 
Paragraph F e 

5 alertness f 
Paragraph H g 

6 affluent 
Paragraph I 
7 



animal which eats other an'm&\s 
checked regularly 

livelinp'-.'^ - being very awstce 
nol al riigular times 
psychological problem or Illness 
ricfi, welKqff 

uncbfiMiaM^-feelings experienced When giving up art' 



Speaking Module Part 2 



VlHirk In pairs and choose one of the following topics. 

• ■.^WfreTsfeWfrttnutes preparing what you are going to say, then give a short talk (one or two 
trSwit^'tc-^f^^- " . ' 

• Afi-et your partner has.,^»(««, give ffifeElteefe ^ / tfie 0 well aojsl wbat he: / shie 

could irn prove. 



Describe what you most enjoy doing in your free time. 
Ydu should say: 

why you enjny it SO mui^ 

when you do ;t 

what the activity consists of 
and explain how you took it up m the first pMce. 



Describe your favourite television programme. 

what type of programme it Is 

what happens during the programme 

when you watch it 
and explain why you enjoy it so much. 
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Teacher's notes 



Estimated class time: 1 hour 20 minutes (Intermediate), 
1 Imr IS minum (Aebfoocad) 

(10 mlButes} 

It shows the s^^r^ge number of hOurs Sfimls ijn cHffbnnt 
activities gn an average weekday. 



2 Reading 

Before reading and skimming (10 minutes) 

m Give students 2 or 3 minutes to discuss tdtt^^emadiitctlQrr 
and its symptoms and then get feedback. 

■ Be strict with the time on skimming for an Advanced dass. 
For an Intermediate class, you may allow 4 or 5 minutes 

• Skimming involves reading the pas5age quickly to get a 
general idea of what it is about, without working out the 
meaning; of individual words or sentences. Students gain a 
^lobc^.l vievv' of the passage and some idea where tb locate 1tie 
information Ihey need. 



If necessary pre-teach the vocabulary in the follow-up activlfy. 

• Students should scan the passage for symptoms of addiction 
(not all of them are lr> the first paragraph). 

• Warn them that there are more characteristics of television 
addiction described In the passage than are listed in the 
questions. 



Ask students to paraphrase the alternatives In the question 

before reading e.g. 'harmful physical effects' may be 

•■fpl'i.T:'-.: .v. 'damage to one's body'. 

Advanced ' 

. Set d ttinc-limit for this questions In the test ihty woula have 
I Etbout 4 minutes for Ae 3 questkuis. 



ANSWER KEY 

1-3 B, P and E in any order 



Questions 4-8 (10 minutt 



A lot of studnits And tfw concept of NOT GIVEN very dHflcuit 

to grasp. 

• Remind students that some of the sentences in theqiie^n 
are not addressed in the passage. 

• When they thin^ they have found a sentence that deals with 
ttiis flS#^QR, they need ^ re^ it very carefitlh^ and in 
Mm tf^# rn^ HiA ai^pMss ^^enient^iSill'afi^^iAnent 

• M them that the answei^i6Que5Qoff54-8 will BOnein the 
'saire order in the passage. 



Help your students to identify the key words in Question 4 
and elicit possible synonyms e.g. manage: deal with I control. 
Tell them to scan the passage quickfy to see if they can find 

the key words or the synonyms. , 
Ask them to read carefully the sentences they find to seeif , 

they deal with the question. 

ExpLiir :h.it scanning the passage Ilkethl^wBI help them 

complete tne task more quickly. 

Advanced 

Because the answers are given in chronological order, 
students can try to look for answers to 2 questions at a time. 
If they find the answer to :he second quest on. they should 
I check, b^k to make sure the first one is NOT GIVEN. 



-J 



ANSWER KEY 

4 YES Opines 19-31] SWT filVEM 6 YE& (IniM 
7 NOT GIVEN .3 NO <yn« 78-f9j 



Students should locate the paragraphs whwe tb^ will find 

the answer; [Answer- paragraplK 6-8}. 

Tell them that e'^icient 'eadmg techniques include locatir^ 

which section of a passage to concentrate on v hen 

answering particular questions. 

Intennedi^ sbJdenb could look for kev words jn the 

t(oe«t>nS'Beft>ftscarirBrtr*e pSSSKg&ll^synonyms or 

explanatkins for the key words sn^-sjlE/yi^itD kiok for 

these In the passage. 

Give Advanc^'Sltigdenb 6 minutes to find ^ aiBWersi 



ANSWER KEY 

9 B (lines 59-71) 10 C (lines 57-62) 
iX D [Hnes 57-90) 13 D (Hnes S5-S7) 



11 A (lires 62-63) 



Questions \^~17 (10 minutes) 



»Mk)^mtkimmmm dH#ttm shows (AimMr: Otteittw 
rtspeittm hi ^ human body). 

• Ten them to locate the paragraph where this Is deaft with 
(Answer: paragraph 9). 

• Remmd Ihcm that the words in the box will be synonyms of 
words c -■ r:.>cb from the passage, 

Inteimediate -^^w 

You can elicit synonyms or explanations of the words in the 
box before they tackle the question. 



ANSWER KEY 

14 F (lines 103-104} 15 C (Unes 99-100} 16 E (lines 100-101) 
17 A (lines lOfi-107] 



3 Follow-up 



Vocabulary (5 minutes) 



Tell students to work In pairs and match the words from the 
passage In the left-hand column witt) the definHlM on the 
right. (Answers: 1e, 2g, 3b. 4d, 5c. 6f. 7a). 



Speaking Module Part 2 (15 minutes) 



Ask your students to choose which talk they are going to give, 
and then: 

• Put students with the same talk in pairs to brainstorm some 
O' the things they can n^entior. 

• Give them 2 or 3 minutes to work alone and prepare some 
brief notes. 

• Remix the dass into new pairs, and a$k them to^'ye their 
different talks to each other. 

ih. Tell the partners not giving talks to listen without interrupKng 
and then give their partner feedback on what they did well 

with suggestions ^01" improvements. 

• If they wish, '.hey may then repeat their 'improved' talk. 

• AlternaijvG.y. you may choose 1 or 2 students to give their 
talk to the whole dass and then invite feedback from the 
whale dass. 



iiZ) 



ACADEMIC READING PASSAGE 2 



Increased Ufe Expectancy 



1 # Introduction 



^ ite going to h^r « imam HH a sodal ^fiidli^ course 

talking about life expectancy. Before you listen 

• look at the two tables below and say what they show. 

• tryto pPKM^ dates, cduntrfes, continenb and ages tn 

each space. 

Now listen and complete the tables by writing A WORD OR 
A NUMBER for each arfswer. 



Cinada 


'Lifeexptcuncy 






1 Both sexes 




1920 


' 59 




(11 .... 






1990 


i ^ ■ 


- 



Life exnectancy 1998 hy regions and countries 


■ 


Both sexes 


Africa 




(3) 


bb 


China 


(4) 


(5) 


80 


Hong Kong 


(6) 


Australia 


(7) J 



Work in small groups and briefly discuss these questions. 

• Why do you think life expectancy is rising in most 
countries? 

• Do you think iiuman IHiespans vnil rise much mx& 
Why? Why not? 



2 Reading 

You are now going to read a passage about fiow life 
expectancy may increase in the future. First, skim the 
p^j^a^ quickly to get a gennaJ idea of what it is about and 
ail^iWBrflieqiieBtffln: 

Which paragraphs ccjncentrate on sdenfific process Mid 
which deal with people's opinions? 

Now look at ttie questions which follow the passage uid 
read the passage again to answer them. Try to answer the 
questions without looldng up difficutt wokIs, as }pu would 
do In the test 




C 
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ACADEMIC READING PASSAGE 2 



Increa^ Life Expectancy 



Life without death 



hy Diniciiii Turner 



. Until recently, the thimght that ttieie nu^it ewer be a 
cure fijT aRdriK sctrntd prcpnstcrous. Growing older and 
miiii.- dci-TCpil Jppcartd U> \m iiit i u.lhii.- jnd 
necessary pan of beii^ human. Over ihe last decade, 
however, scientists have begtm to set ^ekig difl^rco^. S 
Some now believe that the avciage life-expectancy nny 
soon be pushed up to 1 60 years; others think that it may 
be t'AiL'itk J 111 i>i- 1 L:ir.'-.A hx-jJUj! cii-ji wimiicr 
whether ft c might oivc duy Uvc for a miUennium or more. 

Behind this new e^itcinrat is the dtetvy that the to 
primary cause of ageing lies in h^tbly reactive molecules 
called free radicals, left behind b>' the ox\-gen we 
breathe. Free radicals react with the- niciltrulo in our 
bodies, damayng DMA, proteins and other cell UK>ue», 
and aw known to he implicated in diseases as diverse as is 
Laiiir.iL-is, cancer and Alzheimer's. The bod>' doi-s its best 
to proii-c! itself against free radicab bv prodiidt^ its 
ow n (Ik nik'.ii^ t<i prevent age)nf<.siich as vitaitiinS Band 
C, bui it a aiwiya ligbiing a losjRjB battle. 

Miint'hc'ster discovered a way to help eomhat tee 
r.idkiih. I'siii); out.- of Llicsc aiiti-aai'in.a (.hcmicals, he 
raariiigril to iniTt.i-ir the litcsp.iii 'if nnt- species of 
csothwonu' by 5U per ceiu. Despite cautiunary words 

'(K^fiUlHtBi. toimif wCSCdVMd' diiiii'i6'(b6 Ant ^Sttsp. <IS': 
t^jis^rdi^ a dniK which woiiUI t vti'rul I'fc. Rcsfejmit ' 
involvinjt the iiiutmion of [;c.-iies also ilirown up 
fescinailng results- ;ifter ulentih int; i«o of the j;enfs that 
a^tear to cuntroi how lotig the eurthwonn lives, similar 

wen* taaeti"to -oiis^^aas as various as fruii-fBcsV-^ 
mice niid lium:iii hcinns out- l umiilers the \-;ist 

cvoiulioM;try diM^iiicvs Uial st'piir-.ut iIiol fipccics, it 
Sii((g<*s\s ili.u we ni.ii li.iM- iliM [ivertd ii key lo how ageing 
1$ ^ul^ued thruu^^iout the enUn; animal kingdom. 
*' In June last year a small American company called 35 
liuk:iri<iii soiiflht pormisslor ro t':im" out ilic first trial*; i>f' 
;ui aiiii-aK'-'wiH Jn'ti. "n human hciiix>. .Vliiioiifih ii 
win initially he used to irtai diseases -.isMK.iiUed with old 
SgCEUksrion said,lhat 'if the elib:c( of treating diseases of 
(^'^ "bweettnd Hfe, tmyoix^ to be ^appf. »\ 

Some scicnti.sts, lTo^^f^fr. irc quiet: to (lisamnlge 
exlravayaiit sp<.-culatiuu, 'l liert: is no ev idence 
whatsoever that swallow in-j, .my i lifuutal would have 
effect on mammals', Rich Miller of the Universit}' of 
Sfic«iif!sm.'And fluHe who cMm 11 rte^ to 45 

go our and do ^iO^ experimenting'. Some rese-.ireh. 
nuireover, has ftR^^Kcd alarming result.s. As well as 

^'mi^!/^m'ist^:^^^-S^m'^w«^ cooti?^ the 



hormones which regulate ^wth.Thc upshot this is 
that although the lives of mutant mice can be extended ^ 
hy up ro 80 per Lent, diey remain smaller than normal 

Quite apart from these sorts of hom>rs. tht ctliicai 
InqdteatkuiG of extending human lUie^an are Uke^ to 
worry ma^ peoi^c. Even if the flU^ blr&-Wes 
reported in the world's developed tmoi^ iwei* tO be 55 
repeated throughout the world, would this be suflR-ienl 
U) compensate for massiveh' extended lile-expectanc;', 
and would we be willing to see the dant^fflii&lttSditiGc 
ofoursodetychangccHit of all recognition? David Gems, 
the head of the Centre lor Research into Ageing at M 

I'nivcrsily rullrt;!.- Liiiulim. K rmhiisr.i-,1 if iiboul the 

opportunities opened up by extended lifiL-, but even he 
observes, 'If people live much (oogei, the proportion of 
children would, of course, be very small. It strikes me that 
it m^i feel rather claustrophobic; all those miiicUe-ajied 65 
people and leri few ehildifd 'i; muiii;-: ^uopk- 

The philosopher Jolm Ptiikinyjion-H: t iDplia.si.scs that 
any dbcusdon of the merits of life-extendii^ therapies 
must take into account the quality of the life that is lived: 
'One would not wish to prolong Ufle beyond the point It 70' 
had LLascd io he en ali\e and tulfllllu); and iMe;iuiiigliil. 
he says. Presumably, ilurrc would have to come a pouil at 
iWiaai S& ceased to be creaOvc and tfecarae just 
repetition. Qearly, there are only so many rounds of golf 
one would want to play.' 7S 

Hm I'olkiujihornc. a member of ihe Human (itnelicf- 
Cumniission, also observes thai so far our experience of 
esRcfidcd llftr -expectancy has no* .m^^ In 
world- weariness. Throughout the last century, 
lil'c-e\pectanci' rose consistently, ihnnks ro improwd BO 
dit I. heller higieni-. eontinuoio iin die.d niiov .iiioii ;uid 
the pruviaion of free or subsidised lieaillic.irc. In 
the Queen sent out 225 tde^ams to people on their 
100th birthday; in 1996 she sent out 5,218. 'Consider 
also, the lives of our Roman and Anglrt-Saxon ancestors,' 85 
he sa^^s. 'By and lai^e. rhe 
doubling of human lifespan we 
hsie seen since then h^ not 
been a bad thing- life has not 
become frustrating and boring 
For example, we now live to .'•ee 
our children's children, and diis 
tsgpQd.' 



-1 1 




Ck) tKe ^Nnving statements agree with the InftrnnaHpn 

0vm ill Hie reading passage? 

WUte 

if the statement agrees with the information. 
NO ^ the ^tefTteji^contfadicis the informaUon. 

mm lasmt fi^^in^^i^ Wt Min the passage 



1 S^jnfiffc predlchons about how much itwiji beEpcSsjMe 
io lengthen human life vary greatly. 

2 Research inlo extending li^ InvcriMSS new dtug^ and 
changes to genes. 

3 Scientific experiments hw/e bot^edgeijisd m 
animal5 live longer 

4 Most people in tfie future '■.■vill oecide no: ~d have 
chlld'en. 

5 Life expectancy has improved partly because people e^ 
bettfti 
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ACADEMIC READING PASSAGE 2 



Increased Life Expectancy 



Look at the following names of people &r o^feattoRS (QBesftcWS S-9) and^ 
list of opinions (A-F). 

Match name with the cqijnlon which.'^ peissn or^ 



MSL'^^wttaea <^nionstliMi mms. soyou wHI not i^e titem all. 



6 rukarion 

7 Rich Miller 

8 David Gems 

9 jchn Ptilkinghorne 



■ A Increases in longevity may cause unwelcome changBiS Iri aJcfety. 
B People will live longer but become bred of life. 

r C Past experience shows that people do not lose interest In life as a re^uit of 
living longer 

D There Is no scientific proof that any drus can proiong HOii^ life 
expectancy. 

■ E 0[iE medicine we are developing may have a welcome benefit apart from 

its original purpose. 
F Using drugs to treat tfie diseases of old age is only the beginning. 



Which TWO of the following are charnaeilstlcs.of free nsdicals? 

Choose TWO letters A-E. 

A They are a paiLiiil cau^e of «;rtdin diseasci, 

B They escape into the atmosphere when we breathe. 

C Thjey are present in two vitamins. 

E They are produced by oyr Ijodies, 



Coniplete the following summary of the scientific progress towards extending 
ttfi expectancy. 

Choose your answers from the box below the summary. 

NB There are more words than spaces, so you will not use them all. 



In one ecperlment using anti-ageing chemicals, the life of (11) was 

extended by half. (12)... like the ones which control the ^Ing 

process in these nniniais have afso been found in other species. 

Unfortunately, however, experiments on (13) have been less 

su©«Jt Whiivth^ IfvelongafeSfee, fi4)..^.^. 
are lAso affected l^e result that thejf ^!ow less. 



ehefnic^S- 
eartft^^Srfffs 

fruit flies 

genes 

hormones 

humtBi [seJn^- 

mice 

or^lians 



3 FoUoW-tip 

Find words or phrases in the p^aage 
which mean the same as the woitls 
listed below. 



A: • ridiculous, absurd 
• old and in &B 

ronditinn 



Paragraph B; «. different, vaned 
Paragraph C: • i^ghf 

• has produced 
Paragraph D: • asked for 
Paragraph E: • worrying, frightening 

result 

e not working properly, 

faulty 

Paragraph G: • advantages 

• lengthen 
Paragraph H: • medical care 



Work in small groups and discuss 
how living to 160 might affect ttw 
followlns things: 



education 
marriage 

woise 

leisure activities 
our appearance 
the age st which we do 

difl^erent things 
our health 
having children 
our attitude to life 



c 
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Estimatsd ctoss time: 



J ttmr iOjoiffmtfs I 
1 



P SRtiHr erf ilftl^Wu could: 

give your students Questions 11-14 for homework, having 

talked through the advice in the teacher's notes. 

do the follow-up activities In tire following l«S5on after 

checking their answers. 



1 ^ Introduction (is immB) 



For the complete recording script, please see pags 127. 

Ask students to predict the type of information fliey will hear 

befere doing the listening activity. 



ANSWER KEY 

1 1960 2 IB 3 Asia 



4 70 5 Japan 6 79 7 80 



2 



This reading passage contains a summary of scientific progress 

in eirtendins life, and a number of opinions. It provides an 

opportunity to train students in 3 reading skills: skirnming to get 
a general overview of the passage, scanning to locale specific 
infonnfltion. and intensive reading to answer specific questions. 
Students should try to answer the questions in sprte of 
unfamiliar vocabulary, as in the test. If you feel your students 
would benefit, do the vnrabulan/ exercise in the follow-iin first. 

Skimming (intermediate: 8 minutes. Advanced: 5 minutes) 
Ask students to read the passage quickly (Intermediate 
students 5/6 minutes. Advanred students 3 minutes) to get a 
general idea of what the passage is about. 
To h>elp them focus, ask them to answer the question ttefore 



ANSWER KEY 

SdeittHIc pregms: the firat 5 paragraphs. 
mii^WptimiiSt ttle last 3 



A lot of students find the concept of NOT GIVEN very difficult 
to grasp. 

• Remind your students that some of the sentences in the 
questions are not addressed in the passage. 

• When they thinic they have found a sentence ttiat deals with 
the subject of a sentence in the questions, they need to read 
It veiy carefully - it may not expiess.agreemwt OR 
de«igreement 



Help your students to understand the questions by asking 
I them to paraphrase each statement e.g. QJ; sc/enWsts gfve 
. different figures foe how iong people will live 

Tell them that they should quickly scan for information. 

Ehdt what they stiould-scaii for 

Q1 ; figures 

Q2'. mention of drugs and genes 
Q3; names of animals 
CM: children 
5: a synonym of 'eat better" e.g. improved diet. 



Students should scan for relevant parts of the passage then 
I read that section carefully. 
■^1 them to work alone and answer the questions in 4 
fiWniObes;. 



ANSWER KEY 

1 YES ;-iiM 6. 7 and 8) 
3 NO (I'ws 22, 50-5?) 
5 YES (lines 80-81) 



2 YES {tines ZZ, 5D-51) 
4 mSMIt 



Elicit from your students that they should scan for the itiunes 
and underline tiiem, then read carefully what each said. 

• Point out that what is said may come before and after the 
name e.g. Ricti Miller or in another paragraph e.g. John 
Polkin^tome- Jhey should look for the nmnli^, not emt 
words. 

• Give Intermediate students 6 minutes to do this and 

Adv.-^nced students 4 minutes. 



ANSWER KEY 

6 E (lines 39-40) 7 D (lines I?-") 
8 A (tines £4-efi] 9 C (lines 89-90] 



Question 101 



Ask them to identify which paragraph deals with free radicals, 
• They shoulc wori< down the list ticking which meanings 

coincide with information in the paragraph. 
■ Remind students that the exact words will not be repeated, 

and that some of the sentences on tt(e list may be 

deliberately confusingi 

^ Give your students a time limit of 3 minutes for this question, 



ANSWER KEY 

10 A and 0 (lines 15-lS and 13-14) 



Questions 11-14 (10 miriutes 



Here, you can suggest a number of techniques: 

• Putting the words in the boxes in categories e.^. names of 
animals, wards referring to dieififc^ offier w^rds efe. 
before they start. 

• Looking for synonyms of particular words and phrases e.g. by 
half (by 50 per cent), ffwmg, growtfi, tive more, five up to 
80 per cent longer. 

m Reading through the summa^ when thu>' have firii'iLd and 

deciding whether it makes sense both for meaning and grammar, 
YOU should e^ve Advanced students a time Umttof 5 minutes. 



ANSWER KEY 

11 B (lines a-a4) 12 D [lines 29-31) 
13&(flBBftW-Sl!) J* e^ities 48-51) 



3 FoUow-up 



Vocabulary (5 minutes) 



mSti^ 'Si poor conditicoi - decrepit 

^Iff^nmt. vaaM - S/shx 

fight - corr)bat 

has produced - has thrown up 

asked for - sought 

worrying, frightening - alarming 



result - upshot 

not working prop«ty, faul^ 

advitfit^-mi^ts 

lengthen -protofjg 
medical care - healthti^e 



*,.i.,IIJ..llJi.,.|. 



Students discuss the irnplications of living to 160. 



ACADEMIC READING PASSAGE 3 



The History i^JMijgration 



1 Introduction 

• Work in pairs. Look one of the charts and discuss vriiat It shows. Desaibe the 
diite shown i^:dilrt^ 

• Work in groups of fifiei^^ll^ pebjpje who have wcrked an athei charts. Explain your 
chart to the other pgcf^jB ghoup. Listen to the other students' descriptions 
m4 N^«t other tMi^^lfl^eBiilcl mention, or wi^ thdr dste^itl^ns could be 




Chart 2 



Charts 



ts 

16 
14 
12 
10 



US unmigraiits who ^eak no Eni 



by year of entry, % 




■ III 




Pre-195& 50-59 60-64 65-63 70-74 ^-79 80-84 85-90 

lirtermwriage in tha USA, by generatiDn as of 1994, % 

i 



40 
35 



20 

^0 



■ 1st Generation 


■ 2nd Generation 



















White 



L 



Asian 




You are now going to read a passage about the history of migration. First, skim the 
passage quickly to get a general idea of what it is about and then answer this question: 

The articfe concentrates on migratksn in certain parts of the world. Whidi parts of the 

Now look at the questions which follow the passage and read the passage again to 
answer them. Try to answer the questions without looking up difflEult wfords, as you 

would ttoiAOift test 
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On the moi^e 



&^nottHc mnatfysis sheds Si^t on 
the history 0fmiffl»^m and tm Us 
future 

A DURING stKxeraive waves of globalisation in rhc 
three centuries leading up to the first world wm. 
migraiinii nl labniir um^ fnn'.fMcntly one oi ilie hi^i^i'si 
ddveiB oi (.'conofliit diaii^c. Siiicu 1945 ihe world has 
e>:peii«iceda tt^-^^«E»eierating globalisatiiHi, and 5 
[he Iniemational ninvci-ir-iir !■( l.ihou:- [-nr.-in:' .^nft.' 
again lo be of ihc _ii.'i, Li fL'..]ni!'ijL diii: ^.u i.i! 
significance. As a new sun,i>. " 1'^ 'in Chi'^w ijk o! il it- 
University of llhnois ai Chicago and Timoihy Hatron ol 
the Univer^ty of Essex makes plain, it b ecDoonuc 10 
tarttir^ thai Ilivc heMi uppermost throughout %t 
hisUHy 111 11 HUM Lion. 

B For many years after the discovery of America, the 
flow frt'c niifjrants tn>m riirdpc was sicady hiiT quite 
small: transport costs were higli, conditions harsh and 15 
the dangers of migration great. In 1650 a free migrant's 
passage lo Nonh America cost nearly half a year's wages 
for a farm labourer in southern England. Slavery 
[ircifoiiiiiMU'ii Liniil ilii' slave iradc was stopped in the 
first liaii oi the lyth cciUury. By around 1800, North 20 
Am«1ca and the Caribbean islands had received some 
8m immigrants. OI these, about 7m were African ^ves. 

C The fbrst era of mass voluntary mignUion was 
benveen 1850 and 1913. Over Im people a year were 

dr.u-i LI III iIk' iifvi wiirld hy ilic turn i>f ihe JOili icniiiry. 25 
(Irowiiit; pcuspcriiy, lulling iranspori oisis and lower risk 
all piislicd in ihf same direalon. Between 1914 and 
1945, war, global depression and government policy 
reduced migration. During some years tn the 1930s, 
people rLlurniii.4 lo Europe truni ihc United Siaies. evon 30 
thonyh conipLiraiivdy lew. .ictiially outnumbered 
immigrants going the other way. Afttr the second world 
waribe cost of travel fell steeply. But now the pauem 
Bm«f long Europe dirdTfltfd as it S&nrce of 
immigration and nrt'vv as a dL■^ti!laIil m. i'riiiiiraiioti (rnm 3S 
developing countiicb e.\jiajidi'd r.ipidly; incomes there 
rtKe enough lo make eniigraiion |^)^ldc, but not 
enough to make i\_ pointless. Many {[ovenmients bt^m 
tiyfrig to c&Sb^ mstta^a'&aa. Niimbers, legal aM 
ill^al. singed sonfetn^esE, as economics had its way. 40 




overall interests of the receiving countries. But. as Mr ■ 
Chiswldc and Mr Hatlon point out there are losers in 45 j 
those countries. The increase in the supply of labour \ . 
means [hai iiie wagigj^»^jjf5s«^pwpriai5.may*fil, at 
least to Stan with. 

E The eciiiiiimic amditions iiuu seem propinous tor an 
enormous fiinher I'-vpansion of mijsralion. On ihe face 50 
oi it, this will be much like thai of a century ago. As 
before, the raian expansionary pressures arc rising 
incomes in the ridl countries and rising incomci in iht 
poor ones. (This second point is olien neglected: as poor 
touniries fjei a little less poor, emigratton tends lo 55 
increase, because people acquire the means to move.) 
Itie study emphasises, however, two crudal differences 
between then and now. 



D Migraiion, it is safe to assume, is in the interests of 
UiiliinLaryi niii;r3iils: lliev would noi move tnherwise. 
The evidence suggests that it is al.so v^cy much in the 



F One is that, in ihe first decade of the 30ih centmy, 
the reccivjiijj couniries needed luis of unskilled workers 60 
in indusirv and laiii.nii:. :\'-.- IhM deLdde ul ihc 21st 
century, in contrast, opponuniiies for unskilled workers 
are dwindling. In the United States, wages of unskilled 
workers are falling. The fall is enough to hurl the 
workers concerned, but not to deter new immigrants. 65 

C And the other big differerice {jetween now and a 

trnmry ajjo? It is ihai (he affened rich-aitiniry workers 
art; iu a sironjiet posiiuui ui i-ompiaiii. and ^ci 
something done. The innsl likely re'^Lilt is that a trend 
that is already well established will continue: couniries 
will try to Fcstria the immigration of unskilled workers, 
giving preferengfe:)^ woikeas with sldUs. 

H This does hel)), in one way, qiiiu- apan frnm 
narrowinj! ihe rich countries' shortage oi skilled workers: 
ii icdiKcs the pressure lo make low wayes even lower. 7S 
Howevei; the idea has diawbadu loo. It turc@ away 
itttfiy & th^ ■poalitst pet^fAn ^o want to m%f4ite; iwhich 
is hard to justify in hiiiTiflniiarian lerms. Also, ii piislies 
others from this ytoiip into illegal Imniigiaiion, uhiLh 
exposes ihem lo danf;ers. makes integration more BO 
difficult and may even make the wages of low-paid 
workers even lower than it the same migrants entered 
legally. On lop of all :his :s ilie kiss of skilled workers in 
the sending coimiries. .■\lready some of the world's 
poorest naiions lose almost all liie diniors ihey train to 85 
jobs in Europe or North America. Money immigrants 
send homeiif^m some of that loss, but not all. 

( Tbday's migration, much more than the migration of 
old. poses some insoluble dilemmas. Belief in individual 
freedom suggests thai rich countries should adopt more 90 
liberal inur.iyraiion roles, both fur unskilled migranls 
and skilled ones. With or without such rules, more 
migrants are comii^. And in either case, the question of 
compensadon for the losers, in rich countries and poor 
countries alike, will demand some attention. 95 

* Intemationd Miration and tlie Integration of Utioui M^et!. Forthcoming tn 
an NBER nutaeiifX voluine, doligft^tt^ 1^ (Hstarieal Pei^KCtive- 



t Newspaper Croup Ltd. All rights resewed. 



46 ( From IHSUmtlEnS by Guy Brook-Hart Cambridge University Press 2004 Pi40T0C0PIA8LE 



J 



ACADEMIC READING PASSAGE 3 



"file ^story of Migratloii 



Comptete the sentences below. 

0»Ose ONE OR TWO WORDS frctm ttw passage. 

Unttl the eariy 19th cerrt^tf^ m^Mify(^R^fSffl5|e 

North America were (1) ..ivi^,„. 

However, in the second half 6flhe 19th century, 

{2) and cheaper travel 

flieant that more peo|ite^ould afford to emigrate vpluntMily. 

receiving ^fT^^^^d jplwas tSJ....,..- 

in factor!^ mi'im htms. 

After the second world war there was a .great increase in 
cunj^rants from (4)..., 



Whicil pa;aa;aph$ In the passage contain the fpllowing 
McHiT^t6#Mi.«e appropriate ietten M 

tVt Vbu iMBd w^fnit» Oiiffi Mterfor each answer, so you 
viHn not need to use them all. 

6 changing departure points and destinations for migrants 

7 disadvantages of present immigration policies 

8 ihe immiyr^nts who rich countries find more acceptaMe 

9 how earning more money affects migration 

10 migration was mainly compulsory 

11 changing the laws on immigration 



Choose the appropriate letters A-D. 

12 Pressure to migrate is incteasing now because 

A economic conditions have become more desperafie. 

B imTiii.ir=fion restrictions are being relaxed. 

C people generally earn more. 

D there is a^eater need ft>r unskilled woiicers. 

13 Lower incornKforunskiUed workers in receiving 

■ countries have 

A encouraged connt-.es to im jort skilled woricera. 
B led to protests about immigration, 
C reduced the amount of money immigrants send home. 
D provided opportunities for immigrants in 
manufacturing and agriculture. 



The list below gives some of the effects of immigration 

restrictions. 

Wliich THREE effects are mentioned in the passage? 

A It IS more difficult for illegal immigrants to integrate. 

B Jobs in sending countries become more secure. 

C More unskilled workers immigrate illegally. 

D Unskilled workers in receiving countries may become 

poorer. 

E Workers in nch countries complain. 

F SIdliea workere ma? 1^:8^ JciK. 



Questions 17-18 



j The list below gives reasons for relaxii^ immigration 
i lestiktlons. 

1 WhhdiTWOMBSDi& a^tornentloi«6tflttfNK;^ixfi4^ 



A 
B 
C 
D 



Immigrants send ra&^ back to their country of Oftf^. 

Immigration in gresrter numbers is inevitable 

It would be ethically correct. 

It would ease population pressures in poor counb'ies. 

F&h cQiintri^ need m$re skilled wor^eer^ 



3 Follow-up 



Work in i^alrs or groups of three to prepare either Role A or 
Role B-yto eah use ideas from IM pi^^t^d^ your ovim 

ideas. 

When you are ready, do the role play with someone from 
another group. 



Role A: You aie«''idodorin«Etetn^)^TB:^souiTfiiy. Pot 

some time you have been thin king dfi^igrating to a 
richer country which will mean belter opportunities foi 
you professionally and tor ynur family On the other 
hand your country badly needs skilled professionals like 
you to st^ dfld Wbrtrthere. For ^Is reason you ttH 
hesitating about emijjrat'ng Ynu have just met a doctor 
from a rich country who hd^ come to your country for 
a holiday Discuss him what you should do and 
ask for his advice. 



Role B: You arc d doctor fioin a rich countiy on 
holiday in a developing country, i- yri..r r-mntry -lieir- 
are pienty of job opportunities for doctors, and many 
medical workers are immigrants. However, while 
immigrant doctors find work without difficulty, they 
often have problems integrating into your society. 
Moreover, during your holiday you have noticed that 
Hie country ypu are visitirig badly needs skilled workers 
to stay and nct^mi^g"^- tou ha^w fiKtmetttlocBl'dQctcfr' 
who is thinking of emigrating Discuss the problem 
with him or her and offer him or her your advice. 



Scan flie reading passage again and highlight any words or 
phrases you fNid which mean increase or decrease. You will 
find many of these useful when you ^o writing task 1 . 



c 
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Teacher's notes 



The History of Hfsmtkm 



^tUiaatedlUas time: 1 hour 15 minutes (Intermediate) 
1 hoar jg nrintoes (Advatmil} 

0 Short of time? You could: 

• give your students Questions 12-18 for homework, having 
talked through the advice in the teacher's notes. 

• do the role play and vocabulary foJIow-up in the Slewing 
lesson, 

1 Introduction (15 minutes) 

m I^^EUt^ri^ they are going to read a passage about the 
YSStoiy of migration. Check that students know the difference 
between Immigrant, emigrant and migrant. Elicit other words 

such as immigration, emigration, migrate, emigrate, 
immigrate, receiving country and sending country. 

• Divide the elas^ into pa r; and a;l< each pair to lobk at one of 
the chart! and decide what it shows, 

ANSWER KEY 

Cliart 1 Shorn leveb Of tinm^iatfiM into 14k USA owtiK lart 

years. 

Chart 2 shows the percoitagfi of immigiants.whvhave notleamtany 
English in the U^. 

thait 3 shows hmw much difhtattt gniups of immignBtlsraBny 
pet^Le fmm tfher SFPUps iQr gmeiatian. 



OpHonaL 

• When they have finished, ask students to reform in grouffi.s^ 
3 with 1 student from each pair to describe the chart he of 
she has studied to the others. 

2 Reading 

^Unilt^f (3-6 mimites) 

Vbii dHridd give Intermediate sttidtiltsfi nilniitei to ibttils, as 
the pasiigie ts vny dense, and Advanced students 3-4 minutes. 

' ANSWER KEY ^ 

United States / North America and Eurape. 



Before answering these questions, elicit what parts of speech 
they will need to use in their answers e.g. In Q1 either a noun / 

mw phrase or an adjective. 



Forl^l, ask your students which paragraphs deal wth the 
19th centwj^ To ^ the, efi# !^ jt^ ^u|>4 ^ ^ dat^ ( 
between '\€Xim^mSi.}Qimm^4m<^Q'. ' 
Ask them what ^^j^M^n^.in.jdp ^.ise^opdhalf of the 
19th century I (^peFtri^, Siftlftiin asHtiUm where 
they will find the answer 
They should then do Qs 3-5 alone. 



Advance^, 



Ask them whidi pareigniphs th^ ml! have ta read to answer 

Qs 1-5. 

1 TO" do this, elicit that each queston deals with a different 
period of history, and they will then have to scan the 

I t>^sage t3 find where these periods are reteined it> 
(Answ^p Paragraphs ef,Cf an^ Q. 
Give fhern 5 rrifnutesto 1 ' " 



ANSWER KEY 

1 (African) slaves Z growing pn»^9^(^^ rising incomes 
3 unsitilled workers 4 developing counMes 5 with skills 



Questions 6-11 (10-15 minutes) 



ITell tfiem the answer to Q6 is C and ask them to find evidence 
in the par^aph which shows this e.g. at the beginning ft 
talks about immigration from Europe to America up ta 191-3-. 
Tell them the answer to Q7 is either F or H. Ask them to read 
the 2 paragraphs and then discuss in pairs which is &ie correct 
answer and why {Answer.- H), 
Ask them lo do Qs 8-11 aloneand tfien dbcus their answers 
in small groups. 

Advanced 

Give them a time limit o( 6 minutes. 
Ask them to work in pairs and make this e>;ercise a race m 
order to encourage them to skim and scan effectively. 



ANSWER KEY 

6 C (lines 34-36) 
g E (lines 52-54) 



7 H (lines 76-B7) 8 G ([ires 70-72) 
10 B (lines 18-ZZ) 11 1 (lines 89-92) 



■rrw 



students should look at the stems of Qs 12 and 13 and say If 
they will find the answers In the fird or second hidf of the 
passage. 

Ask them to scan to find vt^ich paragraph(s) deal(s] with each 
of these points {Q12: paisffaph E, Cl13: paragrai^s Fond 6} 



ANSWER KEY 

12 C (lines 54-56) 



13 B (Unes 67-72) 



Questions 14-18 (10 minutes) 



Intermediate 

for Qs 14-16, ask which paragraph deals with the effects of 
immisraiion restrictions (/Answer: paragT^A tf) afid get them 
to find the effects in pairs. 

T husB questions are tough, so ask them to paraphrase the 
alternatives e.g. A immigrants whg don't tiaye permission to 
enter die country may ffnd It harehF^ llnd ^^im^ ^AicsSon 
I for their children etc. 
Repeat the procedure for Qs 17-18. 



I^k which paragraph deals with each of these sets of 
questions. Give them 5 minutes to find the answers. 



ANSWER KEY 

' 14 A (IVes ec-ai'. 15 C (llres 78-79) 16 D [lines Pl-aS) in any 
^ order 17 B (Lines 89-90} 18 C (lines 92-93) in any order 



3 FoUow-up 



Carefuli Avoid <faitHf-lMl^*W fWI9,K,y0u think opinions or 
attitudes may be repressed w^cjt some of your students will 
find upsetting or offensive. 

• Remindyour^ijKlentsthattl^are|>l^n§amle.»!dther^F^- 
they can expressidcas that do not rellei*"»»ir pis«anal opnfil&is.. 



Vocabulary (5 minutes) 



Your students should find these words and phrases; 

accelerating, was steady, growing, falling, reduced, fell steeply, 
expanded rapidly, surged, increase (n and v), are dwindling, 
dedining, nanowlng. 



ACADEMIC READING PASSAGE 3 



Homegrown Maps 



1 Introductian 

Work in pairs and dfscuss the following points. 

• Briefly describe the people in the ptiotos. Try to imagine and describe their ways of [ife. 

• Put the points in box A in order from the ones which you think pose the greater: ;,'-reat 
to indigenous peoples' ways of life to the ones which you think pose the least threat. 

i and #iefr Cultures. 



I televiston 
iJ destruction of habitat 
uJ disease 

O «x|:&)ftatiDn df i^ources by mulUnaHonsI companies 

G national education systons 
n migration to cities 
D the market economy 



8 



1 pmtsetsdanag 

2 accurate maps 

3 a home-grown education system 
4- gffMnwMNtsubsidMS 




2 Reading 

You are now going to read a pas^g^^Aout making maps of indigenous communities. 
First, skim the passage quickly toi^^general idea of what it is about and then ansMffir 

H tKie parage abotit the benefit drthe prpblemj of mtpfing trnJigmouS' cdftimijrri^? 

Now look at the questions which follow the extract and read the passage again to answer 
them. Tiy to answer the questions without looking up difficult words, as you would do in 
fheti^ 
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ACADEMIC READING PASSAGE 3 



Mapping 

indigenous 
communities 



A We all were taught the map is not the territory. 
However, recent accempts to secure land for indigenous 
peoples find the entanglemem of maps and territories to be 
more complex. The nap - or control of the map - 
sometimes makes the territory, especially when indigenous 
people have been invaded by rnsp-makers.' More indigenous 
ttrritory has been claimed by maps than fay guns," University 
eX Califbmta geographer Bernard Nietschmann concludes 
from his field experience. "And more indigenous territory 
can be reclaimed and defended by maps Chan by guns." 



B Mapping of common land - mapping of. by, and for the 
people - has been called "counter-mapping", "community- 
based mapping or "participatory mapping. TTie mapping 
raolkit comprises everything from maps scratched on the 
ground to high-tech GPS.'*' and ofien assistance by outside 1^ 
NGOs* or universities. Affordable equipment and access to 
a netvrork of expertise provide communities with map- 
making capacities comparable to those formerly enjoyed oo^ 
by nadon-sm« and worthy corporaiiom. 

C Official maps frequently misrepresent indigenous land. 20 

treat ft as unlnhabirpd, or reveal ambiguous borders. Definite 
boundaries become ih% first line of defense against 
encroaching cattle farmers, timber companies, miners, road 
builders, and land speculators. But the mapplr>g process also 
changes people's perceptions of themselves and ttwir 2S 
territory, their resources, and their history. It can help 
political organizing and give them greater control of the 
rsseiire^s on tb^ land. 




& Currwit pr^ectt range f ram maUng^mrf iMpt'rf single 
communities to the Ox&nvsponsored effort to map all 1 300 
of Peru's Native Amazonian commurtfties. Most projects 
work on a number of different levels — Simultaneously 
applying inhabitants' terms, using their naines.^mbols, scales, 
ahd prieritle* fiwnStimes called feMatV^ maps), and 
converting these into conventional maps that will be 
recogniied by officials, accepted in court, and usable in 
negotiations. Neither folkloric nor orthodox maps are more 
"correct". Each represents a cultural interpretation of 
termsit^ (!hU^ befiV IV^Svit^ UhI non-fe^denes 

E A key, says Mac Chapin of the Center for the Support of 
Native Lands, is the level of local participation: the higher the 
level, the richer and more t>enefici^ tfle :|!Qle(Hnc. Take a 
1995-96 Native Lands |»'ofect In Izoceno communities in 
BoHvia. Trained tzoceno surv^rs armed with p^r, colored 



3D 
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pencils, and notebooks conducted village censuses and - 
worfdng wMi viHage leaders - ck«w sketch showing land- 
use activities (where pec^le live, farm, hunt, practise ritual, 
^dwr medicinal plants and construction macerials), as well as 

F Carto^Tiphers used ^ese maps to produce new 1 :50,000 
maps based on available military rn^. Then the surveyors 
took the draft raps back to the communities for feedback 
ondcotTOCtion, while draftsmen checked exact focatioiib usin^ 
GPS and compass readings. Finally, the team produced a iis 
1:250^000 map of the r«0on and 1:75,000 zona mapK 

G Sorrte governments now accept many of these home- 
grown maps, acknowledging them as more accurate than 
their own. In Panama, govemmwC cartographers have 
participated from the beginning in recent projects. The maps SO 
legitimize boundaries for protecting areas and document 
kad UK and occupancy for bnd-r^hts negotiatkins. Th^ 
permit boundary monhcaring with aerial or latdlhe 
photography, uti sMSM^ prtcH^ate mtin^rtg and 
conserving the hnd. 



GS 



H Just putting their own traditiorMi names on fQlkioric 
maps ^ves people a spiritual ovmership of the things named, 
s<^ Mae Cha^;!!!^^!!!^!! iSm £t«^.l)lrt(i to c SBTise of 
region. The Honduran Mosqurtia, for instance, includes 174 
communities; before mapping, each dealt individually with 70 
cattle farmers and timber companies, unaware of others' 
amn^ments. Mapping created a feeling of territory, leading 
-feiffiB i»piM 8 Br i Of seven regtonal nmiammmii<m 
:C^ective action. Since most place names have historical 
or^ns, the mapping process also became the occasion for 75 
communities to gather across generations, (hare siorlfltSijuri 
songs, and recollect their idendiy. 

*CPS - Caobal PiBitiDninB Satelliles 
*N6(%^ Nui-eayernmenlal o^pa^iioeti 
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ACADEMIC READING PASSAGE 3 



Complete the summary below. Choose ONE OR TWO 
WORDS from the reading passage for each answer. 

Nowadays maps ate a more effective way of protecting native 

lands than (1) Moretwer, because 

CZ)-.. is v^aibbie It has foeumie p^QKOjIe for 

STTuill. c^smnuntties^ n»ke their ovvn maps wHh help frwn 

outside fixpe'ts 

On official maps, native territory is ofter shown to be 

(3) Of Its frontiers are not clearly defined. 

MafBshowing (4) cEKi help to protect 

Indrgenrais areas frcmi outSde expkrit^n. Also, 

map-making can alter the inhabitants' (5) „„™ „ 

of their identify, their land and their culture. 



Look at the following countries (Questions 6-9) and the list 
of characteristics of mapping [Hojecte (A-G]. 
Match each country with the characteristic of the mapping 
project which Is mentioned in the passage. 

NB There are more characteristics than countries, so you 
will not need to use them all. 

6 Peru 

7 Bolivia 

8 Panama 

9 Honduras 



A Every indii^cnous vlllag|e In the region wll tw 

represented. 

B Indigenous communities make better use of the 

region where they live. 
C Local people have stopped using weapons to defend 

their territory. 
D CommunitieD have become more aware of their 

culture as a result of mapping. 
E People from the local communHy Wfii5 responsible 

for gathering tlwiiaSb: information. 
F The mapping received oflidal support from the start. 
G The maps were made entirely by people from the 

communify. 



For Questions 10-14 complete the diagram on the right to 
show the process used for making maps in Bolivia. Use NO 
MORE THAN THREE WORDS «om the passagt for each 
answen 



^^^^,^r<^'-W^ tefere Ami^aos^ maps; 




Lai^psrsesle maps are made (11) 




fTtE(f»'*lSa tfmy 




These maps are tiien shown to <k«bipfi$ 




^^ 






map-makers. 











The list below gives some uses of map^ 

Which THREE of these are mentioned as lues of folkloric 

maps? 

A They aftsoibeKrfla'use in legal battles. 

B They enable peopleto aqileA their resouftcs more 

efficiently. 

They enable communilies to remember their past, 
They help outsiders find their way in the re^n. 
They help people in the ^vt&tl)^ fMiHfeally. 
They show where local pec^ mry out ^^uS aimwitjes. 



3 FoUow-up 

4mi.iiiM'j> 

Scan the passage again to find theyp warAwi(i bg^toguas! 

their meanings from the context. Than use Dnvranib to 

complete the sentences below. 

comprises hi^tedt fyrmerty outcome feedbade 

monitoring 

1 I'm pessimisec ^out the of th^ 

n^tiatiori!;. 

3 It's difficult to improve your service if you get no 
from your clients. 

3 People flood to this region in search of jobs In 

_...^^klb30BS. 

4 Thji war S(J% Off tfie priai^f fbud. 

5 Ttib area was a d«ser^ but now 1 1ias 

been converted to rich agrfCulbir^ Ubld. 

6 We've been carefully your progressand 

you should be ready to leave hospital shortly. 



c 
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^wated class time: 1 him 5 mimit^ (Jntermediate) 
O Short of time? You could; 

t give your students Questions 10-17 for homework, havtng 

talked through the advice in tt»e teacher's notes. 
• do the vocateriary follow-up and discus^ in the followihg 



1 Introduction (is minutes) 

Ask your students to discuss the questions in pairs. 



2 Reading 



Skimming (Intermediate 5 minutes. Advanced 3 minatts) 

Idea of its contents. 
• The^^uBtien should he^ therntp focus CAri5H«r;yf^mofv 



They &mVa i^^^&mm'fmm^'<^mmeaj\\ne^ of 
individual words or sentences asth«e may nottw a question 

about them. 

Give an Advanced class 3 minutes to ^ this, and an 

Intermediale class 5 minutes. 



Questions 1-5 (15 minutes) 



One sentence in tlic iur:inidry may summ^ribe the main idea 
of a whole paras:r;.ph -ro:i) the passage. However, the words 
needed to fill the gaps must come from the passage. 
Students should highlight the key words and phrases from 
eadi sentence In the summary e.g. in the first sentence 'more 
effective' and 'protecting r>atlve lands'. 
Th^ then scan to find where each of these Ideas is deatt with 
in the passage. 



I guide your students more: 
Ask them to look in the first paragraph and find a syncmym 
for protecting <^&tdfng) and for nafira lands Undlgenous 

territory). 

Elicit the anv.vv' 'o 01 . 

For Q2, ask IheiTi icja ptirayr^pn B and to identify the 2 
things which have 'iiadc it puiiibk' for small communities to 
make their own maps. Ask them which orie is already 
mentioned m the bummaiy <oub/de experts) and SO, which 
one should they choose as their answer? 



ANSWER KEY 

1 guri Z affordable equtpment 
4 deRriit».biwniM»' S 



3 Lininhatiitecl 



Questions 6—9 (intermediate 10 minutes. Advanceii 7 minutes) 



Ihts ts « litata^lng exendsil. 
^|(^J|l)Mff.% deal with these questtons. 

• SiSfind where each country is deSFtwith ifilhe passage. 

• Ur-flcrlinc or highlight it 

• Then read carefully what is said about each. 



Ask them if they noticed the names of any countries 
mentioned in the first 3 paragraphs when they were 
answering Qs 1-5. 

Tell them they should scan from paragraph D onwards (i.e. run 
their eyes quickly Over the passage] until they find the name 
of one of the co^f^rm menli«Mi^ and ttien hii^iight it 
hf necessary, for W^i^mm^fiS^^^ ask ttienS 
to find Hie evtden^ in 8ie pass^ whkjt rftows th^. 




ANSWER KEY 

6 A (Hiies3D^31] 7 E (lines 44-50) 8 F (lines 60-61} 
9 D (Hoe 75-77J 



Questions 10-14 (5 minutes) 



These questions are a simple flowchart. 

• Tell your students to work carefully through the 2 paragraphs 
on Bolivia 

• Elicit what sort of words will be needed in each space- 
(Answersr nouns or noun phrases). 



MfSWEROY 

10 Village ransuses 
13 met tocatioFK 



11 cwto^pfms 
lAzoMiiiaps 



ti feedback and. cnrrectfon 



TIT. 



Students should scan to find folkloric maps mentioned and than 
read carefully from there, 

^ Before they start, ask your students to study the 6 alternatives 
and underline the-key woTdS ACb^ txOdes, B ia^lott 
resources etc. 

Elicit synonyms or explanaflons for each. 
Then ask them to remember what each of the altemaSV^s 
was without looking at the question page. 
Point out that it is worth spending time studying the question 
carefully so as to save time when reading for the answers. 

I Your students should read the 6 alternatives carefully if you ' 
I wish, ask them to study the alternatives for 30 seconds and 
then, with a partner, they try to remember what each of them 
was - they can then look back at the page and check what 
they were. 

Ch/e them 4 minutes to scan the passage and find the 
I answers. 

Tell them to underline or highlight words and phrases in the 
passage which gave them the answers, then check with the 
whol»«^ 



ANSWER KEY 

15 C (lire 77) 

16 E (lines 73-74) 

17 f (lines «-«) 



in Older 



3 FoUow-up 



Vocabulary (5 minutes) 



nils Is an exflfdHft whldi asks them to use some vocalHiiaiy 
from the passage whidi th^ ntight And useftil wtioi diring 

writing tasks. 



ANSWER KEY 

1 outcome 

2 feedback 

3 higli-tech 
4 
S 

6 itibnttqi^rq 



GENERAL TRAINING READING PASSAGE 1 



Traveller's Tips 



1 Introduction 



C© BRITISH COL.,. 



Imagine you are going to visit a foreign country for the tir^ time and you are 
p«rti<?u.larly interestetl Jn.problem5 of health «nd saf<el^. Think of four or five questions 




2 Readffig 



You will now read a leafti^ g^lf^ advice aiid infomationtet>eople Who are 

visiting Australia. 

Skim the passage on the next page quickly to see how many of your questions m 
Mswertid iit^^^^^ 

After your first reading, try to answer the quesHOnS^U^tM tNifl«t'^0»IWt Igol^up 
difficult words, as you would do in the test. 



c 
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i^i^a^ iuM'^ml^imwwi vtotid. Quarantine helps 
ke^S^'wey. When entering Australia, it's vital tiiat you 
^atedn your Incoming Pds^nger Card any food, live 4 
plants and animals and any items made from wood, plants 
or animals. Quarantine officera use detector dog team<v 

ma<jiines and random baggage checks to detect 
undeclared quarantine Item^. If you conceal item5 cf 
(^laEantfhe concern, you may receive an on-the-spot fine oi 10 
jlDu totiU be pmse^ted 

Australia has a very high standard of hygiene and very safe 
.foocl and drinkir)g vmter. As a result special precautions are 
tmnecessary. No vaccinations are required unless some t'iflie i5 
has been spent in an infected country in the previous twfo 
weeks, although immunisation is always a good idea if your 
NiKinational Mmtary is fanud. 

Australia offers free sen/ice at public hospitals to its own >o 
citizens and pennanertt residents and has universal health 
mtai^m IMkmi sfUm, TtHs ewets mDi» oriril of 

'SiB'^^ofli^ng a doctor However, these senjices only 
extend to citizens of the United Kingdom and New Zealand. 
All visitors will have to pay in lull and up-front for dental B 
treatment, ambulance charges and medicines. The cost of an 
Unsubsrdised, standard viHt to a doctor is currently around 
AS35, but serious illness can be much more expensive. 
Traveller's insurance covering medical care and medicines is 
therefore highly recommended. A personal bnic medcal kit 30 
could also be a good idea. 

D tf'xpe Ba.Ti.s 

Respect fire bans (broadcast on the radio) and be careful 
with cigarette butts flifdSliileM t/m «riiich can ignite bush 
fires in hot, dry weather. If caught in a fire, head for a is 
clearing (avoid dense tree groivths). If ir a car get oft the 
road, slay In Ihe vehicle, get under Ihedashboardandcover 
yourself, preferably with a woollen blanket 

If bushwalking or camping, be sure to leave an itinerary with 40 



fnends^andgoi 
getting lost. (Remember that h%h^ can bete^Z^lle^ltte 

the daytime temperature. 

When walking m the hush and rainforest, be sure to wear 45 
bomi, Ihick lony iO&A rind long t-ousers and be careful about 
putting your hand into holes. Ticks* and leedtes* are common 
so check your body thoroughly after bushwalking. "Hcks can be 
dangerous if not removed. They can be removed with kerosene 
or rr»ethylated spirits (don't break the head off inside your so 
body) ^d leeches can be rsnovetf vriflt salt or heat. 




G The chances of being attacked, stung or bitten by poisonous 
wildlife are exb'emely remote but, if a poisonous snake nr 
spider should bite, tiy to stay calm, wrap the area in a tight 
bandage, keep very still and send for medical help. 5s 

H A similar procedure applies to poisonous marine life. Sea 
wa^ are a deadly type of jellyfish which sting with their 
tentacles; causing telltale weh marics. Wash the wound with 
vinegar aid don't remove the stingers. Do not svwm In 
unprotected waters. Areas of danger - particularly those 60 
involving sharl^s, crocodiles and Stingers - have dearly marked 
signs. Even if yiHjr English is less tfian perfect, the signs have 
clear illustrations of the potential dangers of an area. 



I 



70 



There is a very clear divbion between inland and coastal 
roads. The built-up coastal area from South Australia to 
Queensland (and the 'outh western rnrnpr of WpstPin 
Australia) is SHved by modern freeways and good quality 
sealed roads. The further inland the traveller goes, the worse 
the roads become. In Ihe far west of Queensland, for 
example; the roads can be unseated and around tiie Gulf it is 
common for a road to only have a single wridth of tarmac. 
This means that if you come across a road train (they cdn be 
over 20 metres long) carrying cattle you have to head off the 
iiDad.Ttrisisnotahumon)ussuggestion.Roadt(ainsnjeedall 
tfiie riad arid expect on-coming traffig-tt:^^lan}fe-tlik 
They have trouble deviating and will destfisy a cartalllW 
than endanger their entire load. 



'small animals which suck blood 
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GENERAL TRAINING READING PASSAGE 1 



The passage hiis nine paragrai^s labelled A-1. 
Which paragraphs contain the foillowing InfotMitidii? 
j^eHfiMtie aww<Vriate (etlere ArA. 

1 a roTipari5Gr) between the interiorand areas near ttie sea 

2 a wiifriing about luggage 

3 .idvice about dothEng 

4 advice on litter 

5 in^trmation on a probim whteh doe»i'txxcur ofla:) 

6 reassiflfflJKsabotrt what yeucari eat 



Do the following statements a^ve with the Information 

glwen in reading passage 17 

Write 

YES if the statement agrees with the information. 

NO if the statement contradicts the information. 

NOT GIVEN ifffjerehnointomK^onon^isinthepasa^. 

7 If you try to bring things which are fc»bidd«l into 

Australia, you may be t^en to court. 
9 Under certain circurmttaHtsa, va^tSrv^ons are o^gatefy 

for entry to Australia. 

9 Only people with Australian nationality receive free 
medical treatment in AustrL-Llia. 

10 If you are trapped in a bush fire while driving, you should 
abandon your car. 

11 Leech Wtes can cause dangerous infections. 

12 Sea swimming Is completely safe in protected areas. 

13 If you meet a road train on a nanow road, leave the reiad. 



Complete the fellowtng with words taltgn fiom the 

passage. 

Use ONE OR TWO WORDS for each answer. 



Problem or danger Precaution or remedy 


Medical costs 


Obtain (14) 


(15) 


Find an open space away from trees. 


Getting lost in 

the JNsh 


Tell someone your 
(*^w-^^j^..^- In advance. 


Tidff and teechM 


Examine (17) 

carefully after a. walk. 


Snake or spider bite 


Put a (18) 


arourrd it. 



3 Follow-up 



Find words or phrases In tiie passage which me^ 



Paragr^h A 


• 


isolation to prevent disase 




« 


immediate 




• 


taken to court 


Paragraph B 


• 


(riaces you are going to visit, route you 






wriUtake 


Paragraph C 


• 


in advwce 


Pan^raph t> 


• 


prohibitions 




• 


go towards 


Paragraph E 


• 


possibility 


Paragraph F 


« 


carefully and camptetdy 


Paragraph H 


• 


possible 


ParagiaphI 


• 


approa£|lMg,'e^n)i^ in the 0^)0^ directiwi 



WoHt in pairs. Imagine you are giving advice to visitors to 
jiour countiy. Whattiavetlefs tips would you give? 

• what you can or can't bring into the country. 

• health - especially food, drink and immunisation, 

• health services. 

• particular dangers, espetiaily for \risitor5 on holiday. 

• advice about the roads. 
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Teacher's notes 



TravelUr's 



Estimated class time: 1 hoar 5 minutes (Intermediate) 

having^fk^ mM0t ft* aMvke'ih ftieiieacher's notes. 
• do +he vocabulary follow-up fdrhomewSftf arid tfi^discussion 

in ihi: roilovJing lesion. 

1 Introduction (12 minutes) 

Elicit more questions from yout students e.g. Is the water ^fe 
to drink? Can / free care if I Acne an mUhnt? 

2 Reading 



Sktinining (intermediate 5 minutes. Advanced 3 minutes) 



SiMl^^3!$£^0f reading quickly to get a geiwcal idea of 
what a passage is about. Aslcstudents if they found apy 

answers to t^eir questions. 

They should try to answer the quesfions in spite ofunfomlliar 
vocabulary, as tliey would haveto In the test. If necessary 
you can pre teach sCrne vocobutaiy by doing the exerdse in 

the follow-up first. 



EST 



The words in the questions will almost certainly not be the 
words in the passage, so they should look for synonyms. This 

will require them to scan the passage. 

Intermediate 




Before reading, ask them in pairs to think of synonyms for I 
vocabulary in Questions 1-6 e.g. areas near the sea: the coast 
/ luggage: suitcases etc. 

Tell them to scan to find the Information I.e. run their eyes 
over the passage looking for the synonyms. When they find 
something which ^f'pms possible, they should tfsid that part 
carefully to seie whether It coincides with the idea; in the 
queitions. 

Point out Lhat thty managed to answer the questions in spite 
■ unfamiliar vocabulary. 




• encourage efficient, fast reading you could set a time limit 
of 5 minutes lo answer Questions 



■ 



ANSWER KEY 
II ZA 3f «D 
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Questrons 7-13 (litermedht^ is minutes. Advanced lO mioutei) 



Tt% ansvvets tp tiKiSfe efi^gbre iC^CcuT in t^nc^gi^ 

Studer^^^d identilV ^vhich secGon eadt quesii«f is- 
answered in % scanning) and ttwn tead that fniae 

carefully 

Many students find the concept of NOT GIVEN VMiy Offlaitt 

to grasp. 

Remind them that some of the sent^SnGCs in the.qil^ioRS«nf 
not addressed in the passage. 

When they tNnk they have found a sentence that deals with 
the qtKstiOFi, they need to read il vsty 6^^"y ^ t»eaf in 

7 ¥B (ift»s 9-H) aVES (fires 15-17) 9 NU tfflWs 
ID NO (lines 36-38) 11 NOT GIVEN 



r 



Intermediate 

To help youi students grasp the point of NOT GIVEf4, ask 
them to say v^hether these underlined sentences we TTOJE, 
FALSE or NOT GIVEN, according to the text; 
In Australia, eating ice-crg^m in public is illegal (ice-cream is 
not mentioned in the text, %p, tlwiggh it may be illegal, we 
must say NOT GIVEN). 

•Hwre are dgnger signs pn a» the beaches (darigw a^s jut! 
mentioned in the text, but in connection with 'areas of 
danger Nothing Is said. about signs on beadtes - so, NOT 

GIVEN). 

Many cars are dfistmyed bv road t r ams (it ?a/s that road 
trains will destioy CiuS hMher than endanger their entire load, 
but it doesn't mention wAetherthb b^:qxips.much ^ so, NOT 
GIVEN). 

Ask them to check in parrs and find eviHt^K^to support tlicir 
BBvwas. (f aim (s no eyid.en5e in the|Bsia|e, thw sheyid. 
crtdg^NOriSIVEN. 



Questions 14-18 (6 minutes) 



The main problem may be to identify which section deals 
with Question 15 (deling and open ^uc^. However, the 
word trees should solve the problem. 
Sinre this is quite straightforward, give ttwm a time Hmit of 
3 n-inutci ta answer all the questions. 



ANSWER KEY 

U*i^ime^\kuiiiirH36 tSMifrflres UitlnaiHy 



3 R>llow-up 



Vocabulary (7 minutes) 



tf you do this in dass, you may make It a little more 
communicative by asidng your students to woric in p^rs and 
assigning each pair either paragraphs A-C, D-F or G-t. They 

find the answers for their paragraphs and then you remix the 
pairs into groups of 3 with 1 person from each pair and they 
tell each other the answers for their part of the passage. 



^ ANSWER KEY 


A 


qua:^aitine. an 


B 


itinerary 


C 


up-front 


D 


tuns, head for 


E 


contingency 


F 


thoiougti^ 


H 


potentlat 


I' 


on-coming 



Discussion (8 minates) 



Ask your students to do this activity in pairs if they are all 
from the same country, and 'Sti^g^^w^ dr4 if fh*$ are 
from different countries. 

If they are from the same oiuntry, grt fe(^badC'% asking what 
they disagreed about. If from drffeent coun&fffl, ask what th^ 
found surprising or very different from their country. 
If they are hc:?ing to visit or emigrate to Australia, you may 
ask them v.h.-.t other things they would like to know about 
the country Defore they go. 

if the facilities are available, you could refer them to websites 
ir.ciuding h^://vira)kabflBt«)[n.ay, viAlch this pass^ comes 
from. 
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GENERA^RAININ^E^^ 



London's Market|_^ 



1 Introduction 

Work In pairs. Describe what you can see in eacli picture. What 
are the advantages and disadvantages of shopping in each? 

Do you enjoy shopping? Why, or why not? 




2 Reading 



You will now read descriptions of six Straet inarl<ets 

in London from liuic Qui. a magazine about events in London. 

Try to answer the questions without ioolting up difficult words, 
as you would <io In the test. 



Look at the six descriptions of London marl<ets (A-F), 

Answer the questions below by writing the letters of the appropriate descriptions A-f. 
NB You may use any letter more than once. 
1 It'^^onally gets ovetgi«M^«d. ... 

3 it has beco!tm ir^reko^ifmed Unan b^ore 

4 (tMsf«^!!ffl^=ngl^^l!^l^5^«Tesuitcrfa 

5 It li more traditional than in the past 

6 it offers typical Br.tish food as well a? food from overseas 

7 It sells items which have always been expensive 

8 These TWO markets are typical places for Londoners to visit at weel<ends and 

9 Th«e TWO markets sell hand-made items and 

10 Th^ THRE£ marlofts are Feeomniended fortheir pHfces. and and 



C 
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GENERAL TRAINING READING PASSAGE 1 



C 



LONDON'S MARKETS 



A Brick Lane Market 

The Spitalfields area has become much wealthier 
aver the last few j-ears, resulting in this diaotic, 
unc:ontroilcd market becoming a lot more 
ordered- However, you'll still find a massive range s 
of goods on sale at tbis spraying, ever- 
entertiuning East End institiiiion, indudii:^ meat, 
fruit and vegetables, electrical goods, tools, 
bicydes, clodiing, jewellery and household goods. 
A trip liere is a quintessential SimdaymoriHi^ out 10 
in lAniJon: nnii^e sure notto tniss it 

B Brixton Market 

Running down Electric Avenue into two shopping 
iiiviides on either side Atlantic Koad. this 
thriving multicultural niaiket has a community 15 

AMcan and fiari^MEt pK^eee m4t other 
cMiiic siapics can he found, along with traditionai 
fruit and vtg and fisli. There are also record stalls, 
second-tutod cblfaes and brit>a-btac. 

C Camden Market n 

London's fourth-biggest tourist attraction 
stopped being progressive a long time ago, but 
Continues to sell a wide variety' of ardcles designed 

(o appeal ti) youth culture. Stride 1 fashion and old- 
fashioned clothes dojninste the main market, ^ 

If £ usuadly busy and, at times, tHaasadj^iAAc. 

D Greenwich Market 

Still going strong, Greenwich is less frenetic than 
Camden and Ponobello and generally cheaper. M 



ITie covexed section thai makes up Greeimidj 
Mari%t proper is filled with arts and aa&s &at 
range &om personal craftsmanship to uninspired 

tat. The nearby N'illage Market is funkier, \*"idi 
interesting second-hand clothing stalls, lots ot 35 
reoAd> and books, and some great '50s, '60s and 
■?0s furniture. Sundays here are anotfaei London 

rradiiion. 

E Petticoat Lane Market 

WbUel^^^l^e gets &sbionable and SpitHffid'ds «r 
iAsAsKt appeals xo the ecological imeniions of 
London's liberals, neaiby Petdcoai L-ane remains 
resolutely traditional, and as East End as they 
come. Bur alrhough much i'- Linrcmiirkable. ihcre'.s 
a hell of a lot of it, and almost every, type of 4S 
electrical goods can be feiund at ba^da piif^es- 
Up on Cutler Street are gold and silver iewcltery 
traders, a leftover from the gold and coin maritet 
iJiat i&Cd to operate here. 

F Portobello Road Market so 

lliough now even more of a tounst attrociion 
since the release of \aiting iiiik Ponobello still 
hasn't gone the way of Camden and given in to 
low quabt>'. There's something for everyone at this 
lengthy street market; the choice of antiques is 55 
hti^, though prices have always been high, and 
you'll also find some of west London's cheapest 
fruit, veg and flowers. But it's probably most 
famous for its ikw and vintt^ dothes stalls. 

OUme Out Gimif^tta. AUt^Ms ccKrved 



Complete the notes below. 

Use ONE OR TWO WORDS from the 

answer. 



Brijctoft: recommeftded for its 

(11) atmosphere 

Camden: good jor clothes, crafts and things 

conned 1^ _ 

Greenuteh: bdkfor used ctothes at the 

(13) (not far atoay) 

Petticoat Lane: good i/ you wont to buy ckeop 

Port^»I^ltd: elorgesetec^ of 

(15).„...,. „. — 



3 FoUow-up 



disoi^anised , typical 

Brixton Market 

lively and healthy ........^ cheap ornaments .. 

uncomfortably crowded ......... 

Crepnwich Mdfket 

busy things in bad taste 

„ more unconvenUonal 



Work in pairs or small groups. Imagine that your partne#or 
ttie other students are visitors to ifour area. Oescrib* tte 
markets or sbq^jn|; ^tOliUi^ in the area to them. 
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Teacher's notes 



3 



EsE/moted do5s lime; -tS m/'fiutts 
@ Short of time? You could: 

• gi^-e your students Questions 11-15 hr«gn*Wlw^SK^^I^«»g 
talked 4icd^ the advice in the teachet^ notes. 

• give the^:i£#hilaryactivi^ as Homework If yoiidai>i%i^ It 
as a pre-reatftng task. 

• do the follow-up activities In the following lesson. 

1 Introduction (10 minutes) 

It appropriate, also ask your students how shopping is different 
In their eounby frmi the Impmsdon ^vm by Uw photos^ 

2 Reading 

Your students should try to answer the questions In 5pite of 
unfamiliar vocabulary, as they would have to In the test. For 
this reason the vocabulary exercise is printed after the 
questions. If you feel your 5tudents.)wiil deal with the tasks 
with more confidence by i 
beforehand, do H now. 



Explain to your students that this is a ^ical scanntng activl^, 
wtrfchthay can expect to ntett in sections 1 artcTS CfFfiw 
reading paper. They ipff ^i^Mled to deal with each question fn 
turn by looking at If iifd th^n scanning down Hie passage to 
find the answer. The answers will not appear hi the pasuga in 
the same order as the questions. 
Students should: 

• sLutly the quc'blioni carefully io they know what to look for in 

Lhc Lexl. 

• highlight / underline key words in the questions and think 
what type of words they will need to look for in the text 
(they will be synonyms rather than the same words). 

• run their eyes over the text to pinpoint the information. 
Extra idea: Ybu may ghre them 3 minutes to study the questions 
and then ask them In pairs to write down all the questions they 
remember. 

Intermediate 

Warn your students that they will come across unfamiliar 
vocabulary but that they j^igtridn'eiftlhiStlliteurt them from 
answering the questions 

Tell them to scan ttie pffisoge ftrthg an^wef^ ^ questfcm 
■ In turn. If they find the answer to «i(*hff<!t(»{!sB^ 
they are looking, obviously they sfibukf "hdte 4hfe (fewfl foo: 
When they have finished, ask them to check their answers In 
pairs and to back up their choices with evidence from the 
passage. 




Give them 6 or 7 minutes to answer the questions, or 

Alternatively a.ik fry^in to work in pairs to answer the 
questions and make tfieactiylfy iittO A lace (pcsstt)^ with a 
prize for the pair viAll«lt inMy«^tfl m q^H^emmrecOf 
mQ^;quk%). 



ANSWER KEY 

1 C [line 27) 2 £ (lines 47-49) 3 A {'.ines 3-5) 

4 F (lines 51-52) 5 C {lines 21-22} 6 B (lirss 16-18) 

7 F (line 56) 8 A, D (lines 10-11 3nC 37-33) 

9 C. D (lire 26 and 31-33) 10 D. £. F (lines 30, 45, 57) 



The questions themselves tell your students where they will 
find the answers, SO fliiV only n«Klton»dtbo«e'MM^ns 

again carefully. 

Q Ask them to look at Q11 before Ihey start and say what type ' 
I of word they should be looking for (Answer: an adjective or 
I the compound element of a noun) as this will narrow their 

choice considerably. 

They ;hou'd then do the sarrie for Qs 12-15. 



Advanced 



Give your students a time BUlttlif 3 minutes to accustom 
them to working under pressure. 



ANSWER KEY 

11 commtnityi/ nutUetdtunl 



12 xputh culture 

15 antiques 



3 Follow-up 



Vocabulary (7 minutes) 



You can make il a httle more communiulivi; by asking your 
students to work in pairs and assigning thcni 2 markets per 
pair. 

They find the answers for their markets and then you remix 
the pdrs and they tell each other the answers for theh' part of 
the passage. 



ANSWBKflV 

IrTdtUne; (f^organtsed - cftaotic /^iM- qMostsilM 
Briirton: i.? v and hpslthy - thriving / ctBSf-flSaftteHtS' - brfc-i-brae 
Camden: jicTn-ortablv rrnwdefl - cLausttophEAtc 
Greemvlcti: Dusy - trenetic / thing; in poorCMlditlonar bSd tSSte - 
tat / more unconventionat - funkier 



Students describe femiiiar ntukett and shopplriglifau to the 

rest of the group. 
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GENERAL TRAINING READING PASSAGE 2 



DistanceJ^amiagL 



'J 



1 # Introduction 



Work in smc^l ^tnrps. Dfitc^ss!' 

• What rio you think is meant by distance learning and learning faceHfl^^se'?' 

• What dil^f;rent types (i( (iisLance learning can you think of? 

• Brainstorm the advantages of distiuice leamlfl^ and, the ffi^Vttft'tages cff lra?nirl J, 
face-to-face in a classroom, ' 

then, listen to the conversation between ■lSi/0.;^Ei«Jwits:«Bi s teachir-ti^Pting 
course and complete the notes. 

Complete the notes beiow. 

Write ONE Off TWO WORDS (n ttsch s|»ee. 




Distance learmncj 

• Yon. are gcogmphicaily (1) 

• }^ Cibn ck&0se u/ken to siiM^> 
m Ymcm&mihmes^yi^w^ 

O) 

• Yoti can do it at (3) 

• lUe ifualiiy of the teaching 
fifM&na/s is 1^(4) 



Face-to-fice 
Yon are cemtai^th in caiiUicl with 
studmh and teaches 

9 fiicilitaiesihe{5) .... 

ijnf}rmatioH 

• main 

[7} 

• means ^our (earning is closely 



• yougeifeeSeuikemdmsiversia^ixeri^iu 

0> 

• Andyou participate in the umvcrsitys wider 

m 



2 Reading 

You are now going to read an extract from a booklet published by the Open University <0U) 

In BHtain. 

TVy to answci* the quesHons without loddA^ up difficult words, as you would do In test 



The reading passage has six paragraphs. 

Choose the most suitahle headings for paragraphs A-F from the list of headings below. 
NB There are more headings than paragraphs, so you will not use them all 



Example 
Parana;* C 



Answer 



I Not like last time 

ii Combining your studies with your 

ill Making the most of the facilities 

W MMi^ing your time 

V The thir^ you will miss 

vi Taking chargie of your learning 

vii The Input from the Opeh. UfllvmHy 
wiii The tutor's role 

1x What htwe I trdcen on? 



situation 



H Par^^pn A „. 

2 Paragraph B , 

3 Paragraph D ... 

4 Paragraph E 

5 Paragraph F 
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GENERAL TRAINING READING PASSAGE 2 



'J 



Supported Open Learning 



A Having decided to study towards a Master's 
degree with the Open University, you may now be 
w(»ijjeii»g what it will entail Slid ^vhat commiimenl 
it vrfU regtij^ from you. Let's stan with explaining 
bow the Dpeai Univmi^win sopptwt^m'leigfflnB. s 

%' The method of study you will use «ftfe^0»>e4i 

IfiSvei silv is called 'suppoiicil open learning'. This 
tn^ns thaf the course is carehilly sTinciiired and 
you are taken through the componcnlw siep b>' step. 
Each course is made up of a jnumber of components, lo 
and could include; written texts, study guides, set 
hixiUs (which you will Imvc lo hefore the course 
begins), rcudcib, \'idcus, midio tapes, computer 
software, and CD-ROM. You will be learning mosdy 
OB^imritwiirin ^irour own time, and in the space that is 
j^I«^mSjE(iai^ yourself, but with the suppowai^ 
your tatt^ and Settees fmn the Qpen Univea^ty, 

C Siip{>orted open learning involves you in 
becffflii^ an active learner, taking respon^bililjr for 
iitictiKf^tfng ycnn^lf, pacing your stui^es. andM 

rriiinji^inn vour unrkload in vuil vour own 
citeLLDislaiices. There are deadlines lo meet such as 
a^isignment submission and esEasocijUes, but matlers 
such as how, when and where you study are very 
much up to you. In order to learn efectively from 25 
this mclhod, vnu nei'd to bi\-mie .ncnvol\ involved 
ill your ov\n iearuiusd piuecss. This luoans bwth 
assessing what yoii have learned as you go, and 
testing oul new ideas and concepts. One way of 
doing so is b> kcepinsi in regular contact with your 3D 
III tor letting him oi- her know if you are experiencinp 
ditlieuiLies willi your studies, or aie having 
laoblems that may aSect your ability to study. 



O Most of you will have gained a ^st degree 
abcady and may feel ^t studyii^ (or a Master's 35 

degree \v-ill entail more of the same. However, 
besides dilTerences between the two levels of study, 
ii may be several years since you complcled your 
firsi ^legcee ^id it is impOTtaot tq realize that ^^^our 

when you were last a student. Yuiir experience of 
being a sludenl this lime around may be vci-y 
different. The majority of students studying for a 
Master's degree with the OU completed their first 
degree as a fiill-time student at a traditional *s 
Lsniversilv. Studying \i.a> their main occupation. 
Tliis lime, things ma\ be \ er\' difiereni. Yoii may be 
in full-time employment, possiblv in a position of 
some it^pODsibiUty, which entails working long 
T^f^ #IB3 Iierhaps bringing wof* with you. 50 

■ISSB may have ;i family und other domestic 
respmsibiUties. What you will deiinite^ have less 
is spare time. 

E Students studyh^ afS dtsl^N(» St« e«l^ed to 

he able to eopc with increased independent leariiinfi, 55 
and be able to use iheir luLor as a resource rather 
than a provider of knowledge. Many courses include 
project work, which means planning and exec^tuK 
a small piece of research. Although your tutor vrill 
expeel lo ser the plan for voiir projee!. and may 60 
check up on your progress, there may not be an 
opportunity for lengthy discussions or feedli^K:^ as 
your prpjsst dffvelops. 

F You have to w^v^m 9^Mr time -and 
moti\ Lite yourself to keep to your timetable, if voli B5 
want to avoid last minute panics. Likewise, the 
ammiiu o£ secondaiv neaditi^ >Qti do will. he jq^Mr 
tfnifti iKSponsibility and, iffhiie tS fffiSX*, ft tatiTie 
tempting to cm corners and gui on some 

«senCtaI background readii^. Otae of the 
advant^es. of su^^c^t^ 0$>en learning is that il 
allows >'ou to have more joitonomy as a student, and 
^i\es >ou the flexibility to study hdw.^wrfSete, ififftl'; to 
some extern, when vnu choose lo do so. The revci'-se 
side ol the coin, however, is that \ou need self- 75 
di-;ciplme in <8!^-Cg BflS^ deadlines ai^.^^^Hnlt 
work on time - JTOU responsible for jour own 

leaming. 



I 



S^rce: kminin^,>wlOi the Open Unftwsffy sfitrff f9® 



c 
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GENERAL TRAINING READING PASSAGE 2 



Distance Learning 



■J 



Hie list below gives some study requtrements. 
Which TWO are fequiremerrts for students following the 
Supported Open Learning meUlod? 
Ciioose TWO letters A-£. 

A self-motivation 

C working enfirety alone 
D deciding when to do work 



The list below gives some tutor's functions. 

Which TWO are functions of Open University tutors? 

ChoMe TWO letters A-E. 

A tea^ingstudcntswhrttheyniBfldtoleam 
B Q^l^n^ students' stiriSss 
rmJnHflnngSlUoefTGf pnogies 

D answering students' queries and study problems 
E maintaining students' interest in the subject 



Questions 10-11 



List two things mention^ ni ttls passage wfilch may Ifmft 

your study time. 

Use NO MORE THAN THREE WORDS from the passage for 

sack answer. 

10 

H - - 



Complete each of the following statements (QuteUons 
10-13) with the best ending Ar-G from the b«t iMlow. 

12 Being an active learner means 

13 Most students doing a Master's degree at the Open 
University will not be 

14 You will be required to do some investigation when 

15 If you are shmt of Sme, y©i( may make the mistake of 

not - 



A doing project wori<. 

B attending tutorials. 

C doing necessary reading. 

D completing work wrthfti time limits. 

E supervising your own learning. 

F studying full time. 

G preparing for exams. 



3 FoLlow-up 



Speaking Module Part 2 



Wbric In pairs to practise Part 2 of the speaking module. 

Each of you should choose one of the prompt cards and 
speak for one to two minutes about the topic. You have one 
minute to prepare what you ai« going to and maJtt it 
few notes. 



Describe a particularly good student you have known. 
You should say: 

when you met them 

what they ¥wre studying 

what they do now 
and explain why that person was such a good student 



B 



xtaaam en iaueaodiHit cotinsysii t^4biiiB. 

You should say; 

what kind of course it was 

where you did it 

why you did It 
and Mffbln ««Mysu Mndan^ 





V 



4 
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Teacher's notes 



^ , . ■ BRITISH 



l: 



Estimated class time: I hour 5 minutes 

0 Short of time? You could: 

* d^i>sr^^i1gmo^'fel^'^1hf^'%llbwing lesson. 

1 # Introduction minutes; 



For the complete recording script, see page 137. 

Distance learning is when you study without normally meeting 
your teachers face-to-face: your input consists of such thin^ as 
books, CD-ROM, materials dehvered online and 
correspondence courses. 

m After tfiey have discussed dnd brainstormed ttie advantages 
snd dlsadvantages-in ^c^oia, ^ 'feedback from ttie whote 
class, 

* Tell them they won't be able to predict the answers to all the 
questions on the recording. Where they can't predict the 
Shswer", they should try to predict the ^pe of information 

required Get fpprib.icit on this also, but don't give any 
indication ot whether they have predicted correctly or not! 



f ANSWER KEY 



ir:dl.'|JLTldHlll 

vllim LummiUnenis / fann\!/ life / job 

any age 

r lonely controUed 
free flow 



radthW^liMnedtatCiy 



Finally, rompare what they hejird on-tbe recording with wtiat 

thpy hi-ain^tnrmed earlier 



2 Reading 



Questions 1-5 (20 minutes) 



When i)U|^^m come the pKESM^ 
eitpectedlb jitd^ifuesttoiKlltt. ttKwaflh studying the list 
oir headings carefully before starting reading, so thi^tlny srt 
familiar with the questions before looking for the sStKR. 

lntvm«Rate -,- „^.,- „ n. 

Elicit suggestiorii for [he maanings of: per^M^ sittaOon, i 
taking chargii, mput and taken on. ' 
Ask them to study thf Example.and ^ why vl Is tiie .correct , 

answer (line 19). 

Tell yoLir '■.tudc-its to work in pairs and explain brpfly w-at 
they would expect to find in a paragraph with these headings 
e.g for heading (1) how studying will be iMerent ihIs tirM \ 

from the last time they did it 



ini^ ^ ffiem tsu stui^fy this 
I %:wrtte down all 4ie 



fora minute and"itS3>Tfl^,B 
headings they rerTt^ibS? 
On to sensitise them to how headings work, do not ask them 
to look at the list of headings first, but to read the passage 
and suggest their own headings of between 3to 6 words for 
each paragraph. i 



Tell tliem notto read the whole passage before starting on 
the queslieras, but^t^l vriUTthe^)i«^nsp%««^i^% 



^ ^assaei, iw^ ^^stie^taasg^^ltte'OT finding a 
headn^wiftffAiS^rriiMagfhin^ paragraph, 
Enrourage them be fle^iSite »id chipf^ their minds if 

necessary, 

A useful follow-up activity to help your students urderst.-jiri 
how the passage is constructed is to ask them to identify and 
highlight the topic sentence m each paragraph - i e. the 
sentence which carries the main idea or thrust of the 
argument in each ^^t^s^k^ Ht^^^ Clhe^rst 
sentence. 



I ANSWER IgiY 

[ 4 vifi (Unes 56-^} S tv (Iliws SMiS] 



Questions 6-H (10 minutes) 



For Question 6, students will have to scan the passage veiy 
quickly to identity where the Supported Open learning method 
is explained (Answen paragraphs B and Oaad^Qiea read this 

part with care, 

Inteimediate ^ 

Before they Start, elicit suggestions for the meiuSOfp-of self- 
moMv&tion, regular attendance and monitoring. 
If you think your class needs it, ask them to explain all the 

" " i ■. L J n their own words. 



P 



I You can point out that, when in deu^ a goad technique ts- 
eliminate the answers that aft dearly wrong, theteby 

narrowing the choice. 



ANSWER KEY 

S A 7 D in any order 8 C 9 D 1n any order 
10 ^-Hni«) «iii|il^niient 11 fiunf^ / domestic 



Elkit suggestkins before they look for the exact answers in 
the passage (they will be to do with work and home life). 
Ask them to suggest a few synonyms for each of these, and 
then to scm the pass^ to find tiiem. 



Questions 12-15 (S minute: 



Ybur students will CHI «in ^,M»W!i1»^ ) 

each of the questtM^VdetA v^Wd fhiM liidlti^^ 
auehiily. 



ANSWER KEY 

12 E {lin«s 26-29] 
14AflJnesS7-^9) 



13 F (tines Al-53) 
15 C (lines M-70) 



3 Follow- up 



speaking Module Part 2 (10 minutes) 



Students should work in pairs and each student should'tai% 
cne of the prompt cardsand pfs$iarefcirabo(rt.amftiu^ 

before speaking. 

They then take it in turns to speak. 

Te|l the.p^ttner whose b^rn it is to listen, to note down 

miS^cKtn Ms / her |»rtil^ English. 

when they have finidied ttiey shouW give eadn othffl- feedfca^ 

They sfiould also be ready to consult v>rith you whether 

Krtain ihir^Me cotmA SigUsh ioT not 
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GENERAL TRAINING READING PASSAGE 2 



Revision for 




1 Introduction 

Below is some advice for people revising for exams. Work in pairs and sort^ 
advice into things you should do and things you shouldn't do. 

• give up your part-time job 
study in groups 
take plenty of notes 

do past exam papers ^ 
work late at night 
continue your social life 
talce a bt«ak every tudf hour 




2 Reading 

You will now read an articte in which a university lecturer gives atlvice to students 
Studying for hlstoiy exams. Before you nad,iti^ QuoBtlons 1-7 so jmu m 
funlRp with them. 

Try to answer the questions without looking up difficult words, as you would do In 

the test. 



The passage on revising for exams has eight paragraphs (A-iH). 

Choose the most suitable headings for paragraphs B-H from the list of lieadlngs 
below. Write the appropriate numbers (i-xi) for each of them. 

NB There are more headings than paragraphs, so you will not use all of Hum. 

Example Answer 
'I 



i 


Know when to stop 


1 


ir 


Make your stuches amusing 


3 


iii 


Organise 




iv 


Check your notes ^ S^rate 


3 


V. 


Bead textbooks 


4 


vl 


Use various formats for your notes 




vii 


Start early 


5 


viii 


Take mock exams seriously 


€ 


1x 


Make sure you can answer ev^ qu^on 






Vl/ork out what to revise 


7 




"Study with your colleagues 





Paragraph B 

Raja0?ph C 

F*aragPi^^ D ..... 
£ 

Paragraph F 

Paragraph G . 
Paragraph H .... 
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The way to do wrti af History Is to know 

which study techniques work best for you as 
an Individual. Nevertheless here ara some 

■■■■ .,^i.„irijik.. j-r-a^-ia.- -. igr- ,t — ■ 1 1 II II, i'.inii..it.iir 
SOfnHHrC gUIIHJIIIWS UMl Ore WW Ul tvnOWtflg. 

A Apply good study skills from the beginning of your 5 
course, rather than seek magical soluQons a fam 
bel^ IHI^. Icteally, every evmirtf you 



^ you made that tfay. 

improving them and making sure they are useful. 
Then, every few months, go through all your notes - 10 
atWHSmnake your final revision much easier. mtttM 
way, essential information will be committed to your 
long-term memory and will be readily recalled, even 
uikIui s,'jc-ssful exam conditions. You will also avoid 
last minute cramming, which Is seldom useful. 15 

B Make sure that you have a copy of the syllabus or 
course handbook. Check the format of your exam. 
How many papers? How mar?y questions must be 
answered? Are there any compulsory sections? Sort 
out any external or personal problems that might zo 
hannper,your prq^ss. if necessary talk with your 
tutbr, stDildnt i^selling ser^ br mSbSt. 'I%dfn 
Enster cut oui ui cut down yow Weekend .employment 
until after the exams. 

C Listen to your teacher's advkie on Important areas or M 
likely questions. Select topics for re>risk3n. Decide 
whal number you need to know about: for example if 
you are required to answer four questions, go 
WOL^ the psqKKiBt \aA ten years and makfi 
sure that you can answer five or six of them. If you 30 
can answer them all, take care - you are probably 
wwWngtoohard- 

D Do not wodt from poor material. Improve your notes 
by comparison with a friend's or read them alor^side 
a textbook, making any additions and modifications b 
needed. Make sure that you understand them before 
you try to commit them to memory - if you don't the 
Ideas simply will not stick. Underline, c^ur or 
highlit heac^n^ and Key points. 



E Themoreyour#SMi'tterewritten,thebetteryouwil! 40 
remaviberthem. Summarise key information on each 
tojrfc on one A4 page. Abbreviate sga^n on small 
indev ca-cis: carry them round with you and learn 
them whenever you have a few spare minutes. If you 
ara hanring difficulty rentemberlr^ key qtKftatf ^ « 
dates, wife ihem out and put them in plac^^arc^Ad' 
the house whore you will see them frequently. 
Pernaps record them on tape. But remember to Ihink 
actively about key issues as well as memorising 
Information. >tot>r aim shouM ba m kf^ «t so 
familiar material In a new way. 

F Working with a grouo (the right group for vm;; wdl 
enable you to share ideas, notes and books and can 
'nOfi^ema&tm/Scm-^ stress. Revising in ptffi^ 
is goa^, ^'H^lt^ In groups of three or four, la 5S 
better, tfie ideal Is to meet for two or three hour 
sessions two or three times a week at home, school 
or college - look for a working environment with 
minimum dlstrflclttQitils. Discus questions or 
problems, do timed questions, read out answers for 60 
group cmicisn), test each other, prepare outline 
anaweis. 

G When your teachers give you practice exams to do in 
class time, enter into these '.vhoieheartediy. They will 
help you assess >ou' srogrc'ss and Tamiliarisu you SS 
with working under strict exam conditions. 
Afterwards, take note of the feedback you receive. 
Pinpoint the errors jisti made. Did you Indude too 
little information. miSread the questions, run out of 
time? What does your iHark tell you about your 70 
revision te<dihte|i^? 

H mrnoreinanvs^iGAeilbeeftisrofte^^ 

than too mudtlHSjt^strtte brig^-tost sfjdent.'? wo'k 
too hard at revisfon and worry unnecessarily. So take 
regular exercise, get plenty of sleep, maintain a 75 
sensible social life. If you are an archworrier, then by 
an tres^ mfi m r^slon untH the last 
momer-t: ycu can't *i^fjf ffytWr mind is occupied 
with something else. BUt remember that the aim is to 
reach your peak at the ri^ time, so be sure not to bo 
go into Ihe exam room exhausted from overwork. 
Frertetic late-night cramming can be easily avoided by 
the sort of revision techniques outlined' atKn^ 



-Stmie; fiftKiew, 1 
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GENERAL TRAINING READING PASSAGE 2 



Revision for Exams 



Using NO MORE THAN THREE WORDS from the passa^. ansiver the Mlowll% que^tons. 

8 When stiould you check what you have noted down earlier in tfie ck^? 

S Hear the exam, what should you either reduce, or stop comrdeteiy? 

10 If you can answer all the que5tions from past exams, what is Often a of? 

11 Where is a good place to write down brief notes? 

12 yvh«tpivt^m5.t^benlii»«dbjfiiwf!|$^w)th 



13 What if the main cause of poor petfoimance bi:.exani^ according to the pasage? 
A tiredness due to overwork 

B not studying enoiif^ 

C not gettir^ enough exam practice 

D Worrying about exams 

14 According to the pass^e, when stiould you continue revising right up to the exam? 
A When you have i»t&i(!h working hard efiaii^ 

B if you suffer from exam nerves 

C when you cannot remember vital information 

D ifyowbitor advisesyoutodoso 



3 FblUMV-upi 



Ktetdf ttettdlirltioin the passage lntt»lx^rHn«n theiKtrtUitiiaMr synonyms fiii tt» r^t 



Paragraph A 

Paragraph S 



Paragraph F 
Paragraph G 



Paragraph H 



go trough 

cramming 
harnpof 

cut OLit 

cut down 



6 Mlfviate 

7 wholeheartedly 

8 assess 

9 feedback 
TO pinpciint 

11 mi€reaid 

12 peak 

13 merwotk 



g 
h 

f 
k 
I 

m 



enthusiastically 

check, revise 
evaiuate, cliecl< 
hnd exactly 

information about how well you have 

make more difficult ."^ 
your best performance w"*^"'^' 
read wrongly 
reduce 

refteve, reduce 

stop 

studying hard just before an exam 
woridr^ipo hard 



Wtwk in groups of three or four. Disaiss these questkHta: 

• Which advice do you agree with? 

• Hcrw would you advise^omec^ to revi$e for' Iarigui^.«xams7 




"Itwdatl the right answer^ 
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Estimated class time: 55 minutes 
^ Short of time? You could: 



1 Introduction (JO minutes) 



ANSWER. KEY 

Posstbte answers: Should do: eveiyttiing on list except work late 
at night Its OK to coRtinia your social ilfe at a sensiljle IcveL 



Reading 

This pa^safic providessnfippStrUjnifylbr intensive and 
detailed reading. Superficially, it will give students few 
problems, but particularly when answering Questions 1-7 
they will have to read it very carefully Indeed. 
Your students should try to answer the cfuestions in spite of 
unfanniliar vocabulary, as they would have to in the test For 
this reason the vocabulary exercise is printed after the 
questions. However you can do the vocabulary exercise 
beforehand if you feel it will help your students to deal with 
tfwtasks wtth niore confidence. 



Questions 1-7 (20 minutes) 



Students should study the list of headings hd-.nL ihoy start 
reading. Even if the meanings of the headirj^i i-jcm obvious 
to them, ask them to work in pdirs and piiiaphrdic !hem m 
order to familiarise themselves with what Lhey will have to 
look for. 

To do this type of question they may have to read spm?.{^ 
the paragraphs more than once. They needn't answor"^ 
questions chnsnologically, and they should be ready to 
diange their minds. 

They can deal with the paragraphs and headings they find 

obvious first, thereby reducing the choice for the ones they 

find more confusing 

Inteimediate 

Ask them to rpad piir.igr.iph A fwhich is (he example) and 
find all the clues in thp p.-r.-r-.-p " .vhich give vii {Start ejriy) 
as the answer eg. train rrf' resinning, rather than a few 
weeks ... before the f x.im, every evening, every few months, 
long-term memory, avoid last-minute cramming. ; 
Ask them to work in pairs and look at paragraph B. TeH them 
the answer is either (ft, fx or x. They should read the 
paragraph carefully and decide which is the best heading - Ix 
may seem the best answer if they only look at the first 2 
lines, 50 encourage them to look for the ^obal meaning of 
tho para,^raph {Why might tliey ne&iiataikloOiek thOgr, , 
cui down pjrt-time empioymenf^). ' 
Follovu the same procedure for paragraph C - this time offer 
them just ix and x (if they choose ix. ask v^liy it says, Listen 
to yoLir teacher's advice'). 

Ask them to worl|i (^^i^.iiind chonase a heading from the list 
for para^ph £i^^«^ttat^^%nt> ttw wholedass, bit i^'t 
the correct answer. Wrifi»lft(^sijjBg|H§ig en #B j 



Bdm #)ey wn probably suggt^ltr^v^ffld^: fi^VseritU 
do the same for paragraph E, and ask them to decide whether 
this helps them to get the correct answer for paragraph B. 
Ask them to work through the final 3 paragraph alsne, arid 
then discuss their answers in small groups 
Get feedback from the whole class. 
Firially, if they have some answers wrong, tell them the 
correct answers and elicit from them why these answers are 
correct by finding ,6vi<ience in the par^raphs- 



Advanced 

An alternative v;ay of dealing with these questions in class in 
order to sensitise them to how headings work would be not to 
ask them to look at the list of headings first, but to read the 
passage and suggest their own headings for each paragraph, 
i Tgl! them they should think of h^adin^ irf 5 w^s(|.(iywnnjm 
vrfridfwili summarise general ktea GrltiiMi ^Ih^^adf 
paragraph. 

I When have finished, you mof disOfSS relative melUS 
of their suggestions. 

Finally, they can compare their ideas with the headings given 
ia and del^^eiSH^ 



ANSWER KEY 

1 ^ragraph B - iii (organiss) 

2 l>aragraphC-x(w)ikaiit«4iSt&4cej%^ 

3 Paragraph 0 - iv (ciieclc yi^ nMes are accurate) 

4 Paragraph E-vi (use various formats For your notes) 

5 Paragraph F - jii (study with your colleagues) 

6 Paragraph G - viii (take mock exams seriously) 

7 Pi«SeifihH--iEindwwfNHt!«tt^ 



Questions 8-12 (5 minutes) 



If they remember in which pvagraph the Inftmnatlon was 
mentioned, they ■bould,^ straight tiieie. OthenvlM, scan io 
locate the InfomndHni, 



ANSWER KEY 

8 every evening (line 7) 

9 (your) weekend employment (line 23) 

10 working too liard (line 32) 

11 smaU inden cards (lines 42-43) 
ai bnvleni (and) st^. {Ha? 5<>) 



Questions 13-14 (S minutes) 



aSM^saeas^imt* both deal wtth peHAl M m UtSt lant^af^ 
so they do itat^tpl^ fe> read the whole passage og^' 

• Ask yourSBM^ to paraphrase 'poor perforrtilaf^1S-.«^s' 
and. rf they don't remember where it is dealt with, tO Siaui for 
mention of il and then read in detail from there, 

• Ask students v/hat the key words in Question 14 are 
[continue revising ri^hl up to the exam) and to paraphrase 
these - they then scan if nece&afy and read in detail to 
answer the question. 



ANSWER KEY 

13 B (Unes 72-73) 
B (lines 76-7$) 



3 Fbllow-up 




9ud«ils woifc In groups of 3 or 4 to disoiss Ibe qiie^otni 



GENERAL TRAINING READING PASSAGE 3 



Australia Fiqh 




1 Introduction 

Match the iKWes Of tttese animals wtth tiie ptebms. 



toad 

beefle 

wallaby 

dingo 

pheasant 



6 b»:idjcoot 
flea 

8 moth 

9 mussel 




Which of these animals do you think are native to Australia, and 
whid) do you mhk have be^-l(h|9i£tled from outside? 



Vou will read an artide about animals in Australia. Before you read 

• lonk at the title and say wh?t you think the passage will be about. 

• look at Questions 1-8 and decide how you will read the passage 
to answerthem: wifl yt^ sc^, skim or read in d^ail? 

Try to answer the questions vrithout loold^g tip difficult WOrdSj as 

you would do In the test 



Ci«»Hy the followiiQ animals u: 

A native to Australia. 

B introduced as a form of biocontroi. 

C lntl^cedftrotlMrRas(Mi^orbya£dd^ 

£xamp/e Answer 




cane tosd 
^uoll 



pheasant 
bilbie 

Spanish flea 
cactoblastis 
zebra mussel 
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GENERAL TRAINING READING PASSAGE 3 



Ausbcijlui Fights ft^ 



Hustralia Fights Back Hgainst Inuader Species 



"Hie nearly one-foot, lo-pounii cane toad might strike 
^iMtors to Austialia as jusl one more example of Ihe 
countr>''s notoriously bizarre iauna. In reality, iliis 
ampliilnaii is not native, but one of many human- 
introduced species cunently lav^lng ^e ecoEystm 5 
'^ssm under'. 

Originally from Snuih America, the cane toad was 
introduced by the sugar industry in 1935 in a 
misguided altempl to control two sugarane pesis: [he 
Grey Backed cane beetle and the Frencbie beetle, lo 
Unfortunately, no one noticed diat the toad doesn't 
geiierallv e.ii these bugs, though it successfully 
devGLired other native insects to die point of extinction. 
Moreo\'er, the poisonous toad instanily kills any 
predator that attempts to eat il, particularly the quoll, 15 
Australia's marsupial eat, and giant native lizards. 

The cane [ciad is nor an isolated incident for 
Australia, t)ut disturbingly typical of the ecuiogical 
problems on the island continent. Australia's naii\-e 
wildlife is almost entirely endemic, having evolved in 20 
virtual isolation from the rest of the world. The fauna 
includes knal.^s, k.ingaroos. durk-hilled pliitipi. 
wallabies - but nu placental inatiiinals. The first 
introduction by humans was probably dingoes, 
brought by early abori^neemthefbrni of pels almost zs 
7,000 years ago. Larger ftit^OdUC^ons began witft 
European colonization in the mid-1800s. Colonists 
thought the ecosystem 'badly flawed' because it 
]ack«l ±e wildlife to which they were accustomed, 
and so stocked the country with deer, rabbit and 30 
pheasant lo provide favorite foods, foxes for hunting, 
and a widp v.irieiv of ottier species lo- ^heer 
lamiliaiily, Ihe eitort proved a disastrous success. 

One notable disaster occurred in 1859 when 
British colonist Thomas Aiistii^ imported 24 rabbits 35 
for sport hunting. The population quickly exploded to 
more than 200 million, devouring native grasses, 
brusti and tree sproitis, and turning grassland and 
farmland into dusty desert. Cattle, goats and sheep 
Exacerbated the problem with relentless grazing, w 
resulting in diminished food, and fewer hiding places 
for small marsupials such as the hare wallabv, the 
bilbie and the bandicoot. Their populations crashed. 

Troubles contlsued from airadier introduced 
predator. The Europe.in Red Fox, which proved itself 
highly effective, pieying on native mammals too big 
to hide in the ground and too small to defend 
themselves, like wallabies and rat- kangaroos. 
Wierever foxes and rabbits liavft i^^esi. native 
ipanS^^ have vanished. bo 

iitaiiy efforts have been undertaken to control 
these invaders, particularly the rabbits, which cause 
spjjroximateiy $20 million aimually in ^cultural 
^^giage alone. ExduSio^ i^^ 's!^ {tdcsCGfiiE^ 
require constant maintenance, however, and are often ss 
overwhelmed by the rabliits' astronomical 



reproduction rates. In the 1950s, the govemmenl 

released a disease called Myxomatosis, which killed 
90 percent of Ihe animals it infected - an ideal 
solution until the rabbits recovered and developed a 60 
resistance. Moreover, the disease carrier, a flea, mx'X 
$ar#(«ff In tbi tdid mas^^ af niui:ti # «eiuiifr^ 

:afi(J 30 the .'\ustrahan Animal and Plant Control 
Commission was forced lo inirariure an even hardier 
Spanish flea. 65 

White la^^r asima^ lo^ be the most obvious 
alien InvadSfir, Tiafaly aldne. According to flie 

Australian government, 'almosi 10 per cent of all the 
plant hfe in Australia is alien m the country'. 'I'lic 
most infamous example - the prickly pear cactus - 7o 
was brought over In the early 1900s as a hedging 
plant to keep livestock under control. It quickly ran 
wild, overiakiiig the Australian desert, but was 
eventually checked by the introduction of the 
Cactoblasds, A ciactus-litii^ M»ncan moth. % 




The European Zebra Mussel. iiCrWcll Ousea 

billioii" 01 dollars of damage in America's Great 
Lakes, has now shown up in two of Australia's ports, 
most likely .transported there by foreign ships. The 
AustraHaa EjovemmeDt te^Aded cbtoinatrag ^ 
ei^ iiiaritfa *!fei%flle mi^s^^i^a^i^. WKfl& 
il is still not clear if the chlorination killed all ilie 
Zebra Mussels, it did kill vast amounts of native coral, 
gi^ and marine invertebrates. 

As long as wildlife still exists, scm^ B^^^. W^. ^ 
wonder why we should care if one anltftal of pISnt 
replaces another' The answer is comtnoii sense: 
introduced wildlife often changes habitat and sets in 
S&^tfai negative long-term effects. It will ultimately 
mean extinction of Australia's eifotte Witdllfe, iuuj ^ 
destruction of a major ecosystem. 
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GENERAL TRAINING READING PASSAGE 3 



AustraKa Fights BiHCjc 



3 FoLlow-up 



Look at the following animals or plants and the list of 

Match each animj^ <ir^iK(t;With the problem It tlBS Caused. 
Choose the approprtk^ tetters A-C, 

NB There an more problems than plants and animals, so 

you will not use them all. 

9 cane toaS 

10 rabbit 

11 fox 

12 prtcWy pear cactus 



A causes illness in liumans 

B destroys fertile land 

C edti native fnammals 

D, has madesome natiuejnarntnals-exQnct 

E ffasE^us«elanine:r«as#mtft«fiQm^»r 

sugar-cane pests 

F poisons its attackers 

G spreads aaoia des^t 



Choose the best answer A-D. 

13 Why did early British settlers consider the Australian 
environment imperfect? 

A Ttie.native animals coukjn't be eaten. 

B The native animals were unfafftfnar to' tlWrtS. 

C Somf! native ammnk were dangerous 

D Native animals prevented successful farming, 

14 How have farm animals caused a decline in the numbers 
of native maitimals? 

A They have destroyed their habitat. 
6 They have eaten all their food. 
C They have attacked native mammals. 
D They have spread disease. 

15 What was the result of the af^Tearance of tiw European 
2ebra Mussel? 

A Harbours in Australia were damaged. 
B It attacked other sea-life in the area. 
C Other marine life was poisoned. 
D Ships iwm otiwroountris disinfected. 

16 What is the purpose of the art'de? 

A To describe the animals Irving rn Australia. 

B To criticise early colonists' behaviour in Australia. 

-G To suggest people should be cautious ^xnit 

introducing new spectes to Australia. 
D To 9){p^ l^4^jie^3l^ animals are incpmpatible 

witi^ modemag^iiiBture. 



Rnd words in the passage wdilch mean: 
Paragraph 1 

a give people the impression of being 
b strange 

c causing great damage to 
Paragraph 2 

d mistake 
e eaten 

f animal which hunts other aflimafe 
Paragraph 3 
g unique to an area 
h imperfect 
i filled or supplied 
Parag^h 4 
j significant 
k made worse 
I non-stop and Intense- 
Paragraph 5 
m disappeared 
Paragraph 6 
n defeated 
L< i:.'ui,her, stronger 
Paragraph 7 
p foreign 
q worst 
r farm animus 
Paragraph 8 
s appeared 
t seen 



Speaking Module Part 2 



Work in pairs to practise Part2 of the speaking module. 

• Look at the following prompt card and decide tog;ethef 
virh^ ytHl can say (you can still do this tfsirEif) corne 
from different countries, but your answers will be 
different). Make a few notes to help you. 

• Speak for one or two minutes about the subject to a 
student from another pgir, and aJsQ lirten to what he / 
she says. 

• Discuss what you 'ind difficult about doing this^jeaklhg 
task, and what you could do to improve your 



Describe a serious environmental pnoUmn tn your 
country. You should s^: 

what the problem Is 

what has caused it 

why it is serious 
and explain what Is Mng done lUMMit the problem. 



Speaking Module Part 3 



Discuss with your partner - ^ve reasons and examples to 
support your ideas: 

■ Why is it important to protect native animaJs? 

• Are sorrss wild £iRima^moi«' im[»r!tant fltan oth^ 




i 
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^s^li? Fights B^f k 



^tTBHODUr: 




Estimated class time: 1 hour 30 minutes (IntermaSatp) 
1 hovr25 ff^utts (Athwcet^ 

0 short of time? You could: 

9 give your studente Questions 13-16 for homeworit, havinff 

talked through the ^ic« In the teacher%^BS^ 
• itottiefollow-up acHvttiesfn ttefoDowlngtesnt. 

1 IntroctuctiQii (Sn^&s) 



la 2f 3g « 5h <b 7e sc M 



2 Reading 



• This passage provides useful opportunities for your students 
to improve their scanning skills by looking for particular pieces 
of Information, and for reading in detail where appropriate. 

B^fbre fading (lO minutes) 

• Ask them to discuss the title aid predict what ptoblem the 
passage will describe. 

• Ask them if they know of instances in their own countriesBf 
problenu caused t>y spepes introdiiced ^pm outside. (In 

;^111fitlS8i«?American grey 

tiW*«h shoOld ft*6SWfefly st^'((uestffin5wh"k?i flsiiow 

the passage and say what type of questions thi^v ?je (Answer; 
dassiliCiJtion, matching an^ mulbple chaict]. When they do 
ihL' the types of question should determine the witylh^ 

read the prissasc. 

tlicil liuw Qucitions 1-a should be answered (by scanning 
lor tlie names of the animah and then reading what is said 
about eac/j of them carefully). This will increase their 
confidence in thar ability to deal with particular quesUoOs 
without struggling through tiie whole passage first 
Use the example - ask them to scan to find where rabbits are 
mentioned In the passage and to say why C is the correct 
answer. 



uuestions l-B (i 



Hngand 



Ask your studerjis to spend 2 or 3 , 
underlining where these animals are rnermc 
Tell them not to tr/ to answer the questions at this stage. 
Be blrict about Ihc time limit, iind then ask your students lo 
check whdt Ihcy havr; done in pairi. 
They resd jiist the p^rts they have underlined carefully to 
classify the animals. 

After chKlsi.ng f e ans(i(«rs, asls them thjE^i f^ gOsttit 
dealing vi^ a piasagt M>aj>, it^mafitei'iheyiM^ 
is an efficient way of answering ihfs lype of question. Let 
them suggest other ways of doing it and discuss the merits of 
ttiese w& Qtatt:. 



ANSWER KEY 

1 B (lines 7-9) 2 A jtines 15-16) 3 C (tines 2S-Z6) 
b C (lines 30-33) 5 A (lines 42-43) 6 B [Ul^ 63-65) 
7 B (lines 73-75) 8 C (lines 76-79) 



'Questions 9-12 (IQ-IS minutt 



Ask your student If they would deai vrith Questions 9-12 In a 

similar way. 



' can look at the alternatives in the box and brainstorm 
WS^S of e?<pressing the same ideas using other words e.g. 




P 'Causes illness in humans' could be 'infects people'. 

■ Tell them to scan the passage for the names of ttw animals 

and then to read those sections carefuWy. 



I You can (Svktefhc iif^tt^tf^b say 'yes' when you 
ask if these questions should iUf'ifeltftwith m a simiiar way, and 
ttiose who say 'no' and who have an alternative sugge^bun as 
to how to deal with them. Invite the yeses' to compete wiL'i 
I the 'nos' to find who answers the questions more correctly (or 
i more quickly if they all get the answer; correcfi) 
Point out to the 'yeses' that they siiould study the box of 
L alternatives carefully before scanning the passage agsUn. 
Q Give them a time limit of 4 minutes to do this. 



ANSWER KET 

9 F (liaB J4-1S} 10 B (linn 3&-3^ ii C (lines 45-4^ 
12 G (BlKS TZ-n] 



Questions 13-16 (10 minutes) 



jtemind your students th^. multiple-choice question^ ^re dealt 
With idirctridcf^y 111 fl«a!^^#e, aikl tfK£th% have b> 
deal wtth-^ Whiitk>passage again. 
They tnveib tt«n for synonyms of words in the s1»m - 
for example, settlers is not the word used in the passage. Ask 
them to look in the first 4 paragraphs and say wfiat word is 
used (Answer; colonists). 

The correct alternative w/il not repeat tfr<? exact wordi of the 
passage either. 

If tftey are unsure which to choose, they should narrow the 



MBWER KCY 

13 B (lines 27-29) 
16 C (lines 88-B9) 



14 A (lines 39-41) IS C (Ijn^ U-^A) 



After reading (s miautes) 

MiitoifiltryOAr AKfeiib thtt Iflhey Ham scaiifned the passage, 
they pRri^dlly hftnn't read all of It carefully, but they have 
■n^H^adtPiumertiw questions. If your students feel unsatisfied 
Iqrihb, thqr can hud (ha whiW« passage nffin at (mine. 

3 Follow-up 



Vocabulary (lO minutes) 



a 


strike vg^ipF^... 


flS: h 


flawed 


0 


hardier 


b 


bizarre 


1 


stocked 


P 


alien 


e 


ravaging 


i 


notable 


q 


most infamous 


d 


misguided 


k 


exflcertjatecf 


r 


livestock 


e 


devoured 


1 


relentless 


s 


shown up 


f 


:;iecator 


tn 


vanished 


t 


sl^i^ 


g 


enaemic 


n 


overwhelmed 







Speaking Module Part 2 (IS minu 



• Put students in pairs to brainstorm some of the things they 
can mention. 

• Then give them 2 or 3 minutes to work alone and prepare 
some brief notes. 

• Remix the class into new pairs and ask them to give their 
I talks to each other. 

» They should not intemipt eadi other but aft^wards. £ive 
feedbadc on what did or did not go wel). 



Speaking Module Part 3 (10 minute) 



• Studeri^wai1(lnp!ti[stod£Sd[^the^ques{ipm. 
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GENERAL TRAINING READING PASSAGE 3 



CanaU on Mam 



1 Introduction 

Look at the pictures and answer ^e questions b^xft- 

• why do you think people are so interested in Mars and other planets? 

• Why do people want to know if there is life in other parts of the universe? 




2 Reading 

You will read an article which describes fiow many astroaonwrsfn the 19Ui 
century became convinced that thne was Itfe on Mars. 

■ Before you read, look at the question-types which folkwv the article arwl decide 

how you should read the article m order to answer theirt. 
• Try to answer the questions without looking up difficult words, as you would do 

[flthe,^ 
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CRNRL5 
onmRRS 



-J 



A Poputer interea in Mars, the 'Red Ranei', is long- 
established, hwi lus enjoyed two dramatic flovcij^gs, OOe 

iti [he IWOs And [he o:her a century later. 

B Any speLuiation about lite on Mars, then or now. is part 
of a long discussion on 'the plurality of worlds'. Plaralisis 5 
believe diat iheie are otbei woilds xgeai baia. flora ^ibicti: 
^^mb Hfe -an idet^tefftH ttti^'m&ISSiaSL'&i^lX. 
In the IQih century-, the new sL-ience of asiFO^I^ISiqS 
Sug^i:Med ihiii targe numbers of siars in the sky were similar 
to tliL- ^-in in their composition - perhaps ih, y i;.- were 10 
dicied by planeiar^ ^steins. Neusr w home yuii, our 
fid^jbour in the intern, «etiaed! ta efiu the evfafenGe 
Unt ifltuaSs&had lacked until then. 

C The characierisiics af Mars' orbit are such that its 
distance from Earth varies con.^'derahiy - from 34.5 to is 
234. > milhon milts. From an a.s;ronimicr> .soandpoint it was 
particularly well-placed for obseiyation in 1877, 1892 and 
1909, Sif^icxveSltiedi ^ «adi fit ttieat years inten^fred 
discussion about possible life on Mais. 

D It life, imellig^t or othsnvjse, were to be found on Mars 20 
then life on Eanh would rm 'be unique. The scientific, 

iheclogica! anti cultural ouiconics of such a discoi'ery could 
he siupendotis In Tr .Angeln Secchi. director of the 
Vaiican observaioi; wud u CL'iiUimcd pluralist, observed 
markings on the surface of Mais which he desciibed as 2S 
csm% '^afa^. 'mcMir'wiHdBia^ tampon lis 
i:arLi:i. uliluuit^li there wiks hltle immpdiatr dniebpmaiL 
Ihi'ii Si'i'i'hi't work. 

E In K^Vi' a;iul!icr Itulian, Gni\,iiii;i xiii.ir^.i^clli, I'lic of 
Europe"? most distiiii;\iifhivi .isirnn timers .ibo iih^^rwd itie 30 
conoli, ^ut he ad(led ihe. refinement that they appeared to be 
'DCA3Cll^!l]&''Cff'A ^/stenL Other EtstKHiomeis .^36erMed.learuies 
■Mm nrf.ht '-c fo'it-nents or se»s;Sdilq)aielKcottSnnedlhest- 
[indings uud ^vc ihciii tiiicly sonorous dasskal n^nes sucii 
i>s Hellas, Mare Etythiaeum^ ftDnietfaei Sous. 35 

F Al[houi;h Schiaparelli was cautious in his public 
siau;mt'n[s, recent raearch suggests tha he was a pluralist 
Certainly his chrice of familiar place names for the plane: 
and his publicising of the contili network, enc-ouraged 
pluralist speculation. lne\1tably, canaii was soon being 40 
it^mslaied inro Finglish as 'canals' rather than 'channels". In 
iaiM Sdiiaparelli fuilher fuelled speculaticai by discovering 
twin canals: a configuration which he namod ^airf)ai^ien';W 
described no fewer than sixty canals and twenty geminations. 

G Some of Schiaparellii finding were confimied by the 45 
astronomers Perrotin and ThoUon at Nice Observatory in 
IgSg. In hovrew, geijoiia confi^d matters by 



, KmouDcing that the Martian coniinent of libya" observed 
by 5chi^)aldli in 1886 ti- liiT--;er e\-ists ind.iy' The 
contuMon grew; two preati^ioua ubscrvatoriea in the US 50 
found in one case no canals, in anotf^r^a few cf them ^ 
no geminations, and no changes to Libya. 

H While the observers exchanged reports and papers, the 
popularisers got {0 iH^fe ^Ate^ weie generally restrained 
first. The British commentator Richard Pioctor thought that S5 
the canals mi^t be riwrs: he was among the first to suggest 
that a Martian canal would have 10 be .il"ii;i.'ii 01 L\'.i:ntv iiules 
teoad' to be seen Irom Eaith. The kadiitg Tiench pluralist, 
C^i^^BNIaminadon, puhl££«#«^lt^^ M^HtK^^lW 
in 1892; 'the canals may be due ... 10 ihc reaification of old so 
rh-ers by the inhabitants for ih,.- puqin^e of the general 
distribution of water Oiber timirnciiiaii'r.s suiipt-iscd ihi 
'canab' mi^ be an optical illusion, a line first advanced by 
the EngllA anist Nath^iel Gre«n. teacher «f p£Aitl% is 
Queen Victoria ^id ;in aniaii;ur .tstconi-nKr. 65 

I Thif canals debate might have levelled off at this pqint 
h«d It not been for the incursion of its moa piwrdtieM 

controversialisi - and convinced pluralist -Perdval Lowell. 
Lowell, an eminent Bostonian. enieved the asircinomical 
ai;guinen! alter a career in husincs.i uiid diplomacy, mainly 70 
in the Orient. He may not have brought an entirely objective 
mind to the task. Even before he stancd observing he had 
annoimced that the canals were probably 'the woik.of some 
eon of intellieent beings'. 

J 1 iLCwly-.imved popular pres.-. \lT^ v.'illui;; 10 report ?5 
I owi'll-; hndm^j and \ canal uiiiiii;i lytw .ip.ice I ')10 
LoweQ had reported over 400 canals with an average length of 
1.500 miles. He wrote phiisRfly id>out the Martian 
aimosphere and ihe means bv '.■.ii-i-ii (bi- >,inr,l' di=iribined 
«aier from Mars polar caps u> irriiijic l(il planci Ijcfore 80 
evai^or.itk.;-. i.'iurned moisture to tlie poles. This water cycle 
appealed to popular e\-olutionism which perceived Mars as an 
old. dying world trying to a\'ert lis kte by rational and laige- 
= .'li- '.neering - this was. afifv .ill .111 .igc of great canals: 
l'an;;ii..i l^onrntind-Fms, Manchi'sier, C.onnih. 85 






I 
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GENERAL TRAINING READING PASSAGE 3 



m Mars 



Choose the appropriate letters A-D. 

1 What do pluralists believe? 

A There is life in other parts 6f the univer». 

B Other stars have planeti. 

C There is life on Mars. 

D There ate many other staisiIite tHesurt. 

2 What circumstance helped astFonomera to sbtiy Mais [n 

the late 19th century? 

A A new science had developed. 

B People believed that there wd5 iife an other planets 

C Aters was close to Earth on several occasions. 

D There Was popular interest in Mars at the time. 



Look at the following lists of astronomers and thinkers 
(Questions 3-8) and ideas about Mars (A-l). 

AAatdi iiiimmnmtm^iim maam en laimMm^sms. 

NB There are more ideas than astronomers and thlfrinrs, so 
you will not need to use them aJI. 
3 
4 



Schlaparettl 

Pctmtin 
Proctor 

Green 
Lowell 



C 
H 



A particular geographical feature of AAtirs has 

People think they Can see canals, but they do not 

[«ally exist. 

Life on Mar^ has bt^cornp pxtmct. 

Some canati are organised in pairs. 

The canall are u$»l% eaAyvi>it^#om t^er areas 

to warmer area?. 

The canals must be extremely deep to carry so much 
water. 

The inhabitants of Mars are still building canals. 
The Mm^rHFhave adapted naiunJ features to meet 

their needs. 

The cana/i might be very wide and not artificial. 



Do the following statements agree with the opinions 
expressed by the writer of the passage? 

write 

YES it the statement agrees with the information. 

NO if the statement contradicts the informstsGh> 

N&TGJVBN jftitersisnolnfom^tHiotmtfikin'OtepasA^. 

$ Discussion atfout whether tfie«e b life on Aters forms psrt 

pf ^ long tradition. 
Tft'tlie belief that fife existed on Wlars was encoaraged by a 

translation error. 
11 The limitations of 19th certtuiy technology encouraged 
the irfesttet ttfiBre we«! csmals en Mars. 



12 All Lowell's statements about Mars were based on what 
he was able to see 

13 Lowell's investigalions of Mais aroused little interest 
ou^e the SclentiflC coniiriuntty. 

14 Lowell's theory about how canals on Mars were used 
may have been inspired by fashionable ideas of the time, 



3 FoLlow-up 



Match the words on tile left fwn tfK pass^ with tH^ 

definitions on tiie right 



1 


apace (line 76) 


a 


controlled, unemolional 


2 


avert (line S3) 


b 


convincingly 


3 


fuelled (line 43) 


c 


encouraged 


4 


outeomes (line 22) 


4 


point of \rii^w 


5 


plausibly (line 78) 


e 


prevent 


6 


prestigious (line 50) 


f 


quickly 


7 


restrained (line 54) 


g 


rcsultb 


8 


standpoint (line 16] 


h 


with a good reputation 



What do you think? First, work alone and circle: 
if you completely disagree with the Statiament 
if you disagree to some extent, 
if you neither agnee nertKsa^«e, 

if you agree to some extent 
if you completely agree with the statement. 



There is life in other parts of the universe. 1 2 3 4 5 

The Effi« ba6,inih»^ M vteRiNl ^ 

beings from Ot^lfSffll, 1 2 3 4 5 

If there is liletn ottter parts of Bie unfwrse, 

we should try to make contact with it. 1 2 3 4 5 

piscovering life in other parts of the 

urtiverse could help us to understand 

our own origins. 1 2 3 4 .5 

Money spent on trying to discover life in 

other parts of the universe Is money well 

spent 1 5, 3 4 

If we find other inhabitable planets, we 

should try to colonise them. 1 2 3 4 5. 

If we discovered life on other planets, it 

would change the way we lixdc at^ 

world and the universe. 1 2 3 4 5 



Mow work in pairs and compaB|t}imr«friMNins^ 
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Teacher's notes 



Estimated doss time: 1 iiour 5 minutes 
^ Short of time? You couid: 

• £ive /our students Qii^pns^14 for homewort;, having 

laUced through the advice kihe teacher^ notes. 
% '^tfWftiltew-upactMeestHthig'fdltewi^ 

1 Introduction (5 minutes) 

The f jrat pichire shows a sfil) from the flim TAe War of the 

Worlds based on the novel by H.C. Wells in which Martians 
invade Earth. The second shows the Mars exploration rover, 

2 Reading 

Before reading (7 minutes) 

Students should look at the question-^^pes first Elicit what 
types of reading techniques would lw $ulHi^«( m^, 
(AlfswersIS reading in ^detail, 3-* sran for mam and then 
fiadin ikit6if. 9-f4rmif\malf). 



Questions 1-2 (S minutes) 



ViVteii iht passage starts wMi mulUple-cholce quesBons, Aey 

should: 

• Skim the passage quickly to get a general idea of the subjed- 

[rialltt. 

• Return to the stem of the multiple-thoice question, and scan 
the pci'jS..ige for where this i^ dealt with. 

• Once there, they should read in detail m order to choose the 
correct answer. 

• Give students between 3 minutes iCAdvanced) or 5 minutes 
(Intemiedlate) to sMm the F»s!t«Bt.lie^ 

first 2 questions. 



ANSWER KEY 

1 A (lines 5-7) 

2 C (lines 14-lS) 



Questions 3-8 (15 minutes} 



Before reading the passage, aik them to look at the list of 
ideas in the bo* and make sure they know what each of 
them means. 

Give studepts 2 minutes (for Advanced) or 3 minutes (for 
lhti»mecfiat^ to seart anS underline or hgHHght where the 

'MmM not ter try to ^svi^rtH6^[iiiisHsr»atinkH8ge. 

'^^^rte$.About the time limit, and^naskyourstud^to 
check what they have done in palis. 
Oii^r.' t'lLv 'lauu identified where each of the people is 
mentioned, they should read just those parts of the passage 
csreful^ in «d^lo match the people with the Ideas. 



ANSWER KEY 



D {lines 4J-43) 
A (lines 47-49) 
I (lines 55-56) 
H [lines 59-62) 
B (tines 62-6<l] 
E (Lines 79-81) 



Questions 9-14 (10 minutes) 



For these questions they will have to read through the enfift 
passage agiun - th? anwtm wilt Sam iittbesiBne ^adef ln 
ttie passage. 



I Help students to identify the key words in the first sentence, 
[ ttien tell them to pass their eye quickly over the passage to 
; see if they can find them. 

I Ask them to read the sentences they hnd carefully to see if 
they isfeldv^^e subj^ of the sentenc«1hfth«'i|u«^l!i, 
Sewftfng the passage BketWs vvlll help ftem complete tfie 
I ta^inOre quickly. 



I BecaiiiP 'hh answers are given in chronological order, 
' studen'.i ten try to look for answers to 2 questions at a time, 
if they find the answer to the second quest on thpy should 
check back to make sure the first one is NOT GIVEN 



A lot of StUdrntjCfHid the concept of NOT^EN very difRcult 
to grasp. 

• Remind sfudents lhat some of the sentences in the questions 
^re not addressed in the passage. 

• When ihey think they have found a sentence that deals with 
the subject of a question, they need to read it very carefully 
and bear in mind that it may not express agreement OR 
disagraement. 

Advanced 

In the lELTS test, jjtud^its ytiU haye 5-^ minute for this part 
of the test, so tanfftt^ IMie]lxiHdn^ glye 

P students 6 minutes to complete 4ie task for 11 mbiutcs per 
question). 



ANSWER KEY 

9 V[5 (lines t.-7) 

10 NOT GIVEN 

11 HOT GIVEN 

12 MO [lines 72-74) 

13 HO (Unes 75-76) 

14 YES (lines 81-82} 



3 Follow- up 



Vocabulary (lO minutes) 



ANSWER KEY 

if le 3£ 4g S& A. ^ ad 



Discussion (lO minutes) 



If your students have difficulty discussing these points, you 
could try to stimulate them with some of these questions: 

• What do you think are the chances of discovering intelligent 
life ebc'.vherc m the universe' 

• Do you think it would be friendly or hostile? 

• What would be the advantages of colonising another plan^ 

• Have we benefited at aJI from space research so far? 



ACADEMIC WRITING TASK 1 



Student Finances 



1 Introduction 

Discuss the following question in pairs. 

How do university students in you' country spend their mor-ey? 

Put the following thli^ in order from the one students spend most on to live one 0wy 



^jEgmmodation 



eiS^tiaJ tmviel 
nort-esasntial travd 



□ entertairtftwft 
Q othn- tilings 



□ 

□ 
□ 
□ 



2 Analysing the chart 

Work in pairs. Look at the taslt and chsrt beknv. 

1 Say what the chart shows. 

2 Expfain what changes have occurred. 

3 Say what the general trend is. 



The chart shows student expenditure over a three-year period In the United Kingdom. 
Write a report for a universl^ lecturer describing the infonmotlon shown below. 
You should write at least 150 words. 



Staidfent eiEpBintlture (aged under 26 In higher education) United Khigdofii* 



Accotnmtxtation 

food, bills, 
household goads 

Essetit^lbaVel 
Non-rKsential travel 
Qiildrai 

Course expend ilufe 
Biter^tmaeot 
other [I) 




0 5 10 15 20 25 

Percentage of total ncpenditure 

(1) Includes non-essental consumer iteirK and credit repayments 
* Sqwck Student liioonie and E)9«nd|tureSu 



30 



3 Describing trends 



study these three sentences and then write three similar sentences about other parts of the chart. 

1 Durirrg the period 1996 to 1999, students s pent 3% less or, accommodation, which fell from 
33% to 2 0% of total expenditure 

2 There was a 3% decrease in spending on accommodation, whidi fell from 23% to 20% . 

3 ^ier.airt#im ^riWoda«M -^tfia^ ^S^ftaffi !aPfcte2f»£. 
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ACADEMIC WRITING TASK 1 



Student Finances 



4 U^ing prepositions 

Complete the following sample report by putting a preposition In each space. 



A Th ekaff shou/s ihe changes u/kich taok place sludent j^m^ 

(2) ike fhfee-^ear period from 1996 lo 1999. 

B St-iAtknifi speni S% less on accommodahon. h'hick felt (3) 23^ <4) 20^ of ioial 

expendilure. and there u/as a 2% decrease (5) spending on food, bills and haiAsekold 

goods, which fell from 20% io 18$. At the same time course expenditure went doafn (6) 

3% from 10% io 7%. Children, who constiluied JX (7) _ students' enpendlture in 1996, are 

nof represented in 1999. 

C On ihe other hand, there was a 5% growih (8) spending on enteriainMcni. ■A'h'ch slootl 

(9) 26% of lolal e}cpendiiure in 1996 hut •■ose (10) 31% in 1999 S;^,-u,in\,. on 

oiher non-fssenlitil liems and credii repayment grcM (11) 4% io make (12) 16'b 

af Mai expendiiure. Spending on essential travel u/ent up (13) 3% white nan-esseniial 

iravel underwent a IX fall 

D Overall, with the exc^ttton of expendliiAre {14) travel, the most significant general change 

ma. a shift (15) ^mdtng on sssentiat item (16) :&eiuiiti0 OH noA-essentiaJ itens. 



Now read the sample report again and hlgM^lt any wwils or phnns which you think ar« 
useful when writing reports. 



5 Structuring a report 

Work In pairs. Study the sample report again. Say which paragraph each of these things Is 
dealt WRh tn. Write tin ^mgnpb fotter in the boxes. 

1 a detailed j^(,oj[it of the changes in essentidi expenditure — 

2 a det^led account of the changes in non-essential expenditure ZI 

3 a gerie^ilRs^n about ttie trend iHictrated iii fie diwt □ 

4 mention of items which do not cdndde wifll th6 trend □ 

5 the purpose of the chart O 



6 Writing task 1 

t>o the following writing task. 



The table shows sources of student Income over a ten-year period In the United Kingdom. 
Write a report for a university lecturer describlng.the infarmation shown below. 
You should write at least 150 words. 



Sources of student incpms (aged under 36 in highar aducation) 



United Kingdom 










Percentages 




Student loan 






8 


14 


24 


Parental contributi(»i 




32 


26 


22 


16 


Grant 




38 


38 


23 


14 




E^Ber student per^^at .toly [^^) 


24 

4;^m 


21 


27 


u 

34 



You should; 

a make notes on: 

« what the table shows. 

• ihe getiersl trend. 

« -ttie qfffetenEes in detail. 



b Ol^anlse your notes so that your report will have a 
similar structure to the one in Activity 5. (4 minute^ 

C iuUtt your r^ort using words and phrases you 
h^hiighted in the sample reporL (14 minutes) 

d cHedcw^idyMi havewrltten. (2 minwie^ 
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Teacher's notes 



Student Finances 



Estimated class time: 1 tlSfUFS miautes 

1 Introduction (5 minutes) 

• students' answers will vary, but accommodation and food are 
Bkely & be the ^i^lest Jixpeniics for most 

2 Analysing the chart (10 minutes) 



This requires the title of the chart and the period it covers. 

Ask your students to express the title in a grammatical 

sentence e.g. The ciwi shows !hs expendiUite of students 
under 26 in higher education m the tjititeti Kingdom tlurir^ 
the period from 1996 to 1999. 

With a weak class write the sentence above on the board 
with fhf prepositions omitted and ask tinem to fill the gaps. 

Uvanced 



Ask your students to do abR niorfe fliui Kepwlt the 
vocabuljuy 9! the tlU,e. 

For Oudent expendlmv dfeit tfte amount students spen^. 
EKdt Items. 

Ask them to write down a suitable sentence e.g. The chart 
^/lOLvi cli<wgeB in the amount students spent on different 
items between 1996 and 1999. 



Be careful as your students may lose interest if more than 
5 minutes Is sport on this. 

They may have some (DfHcul^ In dstacHng a general tarnd. If soc 

• 3$ktherTit»ji^|tl^lt{^Tttin-j^{h)^i^ 
necessary expaimi«»9aS unhti^sssiy expenditure. 

• ask them if ^eycandrawaixmdijsipri' 



ANSWER KEY 

The main trend is a shift In spending frotn essential expenditure to 



iff 



NB It is worth reminding them not to try to explain the trend. 
In the test they will only have to report the data presented to 
them. 

3 Describing trends (10 minutes) 

Ask your students to use these sentences as models and to write 
other similar sentences based on information from the chart. 




t anonyms of decrease, fell and went down, and 
j antORjnns where aM»9prl^ b^ue they start wriUng. 

4 Using prepositions (is minutes) 

One of students' main difficulties In describing trends Is the 
use of prepositions. If necessary, explain the foltp^iii|p 
in -a change in (category) e.g. a fall in livii^Sfa^artk 
of - noun 4 of + amount e.g. a fall of 20%. 
by ~ verb + by + amount e.g. it rose by 15%. 
^-^aftie(t>Wfflb«!Fj^ tiw iecgrd stood at 2501^ 



ANSWER KEY 

2 riuring / over 3 from 4to 5 in 6hy 1 of Sin 
.»M Mto llliy 12tip %S.b!{ l*6n tSlimfin Ifitp^ 



Intermediate 

You can help them by: 

doing spaces 2-6 together as a whole-class activity. 
Q listing the prepositions tiiey need on the board. 



As an optional follow-up acth%, you can 

• rt< hem to highlight useful words and phrases which they 
can use in other writing tasks, then report back to (he class 
some of the phrases they have highlighted. 

• ask them to make a list of synonyms of increase and decrease 
(noun and verb) from the sample report. (Answers: fell) went 
ac.-.'n £io:;'!i- rose, grew, went up, fat!.) 



n Check they know the other forrhs of the Irre^lar verts: Ml, 
I went down, grew, rose. 

I You can extend your students' voadN^iy here by; 

rj asking them to look up constituted, underwent, and shift. 
" asking them to write sentences using these words in their 
notebooks 

drawing their attention to made up and stood at and asking 
I them to write sentences using these wonls. 




This is essential vocabulary for writing task 1. You can 
I extend this work by: 

asking Ihem to put the words into categones - noun and 
verb. 

pointing out to them that all the verbs here are intransitive 
and didtrng transitive equivalents e.g. raise, reduce etc 
i For mora work on this, please see Words at Wort; 
Cambridge University Press (1996), pages 60-65. 



5 Structuring a report (s minutes) 

Your students will ^n m>Hlcs in the test if their answer shows- 
dear organ Isatton aridp^if^^Ang. 



j If yeur sQvdents are uncertain atiput paragraphing you can: 
exfri^ that vvfltten Engfbh should be divided Into paragraphs 
to make it easy to read 

tell them to start a new paragraph each time they move on 
tQ 9 npirjU^l^of the subject tht^ are vmiting abouL 



ANSWER inar 

^ Paragraph 1 B 2 C 3 0 4 D 5A 



Se the first step in class. Ask your students to work in pairs or 
Srnall groups and study the table. They should discuss bow 
student income has charged over the ten-year period Ask 
them to work out what the general trend in student income, 
has been (Possible answer: s gi^ncral move from depending 
on grants and parental conliibubons towards more 
independence in the form of loans and eaniin^i) 
Bicft^an c^eraM plan ftjf feg task <Possi£i(e answer; Wh^t the 

Ask them to WOffe In pain 16 Onganrse the Infetnr^tiah tfi^ 
their plan. 
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ACADEMIC WRITING TASK 1 




1 Introduction 

Work in pairs and discuss the following questions: 

1 Which partner in a marriage is more likely to oo each of 
these hous(?hold taste in your crajnby? 

2 Why is tiiis so? 



•mi 


Mal«s 


Fwiaies 


Cnoking, b^H^ie^tmg up 






Cleaning, house tidyfng 






Gardening, pet care 






Care of own ^Mmsei^piay 






Maintenance, odd job5, DIY 






Clothes, washing, ironing, sewing 







2 Analysfng the chart 

(n the lELTS test it 1hpofts.nt to show you urderstand tflB 
informatjon in a chart; SB take time to study It carefully. 
Work In pairs and lecjc at the task and chaut below. 

1 Say what the chart shows. 

2 Explain what the dlffererKes are. 

3 Say what, tn general, men do more and what, in general, 
women dn more. 

4 CalcLflale how much time men spend on household lasJts, 
and how much time women spend on household tasks in 
total and write a sentence comparing them. 



The chart shows the divlslaa of housaitold tasks bf 
gender in Creat Britain. 

Write a report for a university lecturer descrlbfng the 

informzUon shown below. 

You should write at (east ISO words. 



Division of household tasks: by gender. Great Britain 



80 
70 



a- 

u 

- 50 



40 
-30 
20 
10 

a 




dbanr^ Ganknnig, Cafe of Maintenence, 
house paean oMidukken odd jobs 



Cloths, 
wading, 
innimi, 
senbig 



Source Office f« Natioral Statisics or belialF of the ConDollei of Her 



3 Making comparisons 

study these three sentences and then write three similar 
sarriMtcelabouC other paife of tN chart. 

1 Women spend ov«r fwiix aj fnueh ffme^dping Mtchen 
tasks ^ men. 

2 Men spend 30 minutes a day doing kitchen ta^s 

whereas ' while women spend 74 minutes a day. 

3 Women are more active in the kitchen than men 

(74 minutes a dayforwonien »s <^pas0d ta 3Q minute 
for men). 



4 Sample report 

Look at the following sample answer to the writing task. 
Write 8 VKNd hreach spa^ 

The ckafi ikntifs Ihe at/erage nu$elliee of mimies pee 
day men and ufermen In CiVaf Bfltaln spexd an Jobs 
amuul tke house. 

In Mat, men spend just (1) bjo-andn- 

(lalf hours an household tasks u/hereas u/omen spend 

s/ighilif (2) ihan four- hows. Waaren spend 

more Jhi.'] (3) <is wuc^ lime, doinf} lalvhcn 

tasks such as cookiixg Md tt'tii-i/iti up (4) 

men (74 minutes far ittomen as opposed CS) '■■ 

30 minutes for men). Women are also more active In 
cleaning the Aauae - // taiea Sff minutes of fhelr 

day compared (69 u^nutes for men - and 

childcare. where women put In more than h/lce as 
(7) i'tne rt.c men. 

Or^ .Vit' pihf.i- hond wen are (8) aclii/e. 

in gaftieninij and pe.i rr,re, ii/iie/e. ihey spend Mce. as 

(9) _ as women, and maintenance and DIY, 

on which they ^>end 14 minutes mare (10) 

wameK Women account far a/most ail Ihe time s^mif 
on a/aahing and iroHh^ dethes. This takes them 

25 minuics, (11) tneti spend just 2 minutes 

on Ihs task. 

Oyerall the fifiiirfs shou/ ihut woiiien spend mofe 
iime on raitHne domcaiiL' chores lhan ine». 

(12) men do more household mainlenance, 

gardening and pel care. 

• Now, read the sample report again and highlight any 
words or phra^ vvhlch you think are useful when wrr^i^ 
reports. 

• OtSBS'mi^ft^ve any i«^g^dr^pIanat^for]^ 
lt#Minitti0n; i» expfiss anyiifftilisnsi' 



C 
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ACADEMIC WRITING TASK 1 



Activities fay Gender 



i Itrudwng a mpm% 



Look at the sample report again and decide tteiDrdn- In wrfildi each Of these pcriitts is 

dealt with. Write a number in each box. 

A a detailed explanation of the figures putting emphasis on men 

B a detailed explanation of the figures putting emphasis on women n 
C a general statement of the types of tasks women do more of and men do more of ^ 

D ^statement about ttK&tfd time mtinEuidwom^ O 
E ^IftHlfflSe of the chat * □ 

6 Writing task 1 

Do the following writing task. 



The chart shows the participation by young people in sports by gender in Great 
Britain. Write a report for a university lecturer dsKribing the Infomutlon shown 
below. You should write at least 150 words. 



3 



3 



Participation by young people in selected sports outside lessons by gender, 1999 



TefiEiis 



Walking [over 1 hour)/ 
Hiking 



Roller blading/ 
Skate boarding 




Swimming 



Cycling/ 
Riding a bike 



Football 




to 



20 



30 



50 



60 



70 




You should: 

a make notes on: 

« what it shows, 
• the general trend. 

b organise your notes so that your report will have.a similar structtm 

to the one In Activity 5. (4 minutes) 
<: write your report using some of the wonb and {rfuases you llii^lighte!d 

in sample report. (14 minutes) 
d what you ham writfwr..^MillBlfSH^ 
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Teacher's notes 



ACfefifes by Gender 



Estimated c/oss time: 1 hour 
@ Short of time? You could: 
' in the foll9>yiFig le»on. 




Be careftil about s«xlst remarks which Irritate some 
studerrte. With a mixed-nationaiKy class It may t>e Intmsting 
to tea^e out cultural differences - so if you think It Is profitable, 

develop the activity into a class discussion. 

2 Ana^sing the chart (iz mtmita) 



Intermediata - 

Ask them to express the Utie in, a.,seflter>ce eg. The cbait 
shows the division of housoRilel tails between m^s'Wid 
females in Great Britain. 

With a weak class write the sentence above on the tx>ard 

with the prepositions omitted and ask them lo fill the gaps. 



Ask them to do a bit more than repeat the vocabulary of the title. 
For tiousehold tasks eH&t iobs in the home or (^}or& around 

thu house. 

Elicit iiidic for division. 

Ask them to write down a suitable senterKe e.g. Tlie chart 
stiows tiow men ai«! wotmsn sh^ chares aroumj the^haae 
in Great Britain. 

By paraphrasing vocabulajy they aieshcMkigiii^ know 
what It means and wffl get higher maiks in -Hie test 



Re urefui at th^ may lose Interest if more than 5 itiinvtes Is 

spent on this. 



ANSWER KEY 

3 Men spend more time on non-routine ji^ which may require tooU 
sLcti as mainterurce and DIY, and on tasks outside the house, such 
gardEnirg and pet care whereas women spend mote time on 

raiJtiiip job^ wthin the home. 

A In total, men spend 1^ minutes.on household tasks per week 



As an oral follow-up, you can mal<e obviously Mse stttemcnts 

and ask your students to correct them. 



^^'^ tStemlliS^ on simple comparisons dfadtectlws 
and adverbs. ^ things lilcft: 

'Men do more work in the kitchen than wcurten'. Your 

students should respond with either 'Women do more work 
than men', or Men do less worl< than women', or 'Men 
do not do as much work as women'. 



You can make more complex comparisons, e.g.: 
'Men do far more cleaning than women'. 
Women do ijpfi^d ite^ as much time hioking after 
clothes as niSi'". ' " 

These sentences are t^r^ complex e> you nmy ttssie to write 
them on the boaKi. 



3 Making comparisons (w minutes) 

Charts are an efficient way of presenting, contrasting and 
comparing information, which your students, when writing a 
report, wili have lo put into words. For this they will need to 
manage; 

• (^panwn of adjectives and afJyefbs. 

• i^ther strudur^imil^ 0^^^ 

You can explain to thern that 'a/ji/o is a Synonym of whtrcjs 
when you want lo contrast 2 sentences which contain different, 
but not contradictory, fads. 

For revision of comparison of adjectives and adverbs, please 
»e Mvarree(f (jrammar In Use. Units SB-^ 

4 Sample report (15 minutes) 



i Intermediate students may find thif actlvfty dItflcuH m 
I places. You can help them br- 

asking them to tei««tth6 example (01) m m **fart, SS 
that they see how the report and the chart are connected, 
doing Qs 2-6 logelher as a whole class, so that they realise 
the typo of words or information required. 
askiri< them to work in small groups to do tht uthui quebtions- 
if they 5Ugst5t differeiU answers tui a quosticjn, wnlt up &ie 
suggesLons on the board witlioui tclluii; [hem which is 
correct and ask Ibem to choose ihc correct answer. 

I You could also suggest aftematives for them to choose from - 

I e.g. (1) over I above. 



ANSWER KEY 

2 Ip^i 3 tivce 4 a? 5 to 6 tn / witti 7 much S more 
9 iDnc 10 :h?,n II wiiije / whereas 12 while whereas 

When highlighting useful words and phrases, you can tell 
your students that they should be looking for language which 
rh^ ^ useful to them when they have to do. 9-, writing task, 
A^4)anil»neport bade some of tiie phrasn the^~ hive 
highlighted - this will help all your students realise what 
aspects / components of sample answers are useful when 
wnttn.E their own answers 



ennedtate 



IP' 

n You csn help by suggesting phrases such as in total, wam'^n 
■ are more active in (leaning flie ^louse (which providi-s a nice 
B variation from women spend more iJme cieanmg ...), and 



5 Structuring a report (s minutes) 

Your students will gain marks if their answer shows clear 
organisation and paragraphing as this makes it easier for the 
reader to follow. This task is designed to help tiiem wl^ ^rir 
ptaiuiii^ 



ANSWER KEY 

IE 2D 3B 4A 



SC 



6 Writing task 1 (lomnutes) 

Your students could do this tor homewcHk. 



ACADEMIC WRITING TASK 1 



Cinema Trends 



1 Introduction 

Work In small groups and discuss these questions for your counby: 

1 ts going to the cinema becoming more or less popular? Why? 

2 W^ereare most of the films shown in your country made? Why do yoLi.tfiinleth{ri$7 

3 Arc many of the films made in your counby, .oraff they itttstfy miported? 

4 What type of film is most popular? 

S' Do peap\e watch films in ^e original ver^ orare^th^ translated? 



t Analysing Hie charts 



Loirfc at tite task below and the charts. V/mk In pairs and discuss your answers to ttioe 

questions - you will not have to write the answws. 



5ay what the charts shoiK. 

Ei^lain Hie maitr dlfferewes ^^dlititertK^lK m^l^^ tf^MAn the twg cauntries. 
Say how the cinema market has evolved In the two Qiuntrte during the period shown. 

Say what the .i^eneriil trends are. 



The charts show the share of the Australian and British cinema markets in 2001 
and cinema admissions In Britain and Australia from 1960 to 2001. 
Write a report for fi university lecturer desGilbtng the information. 
You should write at least 150 words. 




or<44^ca>o^N-^kDnO 

^ ffl d ^ V ^ Cn O 



VMoui sources gntfi charts) 



L 



3 Giving accurate information 

Each of these five points gives information which is not correct LAok at the charts again 
and T»«[ite tttfs^b^^^ P^^P9^ cornet Iiifonnatlon. 

1 Whereas 67% of the films shown in Au^aBawMmadCin mitain,77% Of thefflms 

shown in the United States were Australian. 
Z CifWffla admissions rose steadily in both Britain and Australia in the early iSSOs. 

Hovrever, the increase was far more dramatic in Australia than in Britain. 

3 The cinema projection industry recovered in both countries and by 2001 film admissions 
had reached more than 1 50 million in Britain and cdmost 80 million in Ausfa^ia. 

4 After the United States, Britain makes more films th*ui ariy other country in the world. 

5 TTie'df«eimtealwa)Sbeefviiwrepo|»ilarinB^^ 
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4 yMm^u^r^ in the report 

Read this sample report aild fill «BcA ^MCft dioonng WW 

of the words in the box. 



6. Writing 1 



accounted compared dropped ^^goi^ Ml 
increased opposed predomlnatsd te^ivered 



Chart 1 shows the cinema !ndu9tiy& share of ths 

Australian and British cinema marlarC origin In 
2001. In both countriea filma made in the USA 

CD with 77% of the market in Britain 

m „... Austraiia. BrSfehf^!^ 

<3) for 21% of rte Brftleh cinema market and 

6% of the Australian market. On the other hand, while 
11% cif the films shown in Australia were Australian, no 
Australian films were shown in Britain. Films from 
other countries had t6X of the mar)<ct shane In 

At^ralta as (4) to just 2% in Britain. 

Chart 2 ehotve c\nema admissions in Britain and 
Australia since 1350. In bc>th countries cinema 

admissions (5) in the mid-19&0s In 

Australia admissions (6) from just under 40 

million in 1960 to about 30 miUion in 19&4-6 while in 
Britain the decrease was far more dramatic (from 
100 million in 1980 to less than 60 mlllton In 19&4}. 

Since thcr. h'jv^ever, the industry (7) in 

bc)t:i rn\i-'l-\r'-i. In 2001. cinema atimifcoi.'.'n!! in Brrtalll 

(8) at over 150 million, whereas in Australia 

th^ reached 90 milHon. 

' '.^^eiiall. the charts shoHft^iatttie dnema has 

(9) in popularity in both countries overthe 

laf-t 15 years, but that the origins of the films 
projected in Australia are more diverse than in 
Britain. 

Now rpad the sample report again and highlight any words 
or phrases which you think are useful when writing reports. 

5 The structure of the report 

Look at Hie sample reporir again and decide which paragraph 

deals with each of these points. Write a number in each box 
(first paragraph = 1 . second paragraph = 2, 3rd paragraph = 3). 

A a general view of what both charts show 
B a comparison of She evolution of the cinema 

market in Britain and Australia 
G a comparison of the world drtema rndustiy's 

of the Au^t^al^ and British m»tets Q 



DblNvfbllowing writing tasl< You should spend aliMtt 20 

minutes on this task. You should: 

1 analyse the charts - decide what they show, the general 
trend and the differences in detail. Make notes while you 
are doing this and organise your notes so that your report 

will have a similar structure to Activity 4. (4 minutes) 

2 write /our report using the sample report as a model, 
(14 minutes) 

3 check what you have written. (2 minutes) 



Internet from 1995 to 2002 and Internet usefs In Vm 

world in 2003. 

Write a report for a unlwslly lectuiw deccrtbli^ Hie 
information below. 



Chart 1 Estimated number of people online worldwide 




199S 1996 1997 1998 1999 2000 2001 2O02 
Source: Nua Internet surv«y. 2003 



Chart 2 Internet users in the world 2003 



Middle East 
1% 



AsiafMc Africa 
15lfe 1% 

/ 




^rope 



Soulii America 
6% 



USA and 
Canada 
53% 



Sounx: Nua Internet aarvcf, 3003 
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Teacher's notes 



Cuiema Trends. 



Estimated class time: 1 hour SO minutes 
@l Short of time? You could: 

1 Introduction (lonomim) 

tf you have a mUed nationality class, you can ask HHsm tn 
compare the cinema market between countries. 

2 Ana^sing the charts (is mtmtes} 



This requires the titles of the charts and the period Vl^nfiAri 
diate 

Ask your student; to express the titles in grammatical 
sentences e.g.; 

Chart 1 shows the orig/n at films shown in Britain and 
Australia in 2001. 

Chart 2 shows cinema admissiorjs in Britain and Austiaiia 
from 1980 to 2001. 

With a weak da^s WFtt^,the sentence above onthe board 
" ' f the preposiffi^'^itEed aitd ask them to fill Hie gaps. 



: your students to do mofwthan repeat the vocabulary of 

I the title. 

For Chart 1 elicit where the lUnis^wn in Britainmd 
I Australia were made. 

For Chart 2: the evolution of the cinema marl<et in Britain 
I and Austfatia from 1980 to 2001 or ticket sates in Briton 

and Australia from 1980 ia S^-. 



Question 2 



Elicit that they should concentrate on Cbait 1. 
ANSWER KEY 

Mafn ftmf larftfe*: the daminanoe of US-made Rims. 
Main differences: US films weie even more popular in Britain than 
Australia, while Australians watched British films, no Australian films 
were shown in Britain. Australians watch irore films from other parts 

of the world. 



Eildt thattb^gpSltiii^ concentrate on Chart 2. 



ANSWER KEY 

Ctrrema attendance feU in bMb cewitrias m the«ai^ SOs (mi»e 
dramatically in Britain) to reach 'a low pbintin ISBi. aDd has sjn'oe 

risen in both cour^tries. 



In the actual report answering this qsM^ vrill {^.the 
hinction of providing a brief general sammaiy atne They 
should look at botii charts to answer the qtmUon. 

ANSWER KEY 

The Drigin; of films shown in Ajsttalia are more diverse than in 
Britain, and after a fall m the ea>^ SOs^.the ^ifKiia haes inas^ in 
popularity in both countries. 



3 Giving accurate information (ismiim) 

students should be careful with Questions 4 and 5. 

* Nei:'"!? <"■"-", "'■ J'' - ■'■'i v.hirti countries make the most films. 

• Nei:tier ctiart shows tne popularity of the cinema - it may be 
that Hie population of Britain is higher than Australia 

Staiden^ sbiNJlii golj/ report what the graphs show and not offer 
reasons ofI 




Elicit: 

the meanings of: rose steadti)/, increaie. omnidiic and 
recovered. 

ci the opposites of rose and increase - fell and decrease. 
Q the infinlttns and pa^ paitidplu of ros&anfl^. 



I 



WrfQftnH^ tt^^^mf^^i^HK en tha bowd and them 
to imlMiblhti^ Mjiliir«^^ w^j^iM inid to 
(teiatte tnndi or dnqpgr fn their notebods. 



ANSWER KEY 

Possible answers: 

1 Whereas 67% of the films shown in Ajstialia were made in the 
tinitec States 77% of the oiMs shown in Britain were fr^n / nude in 
the United SOtes. 

2 Cinema admissions fell in both Britain and J^sirj.ij ii the earlv 
1980s. However* the degq^ wss far more dramatic in Britain than ir- 
Austratla. 

3 The dnema pnijectiDn industiy recov«ed id jSmtjErf^ jipd by 
ZOOl film admissions had reached more than mffl^ in ttrtl^n 
and over 80 million in Australia. 

4 After the United States, British films were the rrtosE popular, both 
in Britain and Australia. 

5 Cinema admissions have alwi^ l^een higher in Britain than Australia. 



4 Vocabulaiy in the report (is mhunes) 

Before they OHnplete the sample report, ask them to work In 
pairs and read It carefully while looking at the charts. Tell them 
to ptrint out to each other how the report reflects the charts. 




ANSWER KEY 

1 predominated 2 compared 3 accounted 4 opposed / compared 
5dn}pped/MI 6 felt / drapped 7iB0»ered $1ncreas9d 



5 The structure of the report (5 minutes) 

students will gain marks in the test if their reports have a deaf 
ftnieture. Point «it that the final paragraph which describes 
' i as « cwnnuiy and condtKtoi. 



ANSWER KEY 

A3 B2 Cl 



6 Writing task 1 (zotrnm 

Do step 1 in class. 

• Elicit online i e. connected to the Internet. 

• Ask them to decide cf a strurti.re for tne report e.g. W/wi 
Chart 1 shows, what Chart 2 s/iows, overall trend for eACft.. 



ACADEMIC WRITING TASK 1 



Jl^rfbinj a Process 



1 Introduction 

Discuss in small groups: 

1 Which is your favourite adverB 

2 Which do you hate most? 

3 Have you ever bought anything as a result of advertisil^^ 

4 Why do you think advertising is so effective? 

5 flow (]o yQU tfiink adverts for newspapers and magazines are produced? 



2 Ufidemtaii^ng the task 

yi/ork in pairs and look at the task below and tite diagram. 

• Discuss how you would describe the process o' producing an advertisenient. 

« As you work, write brief notes on each stage of the diagram. 



The diagram shows the process by which advertisements are produced. 

Write a report for a unlversify lecturer deserlblns th» Information thown bdow. 

Yaa should write at least 150 words. 




3 Studying a sample report 



Look at the following sample report. The sentences are in the wrong order. 

• Write a number in each box to show the correct order for the sentences (tl^e first one has 
been done for you). 

• Organise the sentences into three or four paragraphs to make it easier to read. 

D ^erthat 't 's put into produdionan4 When the d^httMMfsioht^ the <i4iwt!^^ 
been produced it isfinalli| pub^shed. 

[m fist a strategic oduertlslng plon fs uiritten uhlch contains the otjectlues of the aduertlsing 
compaign <md the messs^ (uMBhthe cohniaiu) dioHtslio send to the customertftnuyhth^ 

aduertisetnents. 

ID The diagram shows Via process uhlch aduertising agencies foUou in order to produce 
a4uertIsein£Kts. 



C 



d next stage, the plon Is passed to the oduertlsing aget-icy s crectiye team. These people 
then work together to produce q number of possible ideas for the client to choose from. 

Next, the creatiue team ot the oqency toke this ideo or concept and develop it further. 

I I The client and the agencijthenreuiew, or took at the aduertisenient again and more 
ad^tistmei^ or changes; iwe mode. 
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ACADEMIC WRITING TASK 1 



4 Studying the language 

Read the sentences from the sample report again and: 

• highlight or underline the verbs in the passive (the first has been done for you 

as an e^ampleV 

• highlight in a different colour or circle the wonds Of phrases used to show tte 
tftder inW&Si Wt^m^'Sm^W^i&ifi^^^. The fir^fus b^n dSiw 



5 Using the passive 



The pas^ivf? is often used in repels which explain processes, especially when the 
process is ihoil important than the people who carry out the process. If you feel 
confident ,-hnut u'ring tlnp passive, you should use if in the lELTS test. 
Rewrite the paragraph on the right by putting the vertn into the passwe. 



6 # Listening 

Listen to a unlver5% lecturer explaining to graduate students one way In which 
the process d^ AMWch is carried out Complete the diagram below by writing 
ONE OR TWO WORDS In each space. 



Before they publish advertisements, 
advertising agencies test them on 
small groups of people. When they 
have done this, they analyse the 
iwwR* er tt* mtt. TMy «■» mmL 
the advertisements and fhu% fftc^ 
send them for publication. 




7 Writing task 1 

Do the following writing task. Vou should spend about 20 minutes on tills activity. 

Yqu should: 

• study the diagram - decide what itshovis and how you will put the steps Into 

worcfs. (4 minutes) 

• refer to the sample report in Activity 3, and use the 'sequencers' you highligbted 
there, and some verbs in tine passive. 

• write your report using the sample report as a model. (14 minutes) 

• <i»dc What you have written. G minutes) 



The digram in AcUvi^ 6 showsma pradBn^ which research is carried out 
Y0U should wntttt ]£ast15Q words. 
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Teacher's notes 




Short of time? You could: 

• give Activity 7 fof homework, 

1 Introduction (lO minutes) 

It your class is mixed nationality, they can answer Questions 1 
and 2 by deMrittmg advertisements from digfr own countries. 

2 Understanding the task (15 minutes) 
Intermedtate 

You can help your students to gel started by; 
.;' eliciting the meanings of strategic ad plan, ob/ectives 

(the aim of the advertisement) and messes fthe message 
- ; the advertiser wants people to receive). 

'. ' (AnswerrpsopteM^WorictogethertopQH^^en^bS'feleas}. 
■ For step 3, Sidt dfOds^ as a synonym ofSefeeftlTi^'ia*' 
, who does it {the client) and thpn elicit the o^pfete sentertce: 

r/i(? rJient then choose', the bc^t idea 

■, Before they start, aik you-- ^t-.idfr.ii ;o look briefly at the 
diagrL.im and brainstorm voc.ibLiLi'y -.vhich mav be useful e.g. 

. When they start to explain the steps of the diagram, ask 
them to parapWiSi'gie vocabulary rattier than repeat it. 
' ' To do this, ^ an exampte: The ^at^^mpsm plan 
i outlines the alms whUittiiexfMtm^iatl^^ t^is to 

. ; achieve. 

Your students wtti get higher marks In the test If they use 
their own words i^hw 0un Just repeating words lifted from 

^ the diagram. 

3 Studying a sample report (lo minutes) 



AIVSWER KEY 

2 First, s strategit... 

3 In the next stage, tfiib fisi... 
(paragraph 2) 

4 FollEmii^1hb,th6dtent... 



next, the creative team... 

(paragraph 3) 

The cji^ sod the agency... 



(pwagrvh*) 



If your students.an uncertain about puagruhlng you can: 
explain thilt wHtten Er^^ahOiild 1j#A«ttgd into paragraphs 
to make It easy to read. 

Each time they move on to a new aspect of the subject they 
are writing about, they should start s nev; paragraph 
As a rule-or-thumb, the first paragraph ;n this case can be orte 
sentence, but most parairraphs should contain 2-4 sentences. 
Sincf^ this parhrular report is one continuous process, the 
paraj;raph divisions will be fairly arbitrary. 
They will get higher marks in the test if their writing. is 
clearly paragraphed. 




With ^^H^H^^tfi whtdi produced good Ideas for 

vocabula^ )» AcUvl^ 2, you can: 

compare the words and phrases they thought of with the 

ones in these sentences. 

ask them to rewrite the sentences using their vocabulary, 
where they think it will improve the report e.g. First a 
strategic advertisii^g plan is written outlining the aims which 
the adveftis'ing cairipai^ hopes to achieve. 



4 Studying the language (5 minutes) 

Point out to your students that they should not use the passive 

«a3eaw^»m'^i»mmim«kmmsnmm9 to 

«Bw^ HnPVW tte olf a w^tten rqmt riifwM 
moMH^lbArtf and impersonal, 50 the p«»jV6 is ^tW 

suitable. 



The aim of this and the following exerdse Is to remind 
I students of the passive form. If necegaauy, see Ei^li^ 
1 Grammar in Use - Units 41-44. 



I 



Draw your students' attention to the sequencers and point 
out that these are in many cases different from the linkers 
used in discursive writing. &irainage them la copy 4)em Into 
their notetooks. 

Ask your students to look at the verb tenses - they will see 
that the present simple is used mainly, but elidt why a 
mseiAf&tett Is used in the last s&itetmmsismiiiing 



ANSWER KEY 

Verbs in the passive: is put ir^to prodjcticn / has been produced / 
it is ... published / 1s written / the plan is passed; 
Seipiencers: After that / finally / first / Fotii»iinc( this./ 
In the next stage / then / Next / then 

5 Using the passive (lo minutes) 

If you think your students would benefit from more 
advanced work on passives than ttlts, see Advmod 
Orammai in Use Units 31^. 



ANSWER KEY 

Before advatisements ate pubKslied, they are tested on sma^ groups 
of people. When this has [jeen nonp. the result? of the tpst'; are 
analysed. The adverttsements are then adjusted and hralLy they are 
sent for puUleathNi. 



6 ^ Listening (is minutes) 

For the complete recording script see page 127. 
This listening activity should put the writing task which follows 
in context and help your students to understand Hie digram 
and process. 



ANSWER KEY 

1 personal experience 



2 curiosity 3 methodology 



7 Writing task 1 (lo minutes) 

This task can be done for homeworHnrfettsMloMfliie 
preparation can be done In dass: 

• Ask students to work In pairs and talk through the diagram. 

• Remind them that they only have to rsport the information hi 
the diagram and not tiie extra information in the listening 



CeD 



ACADEMIC WRinNG TASK 2 



jauidren and LlfesMej^ 




1 imroctM^fm 

UKE^Jlt'the pictures and dlsctiis the questions In ptfrs. 

• What aspects of chiidhood aro shown? 

• How has childtiood changed in the last 1 00 years? 

2 Analysing the question 

Work in pairs or groups of three. 

• Read the following wrtBng task and underiine the key 
words and phrases. 

• ftftSVMtthe two questions below. 



Modern lifestyles mean that many parents have little 
time for their children. Many children suffer bccaitse 
they do not get as much attention from their parents as 

children did in the past. 

To what extent do you agree or disagree? 

You should write at least 250 words. 



• i§ tif^ides fau atk &cp^iBd te dismiss In your 

ansWer? 

• What should yOu dolf you conr^tetiety agree v0i ihs 

qMestion? 



3 Brainstorming ideas 

Work in paiiss. 



Studying a sample answer 

Read tiie following sample answer. 

• Look at 9ie wards or phrases in capttah. Choose tiie 
word or phrsse whfch sounds mdra fonital iiy uhdeHinfng 
It (as in the exan^abd. 

• Rewrite the fniat pafi^aph fh a more : 



People loWo (1) SAY/ARGUEtkfft nowadays parents gloe 
less attentlonto their ciill(b«ntiuinlntke past are 

(2) PREQUEimVA)mEN lookftig back to a 

(3) SHORT/BRIET period of time inthe tLumttetkcetihoTj 
uhen (4) MOTHERS/MUMS in mJddle-class/amtUes 

(5) REMAINED/STAVED nt tume to look <^r their 
children. WhfittKese people are C6) SUGGESTING/ 
SAVING is tluLt uomen nouadays should not C|0 out to 
uork. 

(7) THE FACT OF THE MATTER IS THAT/ACTUALLY in 

(8) MOST/THE MAJORITY OF/awilles ftttttt past both 
parmts uorked (9) MUCH LONGER HOURS/MOREflun 
tlicij do Hi)inadoL|S. Whot has changed Is thot nod; In most 
couKtrlestheir children (10) ATTEND/GO TO school rather 
than also uwkln^themselues. In that sense theij may 

(11) SEE LESS OF'HAVE LESS CONTACT WITH thEtrporoitS. 
Nowadays, as a result of (12) ACQUIRING AM 
EDUCATION/ GOING TO SCHOOL, children come into 
contact with teachers who (13) NATURALLY/OF COURSE 
hoM to explain uhij some of their students ore falling. 
What teochers come up with ore (14) LOTS OW 
FREQUENT stories of parents who are (15) SIMPLY/ 
JUST too husyfbrtheir (16) CHILDREN/ KIDS. And 
(17) IF CHILDREN ARE NOT SUPERVISED BY THEIR 
PARENTS/IF PARENTS DON'T KEEP AN EYE ON THEIR 
CHIIDREN, they wltt often (1 8) 00 BAOLV/ 
UNOERPERFORM at school. Homm (19) FAILURE AT 
SCHOOL/ACADEMIC FAILURE is nothing new even when 
one (K- berth parents are at home. ^<Al{cir«a 30} Al^ 
NEGLECTED/DONT HAVE ATTENTION 0^mm 
THEM by their parents, they will suffer. 
I ^eess chlbfren (nvbobly hed more proMems in the post 
when they ond their parents hod to work non-sicp just to 
get tH|. Tliese (lays, the low looks after children and theg 
coK sa 1o sdiool, so cfdl^bm hiaie bts inore du^^ 



i 
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ACADEMIC WRITING TASK 2 



5 Analysing the sample answer 

Read the sample answer again and complete these notes. This will ^ve you a plan for the 
sixrnph mswee. 



f^agraph 1: idea that parents had time ptr children in past mistaken — 



(1) 



Pamgfaph 2.- (2) — mw childrei^ to school — not mfrk 

Paragraph 3: parental it^lect vtoUced nowadays by teachers hecai*se 



m ^. 

(4) 



6 Emphatic language 

Look at these two sentences from the sample answer. 



What 


these people 


^ suggesting 


is that 


women nowadays should not go out to work. 


VVhat 


teachera 


cpmeupwitfi 


are 


frequent stories of parents who are too busy for th^jr children, 



These are empha&Ew^ of saying: 

m y^^. people are suggesting that women nowadays should not go out to WP*^. 
• l^^etters come up with frequent stories of parents simply too busy fi#ttMfr dtHdnsn. 
L^ng this strticture mate your ai^mmts sound more convincing toihe reader. 

Rephrase these sentences in the same way to malte them more enqiftaBe: 
1 

2 
3 
4 
5 



Adults enjoy complaining about the behaviour of their children. 
Parents often demand that schools take responsibility for bringing up their children. 
Schools discover that many people make very poor parents. 
Teachers think that they should Just teach children their subject. 
Parents find that badty-behaved diiklKn are often 0^ lower muks. 



7 Writing task 2 



Do the following writing task. You should spend about 40 minutes on 

this task. You should: 

• analyse the question. {1-2 minutes) 

• brainstorm 35 many ideai as you can. (2 minutes) 

• make a plan tor the answer. Decide how many paragraphs you will 
need and chsoselde^ftom the IM yMl ltBW|f«^6FaA^ in 
your plan, note down examples you want to use as well. (2 minutes) 

• write your answer following your plan. While writing your answer, try 
to use some conditional sentences and the type of emphatic 
language you looked at in Activi^ 6. Keep the sample answer In 

^m04^m:% mm. oo min^ 

• eh^yi9Uirwodc<3feful|y^mista)^(4mtrfutes) 



People nowadays wOi* ftibtl to buy more things. This has nftitllcifur 
lives generally more comfortable but many badifipiial ViJues and 

customs have been lost and this is a pity. 
To what extent do you agree or dlsagl^^ 
You should write at least 250 wofds^ 
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ESAmnf disas time: t Awr ID AAwte 

© Short of time? You could: 

• give Actii/ities 6 and 7 for homework. 

1 Introduction (lO minutes) 

Encourage your students to concentrate on the second question. 

2 Analysing the question (5 minutes) 

* It is important to analyse the question beforehand - 
candidate k^e inarks ifth^ dant answer the quesHon 
exactly 



ANSWER KEY 

They should underline; Many chiLflrer suffer because they do not 
get is much attention from their parents as children did in the past 



3 Bralnstd^rmlng ideas (10 minutes) 

Brain storming is an essential part of preparing to .vrite an 
answer. Many answers fall down because candidates run out of 
Ideas. To practise this; 

• Tell them to think of as many, ideas as possible. 

• T^th0mnottod&OS»^Mlt«e^iiNHf^ftlS»80g> 

the board, 

" You can astt them 1 or 2 questions to get tiiem started e.g.: 

Did both parents generaHy work in fhe pa^'^ | 
Whdt do people do now whicti takei up so much time^ i 

Advanced ^ 

J When they have finished brainstorming you can go a Stage 
further and ask them to list vocabulary connected with their 
Ideas, I 

BTo get them started, for how children suffer elicit: ' 
juvenih deflnquency 
undeq>erformw<x ai school | 

4 Studying a sample answer (ismfnutts) 

A more formal academic r^stw vi^ll imprav* yolir Etaidmis' 

marks in the test. 



Intennedfate 



I 



You can simply point out Hut kn^Bi; lAs famlflar woidEaml 
often more formal. 

NB In 'Latirt' countries students will often find L^-derived 

words more familiar and in English these are more formal. 1 

You can point iMilmiS0mill^tf»ll^ti^ 

[ess usual words it8»e 'toitnal tfisn mne cwdmon words 

e.g. brief vs short. 

single words are more formal than colloquial pHraseS iW 
phrasal verbs e.^. underperlorm vs do badly. 
contractions are less format (and tiieisfore 1X3 be avoided in 
rtiiS t¥J<c.RT writingl. 



ANSWER KEY 

Suggested answers: 

l-St®^, 2 frequently 3 brief ^'^gS^ Sj 
frs^g^g, 7 The lact of the matter is that 8 the m^ari^ of 
-^itfb^ ^r^heuis iO^rttrNl 11 li<iv«'li^a!iitt«ctu^ 



12 acquiring an education 13 natursl-^j 14 fiecjert 15 simply 
16 children 17 if children are nnt supervisea liy tlieii parents 
18 underpeffbrm 19 academic failure ^ am neglected 
Suggestion for final paragraph: 

In my opinion, children probably suffered more in the past wfien ttw 
whole family was obliged to woiV long hours just to sunrive. 
Nowadays children are protected by the law. Moreover access to 
education tneans^thatthqr have greats Ofqnr&inities Vim ever before. 



5 Analysing the sample answer (w minutes) 

Your sfajdents should express their opinion clearly. Their answer 
must have a clear and logical structure so that the reader knows 
what the writer thinks and why he / she thinks this. To do this, 
th^ should: 

• make notes before writing. 

• dmde their kieas dearly into paragraphs. 



I 



To nuke the structure more explicit ask: 

Whkh paragraphs talk about tiie sltuatkm In the past? 

(Paragraphs 2 and 4) 

Which paragraph analyses the thinking behind the question? 

{Paragraph 7) 

Which talks dtwut how educdlion hai changed the way we 
see the situa'.iur^"' iP^i^ti^pi' J) 
Which paragfdphi Cii-arly cxpicis the wnlcj'i opinion? 
CAW, especially 4) 

Advanced 

In addition to the steps given tor Intermediate students elicit 
how the task could be done giving a 'balanced' arawn* e.g. 
Introduction, arguments for. aiguments against, conclusion. 



ANSWER KEY 
Suggested answers: 



niid-20ch century niiddlM:lass imtthers stayed home 

(short period of time] 

in paat^ilMIISWAetl l&ncter hours 

driklien do bad^ at sdwoL«flBn ftsm pnenbl neglKt 

now orotected by lawl^'fH^mcm^ltAeihUS^ 



6 Emphatic Language ('lonftifflteij 

Point out that: 

• emphatlcstnjctures are more persuasive-used qwfn^ 
(once or twice in the answer], 

• a variety of complex sentenQa^ni^uns|'iE^|i|B|»!i'B^ tmi 

will win marl(5 in the test 



ANSWER KEY 



What 

driUrenf. 

What parents often iemand fs that schools take K^^ofsibility for 
bringing up their children. 

What schools discover is that many people make very poor parents. 
What teadiersthinkisihatflKyshoutdJustiaad) Children their 

subjec!. 

Wliat parents find fs ti»lt bat^-lwliimd chitdTH) m ciften 0rah 
lower marks. 



You can give the writing task for homework. It is a good idea to 
do the first 3 steps in class time with Intermediate students. 



ACADEMIC WRITING TASK 2 



Multtnatipnal Companlejs, 



1 




BRITISH C 

'^'k, Russia 



McDonaidis 



1 Introduction 

work In small groups ^a^t&Mts iSitMlowing questions. 

a What a multinational company? 

b What are the names of each of these companies, and 

what do they do? 
c Have you ^yet t}ought their products? 

'ShyoQ thfr^ having companies like these operating in 

your country has imprwed Itfe^ made llfewo^, or not 

had any effect? 



2 Analysing and brainstorming 

Work in pairs. 

• Look at the foilowlng writing task fitie and underline the 

key words and phrases. 

• Then answer the points below. 



In most countries multinational companies and their 
products are becoming more and more important. This 
trend Is seriously damaging our quality of life. 
Tij what extent do you agree or disagree? 
You should write at least 250 words. 



Which of these could your answer include? 

a Why multinational oompajiles are twoorning more ahd 

more important 
b suggestfonsof measumw^KlHdiviHte^-dm'^ketei 

reduce the power of multinationals, 
c Examples of how Western consumer culture is invading 

the resi of 'h" ^'orld. 
d Hqw multiridtional companies and their products are 

affeding our quality of Bfe. 
(t- Whfether you agieeor disagree with the statemmt. 

WDrk In pairs or small groups wiUi people who share your 
opftiton fnd braiostomi yovt aq;uments and examples. 




3 Studying a sample answer 

Read the following sample answci^: 

• What reasons does the writer give *jr agreeing with th6 
statement in the question? 

• The writer has tri^ to avoid repeating the same words 
too often in the answer. Read Uie sample again and find 
synonyms or phrases later in the answer with similar 
meanings to the underlined wonls. 

Exampte: Answer 
easy convenient 

1 MiiltlMtlowal cowpawiM nowadays find it Msy l>ofh to 
market their prodwcts all owr Hw woff(ftawd wt cip factories 
wherever tfiey find it convenleHt. In my opfnloH tMs hut had a 
htfrnftd enSKt on our quality of Iffs in tfiriM malnarufi. 

2 The first area is their preduets. Supporters of globalteatiOH 
muld argue that multinatiOHal companies make h^-quality 
9Mds available to more people. While this may b» tnu to 
soma Mfaxt, it also means that we have less choice of 
praelucts ts hgr. When powerful multmatmnaf companies 
knnda local Marlcets with tlieir goods, they oftefi force local 
MMpanies wifh fimir rssourcas to fo out of Iws&iBss. In 
consequence, we are obliged to burmtlHiHaltoialprwkHls 
whether we like tiiem or not. 

3 71iteMn9snMtomyseeott9pcfHt. H-issomatfmessakl^ 
Multirational companies anrf glolialisatimi are making 
societies more open. This may U true. However, I would 
argw that tt a nratt the htiMan nee Is los^ itff mAi^ 
diversify. If we consumed d[ffere«t products, societies all 
over the world would be more varied. This can be seen tiy thA 
fact that we all sho{i In dmflar midtinatlonal fi^Mmurfcete 
and buy identical products wherever we live. 

4 Thirdly, defenders of multinational companies often point out 
that they prwide aMptoyhiant. AlthMahttls is BWdwiMadly 
true, it also means that we haw become more dependent m 
them, which in turn makes us more vulnerable to their 
dicldsiis. When, for example, a multinational decides to 
mow its production facilities to another country, this 1 
adverse effect on its workers who lose their Jobs. 

5 H in ^ I Meue that if we as voters pressured our 
flovarmMMsto mak« muitiiiational con^ies mors 
rs^wnsMe and to protect local pnitfueers ftimi outsde 
competition, we could haw m im ^ mi^ ^ffimmm 
without Its disadvantages. 
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4 Completing the plan 

The notes below are incomptete. Read the sample answer and complete the notes. 

Para^rapU I — hhw&feSgm nutkuiidionaU S easy b operate — kant^UI 
Paf^ofih 2 — Lessdtime^fnvti^'kBaiiaF — — — 

Pai'^n^ 3 — ..«„,..^ — . 

Paru^mpU 4 — „.,. ., ,. 



5 



5 Functions 

Here are some functions and examples of how the function can be expressed. Find and 
highlight other phrases in the sample answer which express the same f unctfons. 

Presenting other people's ideas 

• It is often argued,.. 
Disagreeing with ideas just stated 

• However, i think thte Is a fake ailment because... 
Presentirtg evidence 

m This is Shown by... 



6 Second conditional sentences 

Look at this example of a conditional sentence from the sample answer 

If we consumed different products, societies all over the world would be more varied. 

• This sentence refers to an imaginary or hypothetical situafion. Find one other second 
conditional in the sample answer. 

• Express the ideas below writing a semid conditional sentence. 

1 Tdevi^on companies buy fore^ pro|^aninies because they do not have enough money 
tq inake their 

2 People would like to watdt Igcally-made pre^wnmes. Local tele^nsio^ companies dtvit 

make them 

3 Local television companies do not make programmes because they cannot sell them in 
other countnes 



7 Writing task 2 



Do the following writing task. You should spend about 40 minutes on this task. You should: 

• analyse the question. (1-2 minutes} 

• brainstorm as many ideas as you can. (2 minutes) 

• make a plan for the answer. Decide how many paragra^^s you will need and choose ideas 
from the list you have just bralr^binned. In your plw. note down »(amFdes you want to 
use as well, (2 minutes) 

.• write your answer foliowmg your plan. While wnting your answer, try to use a second 
opnd^pniit 9fid some of the hincbons you have looked at in this unit. Keep the sample In 
frortt of you as a model. (30 minute^! 

• ch - i' -'^11 ly 1^ mistakes. (4minates) 



In many countries television shows many forergn-made programmes. The <|oniinaiKe of 
imported entertainment is harmful to the cultures of these countries. 
To what extent do you agree or disi^iSi^ 
You should writeM let^ 350 words. 
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Teacher's notes 



Rul j jnatjona^ 



Estimated class time: 1 hour 10 minutes 

@ Short of time? You could: 

• gfveAcHvifes6and7ft)i-homeworlt- 

1 Introduction cjomf/iutw; 



ANSWER KEY ^ 
Suggestnl answers: a a companv whicti operates in a number of 
different countries b Haagen-Dais produce luxury' ice-cream, British 
Petroleum produce oil end leiated products, McDonald's is a chain of 
l^st-fODd restaurants, FokI produce motor vehides and Puma produce 
^ spottsweaf and ei^ipwcflt 

2 Analysing and brainstorming (lo minutes) 

It Is Impcvtant to analyse the (|uestion beforehand. Candidates 
'Will f9«B^iMHiks iribq^ d»#%«Hwwttw4pwliofi wtullje 

' ARHEWER KEY ^ 
They should underif na: This trend is s«iously daiuffing our quality 

of Life. Do you agree or disagree? 
a this may be brieAy [nertioned but it is not central 
b this may be touched on, peTliaps in the conclusion 

c only brief examplci lo twck up J-licr puints 
d yes, espedally liow it is damaging / improving our quality of &t 



Brainstorming Is an essential part of preparing to write. Many 
answers fall down because candidates run out of ideas. To 
practise this, tell them: 

• tu think of as many ideas po^ible. 

• not to diseuss or evaluate ideas St Ihis stage -just list them in 
5 mi nil Los, 

Intermei^te 

Help them get started by wgW^P^SIf^^^i^ 
local ^^uffs md a^ ttiem to: 
consmrtra t&ii^qoi^Kes of thn. 

think of similar ideas. 



Wtien they have bralnstormed Ideas, ask ttnA fs flst useful 
vocabulary with the help of dIcMonprtea. 

3 Studying a sample answer (is minutes) 

When they have read the answer, you can ask them to discuss 
which plants they agree and disagree with. You can point out that: 

• When writing in English, ifs considered good style to avoid 
repeating the same words too often. They will get higher 
marks in the test by showing a range of vocabulary. 

« When they do writing tasks for homework, they can use a 
dictionary of synonyms to extend their vocabulary. 

Intenttediate ^91 

To help them look for synonyms; 

Wnic these words on the board goods, product'on ladhtes. 
wherever we live, vuln&abh. .idverse 

Ask them to find Ihcm m the sample answer and match them 
with underlined words. 

Then ask them to do the others alone or with a f»rtner. | 



ANSWER KEY 

products - goods; factories - production facilities; harmful - adverse; 
boy - con^um", simp; force - are obliged; argue - point out; 
different - varied; all over the world - where\fer we live; 

^'S^ - identical; :em|ft«F»iese*^3t*s; 8¥peii.dent - vwhittsblie 



4 Completing the plan (s minutes) 

Ask your students to complete the plan within tiie span 
provided to keep it brief, 

ANSWER KEY 

Suggested answer: 

Paragraph 2 -- local comaaries go out of-bus^nesS' 
Parapaph 3 -- loss of cultural dii/eisity &g. &w^We thinks cola 
l^ra|ra|ih 4 ~ multinationals provide employnierit^utweate 

vulneraUe ta ttieir dedsians^ 
ftraipalih 5 - CondUSiori; pr&siin qwe n niiw a ^o ihafiM 
multinationals more accountable 

V y 

When they have comfdeted their plans, elicit the structure of the 
sample answer by asUng, In whldi paragraph does the writer... 

• give his opinion? (In the first paragraph, and throughout) 

• express ideas he doesn't agree with? (At the beginnings of 
paragraphs 2, 3 and 4) 

• put his counter- arguments? (In paragraphs 2, 3, anu 4, diiLctly 
after summarising the arguments he doc^.i''. .-L^rcc- with) 

• iuggerf what can be done about multnationals^ (Briefly in 
the final paragraph) 

5 Functions (W minutes) 

Inteimedfate -r^ - 

When they have highlighted the phrases, ask your students ] 
to write their own sentences using the functions. 



Elidt other ways of expressing the same fuR^btons. 

ANSWER ICEY " 

Presenting other people's ideas: Supporters of ^baliSMon v^ould 

srgae that, II is sometimes said tiiat, Derenders of multinational 
:cmoaries cf~en point out tflat.,,. 

Disagreeing with ideas Just stated: While Lhii, may be true to some 
extent it also means that,.,. This may be true. Ho,vcver, l would 
argue that-.ALUioi^h Uiis Is undoubted^ tru^ it also means that... 
PnmilSaa avMenm tRb ean-lie-secn bytiieftct^iii^.. 



6 Second conditional sentences (to minutes) 

Encourage your students to use more complex sentences In 
their answers. 



ANSWER KEY 
Suggested answers: 

1 If television companies had more money, they would make tiieir 
oivi) mR^mimt,/ tjK^ m^jldnttHQf fo/eign programmes. 

companies made ttiem. 
3 If local television companies could sell their programmes i"' ottiw 
cowrtries, would make them. 



7 Writing task 2 (ti>nlntttes} 

students can complete Oie Wlftli^task *w homwfWfc The fl«(t 
3 steps can be done in cUh^ 

• &iBHiraeestudehls«K(^^tfk^#ftt|jleaa»^tiA^vt^3.^^^ 
■B^si^j^teeiFiPW^njfriferialsent^^ 

Alternative Writing Task: 

If your students disagreed .vith the ideas expressed in the sample 
a^Sfi&, you can suggest they write 4 or 5 paragraphs presentir^ 
tf^ii^^ liigy ^ifite ^Ali tell thern to follwvllje 
* ^fe^fSS^a«iB^KSiMw3^gtask2aiidtryfe ■ 
team drF^e pphits in the samp^ aRsw« NL^At^vfty % 
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ACADEMIC WRITING TASK 2 





1 Introduction 



Discuss these questions tn small groups. 

• What rule or regulation does eadtTSfiflleSepteftffes 

repreient? 

• Which do you thini< should be a rule and which do you 
fttntf should be just advice? 

• Do jfo^jthinfetews^boiit these things should be made 



2 Analysing and brainstorming 

Read the following writing task question and underline the 
key words dnd phrases. Then dieck what you have done 
with another student 

• Woric in pairs and brainstorm ideas for the writing task. 

• Note down jiNXir ideas In tUK^mUimnSu 'For* and 'Against'. 



Governments make rules to protect people from danger, 
for example by matcing people wear seat belts in cars or 
not allowing smoking in public buiklings. However, many 
people believe there are too many mies nowadays. 
To what extent do you agree or disagree? 
You should write at Ieast350 wonts. 



3 Studying a sample answer 

,Study the following answer to the writing task and: 

• check which of the ideas you brgmstormed have been 
used in the answet. 

• ,^tswer-Qui^pn$ 9-fbelowtfie sample answer. 




One «f H*e .Ai*fi€S gwemi^HH is wmte 
seciefy TUis 'metu^s pwfrtfcHMj us -Prftw 

ofU^y people's (TvwHsocrisil bel^-^vlowv ^ttf^ 

«erHviHes smM as swVimg or ^wiHg f« -P^st-. 

Hcvwevef, wi^My people ^*^<^'L^lf^i^^ fUffl.f 
gwe"\i^'\ts st\«wl.A v^Ve ^eue* "wles <^teowV 
rtiese Hvnjs twA H\«y 3*ve Hw«e mmIh 
wguvi^^Vs -For VUis. Fi'SfV/ t'^'Sy "^vjue t-UavV we 

WMnt- ¥e fr^* visVs swcK « jwmVihj or Artv(t\g 

Htfwevci', I A\^fifYee wlfl^ fkis poiMf o( view, 
1 fl\iii,V H\«f visWy bel^*^vioi*v is casfly -Pot ewe'ryev^e 
becMuse H\« pubtic U6*0H\ service k« f o p^y 
H\e Wi=«fwenf is^ <Aise«ses cTi^iAseA Vjy swoVivig, ov 

SecflnAly, Hvey ASSeff <-ules «v\iA ir^te)tftK«>tf 
st-op people cvfloywg fhcv»«elves oir U<",vi^g 
e>ecit-ev*«HK I HiinV fUis lAe^ is e^ccepfCTble <as 
long «vs w one else Is put- visV. However, urV\ei\ 
SMcU pwvsMifs €n<!*i»>iA9€r oVVier people, VUey sl^oulA 
be bwne;A. ^l^s^Uy, fUese people suggesV 
iHSt-ei^i^ leoisl'^Khg, gov«>fi\w^>if s sliouW iH^atrvn 
people «b<JWt- rt\e .A^wjers of l\*^biVs swcVv 
sv^oVuH^ or «^Jti1^3 ^ bicycle wifUouV l^elweK 
TUey sUolO^ tUeii pewif people t-o l*^^!^V-e t•^^eiT 
own ^ectstons ^iboi**- Hvese fW'igs. AlH^oiAgl^ mis 
posittm soiMiAs *»Hv*icHve, expevieHce sUwuS 
t«>«»Hy people ^o n<rt- p«iy *iH-ei\H(3k\ fo WfJvvMiv^gs, 

ptf«s^^ l«i*s is iwioire e^^ecHve of 
profecHng fUct«i. 

a Does it answer the question? 

bi E^^ithaveadearibgii^:^^i(:tur€aridisit0i%{m£^in 

paragraphs? 

c Is the writer's opinion deaf? 

d Is it the right length? 

e Does the writer give examples? 

f Does it oki-linl^g wods iUid ^(i^nessig^ 



3 
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ACADEMIC WRITING TASK 2 



TpQ fAmy Rules? 



4 Writing th@ final paragraph 

The answer In Activity 3 Is mlssrng a concluding pOR^nqph. 
Befow are five possible final paragraphs. 
Work in pairs. 

• Decide what are the good and bad points of each. 
Fbial paragraphs 

1 '^o iurn (jp, I believe fdaf rates are esSBfttia\ io 
protect iK: tfAjor i-hf of pCopK JVow -fde self I'a Ond 
dnf rsodial aCf iki^j^ of «£ mlttori-hfr 

r£if>eff\SChcJu-t\f -to Keep us M>f« 4ra^ -the 

3 Fina/fy, yoverttmefiig Me net slways pioted hs tatd 
sem^imts start u/ars f/f^^cf pe^g h do milHmy 
W^^M risk ih^ livxs fyhtm^. 

4 To conclude, on the one hand people should have freedom 
to decide tiow they live, but oh the otlier hand this can 
eftut» prebleMC for Itis net tA us. 

3 Inconclusian, I belieue that gouemmeitt interference in 

encouraged to toke rfsks, euen iftkls occaMWftOijlluts 
tKem in danger or leads to accidents, becoitj^tnldng 

makes societij ntore tlijiutmlQ, and dynamic 
si^rUes pro^^^rther. 



Itadi^ commNits 

a Tliie is a good final paragraph whicH makes clear 
what your opinion is and the general ns^sons wtty 
ycu nold this opinion. 

b This is a very good point, but not in the 

sonclueion, because you ans expressing netv it^eae 
hens which ytH! ^ffit^^ merCftjnwi^srllHP in ^euF 

c This is not really a summary - you are Just 
repeating one of the reasons you gave earlier in 
your answer. What you ehould da is pick cut the. 
main reasons for your opinion and summarise 
those as a nsason for a^ree\r\q or disagreeing kvfth 
tite <;^ee&m. 

d This paragraph seems to contradict the opinions 
you have expressed earfier In your anewer and 
support the ideas I understand you dont agree 
with. 

e Yes, but what i^ yc::r opinicr? I wa-it to know 
what you think, not just what the arguments ar^ 



I Analysing the sample answer 

fmd the s^le answalr 0g^n and complete these notes. 

Pamgivpk t - fntts^sn^ "1^, of f^tt^mnsui- prated 

people (cflme, defence efc), (1) 

ihai^gk soM fhlnk there should be feuet 

Pateg^Apk 2 - indifiiiuijif kii.-i' fifi']: U> iU'cJl' n(v:ir' 

nsks BUT {2) \ 

Pitragfaph 3 - dangerous acUvilies often fun BUT 

m ~ I 

4 - ^0fnme>ii shtiul4 infom not BUT I 

m 

i S - conclusion - freedom but re^eeilng 
freedom of otJiers - (5) 



$ Writing task 2 



Dfil^ following writing task. You should S^eitd alKHlt40 

tnlnutes on this task, fou should: 

• analyse the question. (1-2 minutes) 

• brainstorm as many ideas as you can. (2 minutes) 

• make a plan for your answer. Decide how many 

paragraphs you will need and choose ideas from the list 
you have just brainstormed. In your plan, note down 
examples you want to use as well. (2 minutes) 

• think of vpcab.Mlaiy you mj^t USe betore you start - use 
a dicttonaiy Where rwESsary. (fM* mra b'me foriimi 

• write your answer following your plan. (30 minutes) 

• check your work carefully for mistakes. (4 minutes) 



Parents and teachers make many rules for children to 
encourage good behaviour and to prpted tiiem from 
danger. However, children would ben^ iami'tffmf 
rules and greater freedom. 
To what extent do you agree or disagree? 

You sbmikl write at least 250 wonfe. 



C 



ham fostOitflHTSfty Gl^ Bra^-Hait ® CfflBbridge University Press 2004 PHOTOCOPIABLE 



J 




Teacher's notes 



Igo Man) 



Estimatai ciass time: 1 Imr Sjarnvf^ 

0 Short of time? You could: 

• ask your students to do Activity 6 for homework. 

1 Introduction (10 minutes) 

AfieV your students have answered the questions, you con: 

• elicit other laws or rylej governments make to protect us 
from ourselves c g. pmfiibltirig the iiie of mobile phones 
while driving ,' wearing rrash helmets -.vhcn on a motorcycle, 

» develop the discussion by asking how much governments 
shouid interfere in peek's lives, and what ttielun^bn of 
goyernnient tt. 

2 Aria^singandbmiiistoriiringrisiitiiwfK; 

• 8;:is*'t^^*»^a»a'yse'f«'t(uestlpntefordia^^ 
^ntHdn^ FTtaMts tf they dont answer the question 

exactly. 

ANSWER KEY 

They should underline: too many rules 



After analysing the question, put your students In small 
groups to discuss briefly whether they agree or disagree with 
it and then ask students who agree with each othef to work 
in pairs to brainstorm. 

Tell them to think of as many ideas as possible. 

Tell them not tu diicuss ornraluote Uess at thb stage - just 

list them in 5 minutes. 

IntennecH^. — - — 



You can get them started by writing In the column 

Too many rules means less freedom. 

and in the 'A gainst ' column 

Otiiv: people are put at risk by dangerous behaviour. 



I When they havit^Miiifiidiii«rRa^ii^ Itfite, you am: 

I Tell thCTT to think of examples to support tfiCir aigummts. 
8 rainstorm words connected with: 

[ dan^ l f^iMt allow; protect 

3 Studying a sample answer (is minutes) 

Intermediate _ _^ 
Ask them to: 

reread the answer and find vocabulary connected with: 
' danger, prohibit: allow; protect; argue. 
I guess the meanings of unfamiliar vocatwlary from the 
^ntext. 

Ask them to: 

cberk far vorabuliiry they tH^IVlstormed in the previous 
exfifcise, and to add it to the list. 
^ highlight useful words and phrases in the Mmple. 



ANSWER KPf 

a Yes - you can stress that they vrill lose marks in the test if tlwy 
don't answer the questior enactiy. 

b The structure is clear anil logical, but the Ziid pa'igraph is too 
long and repdn in he di'/ided. Al^ci it iacki s conclus'on Vou can ask 
them to divide the ?nd paragraph into shorter paragraphs (new 

c Yes. 

d Itistooshartt230words)-teUvourstuilentsttiatttw3fii¥ilttose 
ntarks if tii^ clon^ wfM»^.{;(^ la th^.t«$.biJt tliey stipulil n^t. 



e Yas - nere you can ask studetift to say what example; are given 
and how sjitable they think tfi^ are. Can tliey think of other better 
examples? 
f Yes. 



Suggest they divide paragraph 2 into 3 separate paragraphs. 
Paragraphs make the answer easier to read ^h'.; underivtapd. 
Each paragraph deals with a different aspect of the subject. 
Paragraphs ncmnally pontaln lewal ssntences, but shouM 
not be too \ong. 

They wiH gain msrte in **<e test by using para^aphs correctly. 
Ask them to summarise the wfi^r^ argumerls. Te <to this, 
(hey should: 

read the arguinents aijam and then. 

without looking oack at the passage, CJtplain the ideas in pairs. 

Advanced ,,.. | ,...,|||| 

Ask students to divide paragraph 2 into 3 paragraphs aiKl. to 

summarise the main point of each. 

Ask them to highlight the phrases the (writer i^ to; 

- introduce his ideas or arguments. 

-introduKthe id«£l <!ir«^menta h^iiaBsrfix^'MSlf.: 



4 Writing the final paragraph (lominu^) 

Many answers ate spoilt by a poor final paragraph - the candidate 
has run out of time, or has not been thinking clearly. These 
examples, whilst well written, highlight some ot the problems. 

Intennediate _ . ^ 

Before they start the exercise, elicit from them what the final 
paragraph should contain. (The wr/ter!s opinion and a summary 
'■ the main points which have produced tiiat opinion. ) 

I can ask th«i ma^ their own comn^egts fir^t before 
look at the iH^^ eArimnOr!, iiM iSM^iift^llmn. 




ANSWER KEY 

Suggested answere: ic 2a 3b 4e 5d 
paragra(A Z of^ the most suitable contusion 



5 Analysing the sample answer (s minutes) 

The answer in Activity 3 provides an altwiMtive Structure Hun 

discursive essay: 

Paragraph 1: Introduction 

Paragraph 2: 1st atgunwnt & refuUtion 

Paragraph 3: 3^d argument & refutation 

Par^raph 4; 3rd arguniCTt & refutation 

Paragraph 5: conclusion wftfi writer^i optnipn 



ANSWER KEY 

Suggated'aniwimS , ^ . ^. 

2 (bngeroiiS behA^oiir t^^tt^ - li^ttti ^^ce 

3 can put other people in danger i.e. reduce then freedom 

4 people don't react to informatior - obligation more effective 

5 govemmentfs iesponsibil% td keep us safe 



6 Writing task 2 (loinmutes) 

You can give the writing I^IM't^nnewMk. Intemediate 
students would benefit fnm doing tiw ^3 Pepsin d«£S. 



i 



i 



i 
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Letter to a M 




GENERAL TRAINING WRITING TASK 1 




1 Introduction 

mtieMi tnstimn groups. 

* Which of thfise things would annoy you most in 
restaurants? Put these things in order from the ones 
which would annoy you most (IJlq^ihe thir^whi^ 
would annoy you least (7). \ 

• Discuss why you would find them annoying and what | 
you cc»jld dafibout it 

a timSeMcfifen't quick encH^ □ 

c there are too many people C 

d the other customers are too noisy [ _ I 
e the waiters aren't very friendly [11 | 
f the restaurant isn't very clean LJ 
g there's a mistake in tfie bill 

> Which of these things would be worth wnting a letter of 
mmplaint about? Can you suggest other problems at a 
t^^^ which would be worth writing to complain | 





2 Analysing and brainstorming 

Woric In pOn. 

9 Read the following exam XaSk and h'^ight er undaitrKi 

tl^c key words and phrases. 



You eat at your college cafeteria every Junchtlme. 
However, you Uilnlc It needs some Improvement. 
Write a letter to the college magazine. In your Idten 

• explain what you iilce about the cafeteria. 

• say what is wrong WHh it. 

• su^st how it could be improved. 

Begin your letter as follows: 'Dear Sir / Madam,' 
You should write at least 150 words. 



■ Quickly brainstorm idea; for tine letter in five minutes. 
Think of: 

- three things you like ahout the college cafeteria, 

- three things yoo dtm't like about the coltej^ cafeteria 
(these shouldn't be too strong because you eat there 

every day!). 

- three suggestiaisfterlwjwthecid«tfii*ia could be 

improved. 
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gHffTHiniiBBiM'.' Matter to a Magazine 



3 Completing the sample letter ; 4 Analysing a sample letter 



The sample letter contains eight^aps. Complete it fay putting 
A wold £»- ^hi%^t iTDltt ttm bkcM in edCh space. 



"Pesr SiF / Msuiam, 

1 nbrmaW^ eat lunch at the cxSe^ cafeteria because 
it is rsa3cirial% priced, convenient and It has a 

There ane, however, a number of eieficiencied which I 

think ehould be (1) Firstly, althougpi the 

staff try to keep the tables clean, there are not 

(2) M/orker-i at peak times tc do this 

fli^uately, Moreovf r, since the cafeteria is self- 
service, students are supposed to clear their tables 
themselvsa tvhen tih^ have ftnlshed eating. 

(3) some students do rot bother to do 

this. Also, l^ers ans a number of studeiits who do not 
waft tn the queue to be served, Miich is very 

(4) , for the majority of us. Finally, 1 think the 

cafri'.-i.ii have: better >/entilation as rt get© 

(5) , t£.p(;c.a.ly in Dhe summer. 

I think It would t>e a (6) .-. If mens eigne 

were put around the cafeterls asking etudente to put 
their dirty pistes and cutlery on the tre^l^ provided 
and to throw away their Jg^oyere and rubHeh. Also, I 

thlnl< wf (7) tell students when they are 

being atitl-social and jumping the ciusue. Finally, 

(8)... we please have a few windows open when 

things 0et too hot? 

Yotrs faithfully. 



I Work in pairs. Read the sample letter and »i5wer the 
I questions Mow. 

1 a How many paragraphs does the letter have? 

b What is Ihe subject of each paragraph? 
I c What does the writer like about the cafeteria? 
I d What does wr,-f^' -OT like? 

i e How many suggestions does the writer give to improve 
the caifeteria? 



5 Functions 



• Highlight or underilne phrases in the second paragraph 
of the letter which show that the writer doesn't like 
certain tilings in the cafeteria. 

Making sufpftstions 

• Highlight or underline phrases in the third pai^igiaph 
which IntRiduce suggestions. 



annoying put right 
cQuld should 
e?WUgh 



6 Writing task 1 



Do the following writing task. Although In the exam you 
will have 20 minutes for this tasic, you should treat this as 
an exercise and spend about 40 minutes doing it 
Before you write, you should: 

• analyse the question. (1 minute) 

• read the samF^e [et^ in Actjvl^3 ag«bt efittful^-And 
use it as a modd. (5 minutes) 

• brainstorm as many ideas as you can. {2 minutes) 

• prepare the vocabulary (use.your dlctionaiy if ne<»ssary) 
<10-15 minutes) 

• make a plan for the letter. Decide how many parag^phs 
you will need and choose ideas frofti the list you have ]uA 
brainstormed. (1 minute) 

• write the letter following your plan. (14 minutes) 

• check your work carefully for mistakes. (2 minutes) 



You normally go shopping in the area where you live. 
However, you ttiink some of the facilities for shoppers 
could be improved. 

Write a letter to your local newspaper. In your letter: 

• say in general what you like about shopping in your 
area. 

• say what is wrong with the facilities. 

• surest how they could be Improved. 
Begin your letter as follows: 'Dear Sir / Mad»n,' 
You should write at least 150 words. 
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Letter to § f>^|^ne 



Estimated doss time I hour 10 minutes 

0 Short of time? You could: 

■ #*rA<*4ties5anrf6fiM-hdnffiwork. 

1 Introduction (lO minutes) 

After they have discussed the questions, elkit what the purpose 
of a letter of complaint is. 

ANSWER KET 

Possible answers: you could complain about any of ^teaes apart 

from the noisiness of the cjstomers; rormally, people COtnpl^ to 
^ improve a situation or to gst their "mn^/Jtadc. 



^ Aimlysfng and by;$iiisfeomdi^ m"^) 

Candidates lose marks In the testFf they do i«ot answer all the 

demerit in the question. 



ANSVnR KEY 

They should undertint: what you lifee, what Is wtqiq am) how ft 

could he improved 



Brainstorming Is essential as many students run out of ideas 
and therefore lose marks. 

Intermediate 

Sta.rt them brainstorming by su^^esting: 

■ for things v"u iikt;. It'^ not f xfwi^s.'vf 
for what is wrong with it: lt\ l-jo uowded. 

Advanced 



Ask them to brainstorm more advanced vocabulary e g. 

instead ot 'chp.ap priced, 're.^mimhly priced', instead of 
'(00 hot', 'the almosphpff •Su'ty' 



3 Completing the sample letter (sminutai) 



ANSWER KEY 

liHit right eeriniah 3 unfiAttnMESI^ iiotiQybig s too hot 
b^good idea 7 stwuld 8 cwiLd 



4 Analysing a sample letter (lomimta) 

■ Before doing this activity, check your students know when to 
use Yours faithfully' [wfien l^ter begins: Dear Sir / 
Madam) and when to use "fours sfnoneiy' (w/ft Dear Mr 
Smith etc). 

m> ^dents gain marics In the test by: 

- covering alt the points In the question. 

- oi^gahrslng them dearly into paragraphs. 



ANSWER KBT 

a 3 

b Paragraph 1; what the tvriter likes about the 
Paragraph 2: what is wrong with it 
Paragraph 3: how it could be improved 

c reasonably priced, convenient friendly 

d din^ taUK, veoe-jmilfietsi too hot 

e 3 



5 Functions (loi^wm) 



Your sludenbwlll gain laaiks by using functions awrec% In 

the test 

Saying what Is wrong 

When your students have finished highlighting, you can 

• point out or elidt too md eno(^ as of making 
COTipladnts. 

« iriidt how the writer feelsCwhidi/sWiy anwy*W fi)rti&^ 
miority of us). 

• elicit supposed as a way of expressing what they sf^Aif^dbt 

and what thay don't do. 

• ask studenti lo write Similar sentences to complain abouta 
hotel. 



ANSWER KEY 
They should underline: 
Saying what ts wrong 
a nunber of deficiencies 
not enough W^lf^to... tft do thn adequately 
Stud«ii!£p«:«i|^^ tlfc. 



to do this... 



V 



wMd) Is Very anntvlng- 
too hot 

Making suggestions 

I think it v.ojld be .,. 
AlSC 1 think ... 
Hually, ... v,? please ... 



J!. 



Intermediate 

If necessary, you can revise loo and enougli by using English 
Qrammar in Use, Unit 102. 



i Whentheyhavc(inished,aslctheintoWriteoth«rii^esaOf» 
I for improving a hotel. 

6 Writing task 1 (2o minutes) 

If this is the first time your students have done an example of a 
writing task 1, it would be a good idea to do the first live steps 
in dass. if time permits. Otherwise, encourage them to be 
independent and to do it for homework, taut to follow all the 



If your students are not diarabnit pangnaphtaig; you can 

point out that: 

each paragraph deals with a different aspect of the subject. 
^ normally paragraphs have several sentences, but the first 
B paragraph of a letter is often just one sentence. 
^ As an extra activity, ask tttem to underline unfamiliar wofds 
and guess their mMnii>Ks fmn the conteM. 

As an extra activity ask your students to: 

compare the vocabulary ttwy brainstormed withHtie 

vocabulary used In the sample, 

highlight words they thir\k are worth remembering and copy 

them into their notebooks, 

suggest improvements to the vocabulary if they want to. 
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GENERAL TRAINING WRITING TASK 1 





1 Introduction 

Discuss these questions in small groups. 

« Wff^ ($fW(^^^Rabi6fi^E'<^ Jobs tar students? 
What are the sdvantages and disadvantages of each job? 

waiter/ waitress in a restaurant 
private teacher tor school childrerr 
tourist guide 
taxi driver 
baby-dtter 

cashier in a supermarket 

• What are other suitat^e part-time jobs for students? 
« What part-time jobs have ycai done? 



Analysing the question 



Work in pairs. 

• Read the exam tasl< and underiine the key wordsand phrases 

• Then discuss whether the $taternents are true or Cftw will not have to write the letter.) 



You are looking for a pait-Ume job. Wrtte a letlw to an amploymantagenqr. In your Mten 

• Introduce yourseK. 

• explain what sort of job you would like. 

• say what experience and skills you have. 
Begin your letter as follows: 'Dear Sir / A/ladam.' 
You should wrtta at least 150 words. 



You should: 

a say what you are doing at the moment. 

b describe your plnysical appearance and your personality. 

C give a detailed description of yourself. 

d give a detailed description of the type of job you want 

e say how much money you expect to earn. 

f say when you are available to worl<. 

g briefly mention other jobs you have done in the past. 

h mention what ranguages you can ^leak, if you tave a dri^ng licfinioe and if you knowhow to usea^imputer. 

i write the letter In a formal style. 
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3 Sample letter 



Read the following sample letter. 

1 Put the verbs in brackets into the correct form. 

2 Find and correct nine spelling mistake in the letter. 



Example 
"j,Univeristy 



Answer 



Sir / Mau^«i>\ 
I aiM ei. Pollsli Vl«Hoh«I -friJwv Vlfirtcnu Midi «l- fteseini- 1 

(sHiAy) for a Mais(-ef's J-egree In Bussii\ess 

wW&re I ft>«) fiST l«st- two i-umt-ks. 

I (look) ■For « p««+4iiMe job I (iMottjter) i-P yoi* cmh 
kelj i*ie. P'e^'ibV/ ' woiaW UVe «n oWice job, Fe»l^»>fS 
workIt^g « « secvefevy, aWice oi^iAui^isfirMfov or Hjish 
I c«n enty w*rlt dtuvtH^ Wi« eifl^Ttioonj aiiwl *»V 
ixretWen^s ffis i^y wnLveTsit-y jh*i*ys foccwfy) >«esV *F 
t-ke ^A^^Y, I wotaU be rmu^y fo rtwirt- lni«ieiAi«V«ly. 

/Is you cTMH see ^ewt my criutccJuM vifuttf/ 1 U^ve « 

cciMf eh^Ht iyftsi- MnA I ^ cav^ufcii^i^oii^ 
A*», I spe«k PoVbU, cthA Geww fluevrMy «hA I <^e«n«0 

EngliiU Poi f'^e p^^sV t-L^»ee yO'^v-s. 'JWle I fstwJ.y'i -for my 
alegv-ee I wo^lteeA <>is oi f^^lvt-+ill^c e^ftce inmv^ey for 

I6el, GevtMiny. 

yours fmHvM^ 




5 Functions 

Highlight or underline phrases in the letter which: 

• desoibe Aniela and her experience and skilb. 

• e;^lain tJ}e.re35Dn 6»- writini; the l^r. 



6 Writing task 1 

i>6 Ite foHowii^ writing faslc. Alttiough In Vie ^^t^ you 
will have 20 mhuitesfor this task, you should treat this aS' 
an exercise and spend about 40 minutes doing it. 
Before you write, you should: 

• analyse the question. (1 minute) 

• read the sample letter in Activity 3 again carefully and 
u<:e it ?s a model. (5 minutes) 

• brainstofm as many ideas as you can. (2 minutes) 

• prepare the vocabulary (u« youf dictionafy If neC^ary) 
{10-15 minutes) 

• make a plan for the letter. Decide how many paragraphs 
you will need and choose ideas from the list you ha^Just 
brainstormed. (1 minute) 

• write the letter following your plan. (14 minutes) 

• diedc yoi^ work carefully for mistakes. 12. minutes} 



You would like a temporary job working in a summer 
camp which runs sports and outdoor activities for 
children and young people next summer. 
Write a letter to ttie oi^lsas of the summn' canqj. 
In your letter 

• ei^>lainvrfi^'sortofiofoyouwi»jltf1fli»taita4 

• describe your personality, 

• say whatexperience and skills you have. 
Ytou should write at least 150 words. 




4 Analysing the sample letter 

Match these descriptions of the content of each paragraph 
wffli iadi pon^r^ number. 

Kl a Aniete deoribes her eduiisrttbnal background, herworitexperience and hers^ls. 

1 2 b Anieia tile ^rpefrf job she wants ^nd when she can wwk. 

Para^^h 3 c Ani^ where slt^^i^ tg^jf^^_^'s doing. 

4 Anr^^vesthe re^stwv^fta^fi^the letter. 
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Teacher's notes 



0 



Estimated class time: 1 hour 15 minutes 
^ Short of time? You could: 

• gTv6 Atfl\^^ 5 arfd 6 ^ homeWarfc. 

1 Introduction (lO minutes) 

Before starting this activity, elicit the difference between a 
full-'tiineand a part-time |ob. 



2 Amdys^ iAe 



Camtidates lo5« marks In th« ^'If tfiey do not answier allDw 
elements in the question. 



ANSWER KET 

Students should underline: introdiice yourself, explain sort of 
job yoL. wo-jLci Like and sdy what experience, and skills you have 



Before they do this: 
elicit an expfsmafion for employment agency, estperims ?nd 

skills. 

ask them to give cxcimples of experience and skilb. 
elicit what is meant by introduce yourself. 

ANSWER KEY ^ 

a TnjB - tlii; is oart cit introdjcing yniirself 

b False - this wouldn't be an aDD'opriate way to introouce yaurself 
e False - a briat description of essential details, such as age 

nationality etc. is enough 
d False - s brief general description only \s required 
e False - this wouldn't be appropriate in tiiis type of letter 
f Tnje - afternoons, eveninps or weekends 
g True - ttte question asks you to say what experience you have 
h True - depending on the job you're applying for e.^. computer 

skills are not essential for a babysitte?' 
I True 
j False 



Optional extra activity 

Some of your students may never have applied for a job before 
and be uncertain what sort of ttB^'ttM^'chouid mmtion as 
skills and experience. In this cose: 

• asfetherfi tb^ to a partner an J IntKxIucetherril^gAi^ 
skills and their experience. 

• discuss ttiese points with the whole class if appropriate. 

3 Sample letter (15 minates) 

The first task is intended to remind students of suitable tenses. 

If necessary, do some revision of tenses here. The second task 
is to remind them of the irnpcrtance of checking for mistakes in 
their writmjj. 

ANSWER KEY ^. 
1 am studying / ha^ been / am looking / wonder / occupy / have 
bf!en teamif^ / wss'Studying OR studied /have aba fiad/todi/ 
hearing 

/ctArtcuiimi / competent / summer 



Ask your students to read the letter again and guess the 
meanings of unfamiliar vocabulary from the cWifMt. 
I Wliere necessa^, elicit ^lanations for: 




I As an optional extra axS^ity ask them to brainstorm 2 lists 
lof wntds: 



Analysing the sample letter (lo mir,tites$ 

Befi?re doing this activity, check your students know when to 
list 'Wts ^^lly' (wtm im l^rm^ Vear Sir I 
Madam'i (mi ariim fo use ^^^buri^afivetw^y' <wr£h 'Dear Mr 
Snrrtft' le&ii. 

Your students vAW gain marks in ttie test by: 

- covering all the points in the question. 

- organising them clearly into paragraph-i. 

A common error in this type of Wter is for the student to 
write: Dear Si' ■ P.l^^lfi'n, '.^v n^rrw ,s Ariiela .i. Itteworth 
r.'i-v -hA- ihey should not do ihis. 

Intermediate 



8 



If your students are iM dwibmapmt^ll^^mitm 
point puj th^ 

eadi p^mgrapn dbl^Mte a ^fffere^'Hipisi of the subject, 
normally paragraphs have several sentences, but the first 
paragraph of a letter Is often just one sentence, 



ANSWER ICEY 
Ic 2d&b 3a 



5 Functions (10 minutes) 



Your students will gain marks by using fur>ctions correctly in 
the test. 

ANSWER KEY 

Phrases describing Aniela: 1 am s Polish national from.... at present 
I am stjcy-rg .... 1 lave a degree n I am a competent..., 
I speak.... While I was studying for my degree, I worked as a..., 
In KeutfOts I itavS a(s9 h^.. 

Reason for wrtting the letlnn I inrlBOlilln^ for a part-time Job 
1 The sort of job: I would ffle an rfWfe jbB; pMialBwatWtfi[# 



ediate 



j If your students are particularly weak, adc them to UiagMS 
that tb^ m IR Anus's sRuatlwi. AM( to 
Ant|b% lefite fatt tb chanee Ifli dM ijo «MEih^ 
d^dritethamdvM Instaad. 



6 Writing task 1 (20 minutes) 

If this is the first time your students have done a writing task *!, 
it would be a good idea to do the first five steps In dass. 
Othenwise, enraurme them fo dotttor homMWHtc, Mto 
follow all thi) 
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GENERAL TRAINING WRITING TASK 1 



Letter Giving 





Introduction 



Work in pairs and dtscusK 

Which of thcic things would you recommend visitors to do 
in your town or region? Explain in more detail what the 
activities would consist of for a visitor. 

• go sLghteeeing 

• cnt in good rostauranIS 

• go to the sea-side 

• enjoy the countryside or mountains 

• do adventure sports 

• VI^Et a theme park 

• see aniniais in their natural habitat 



2 Analysing the question 

Read the following exam ta?k and underline fhe key words 
and phrases. Then in pairs discuss the questions below. 
Vf6u will not iHve to actually wtfte the totter.) 



3 Sample letter 



Read the following sample letter. WHte wne ward w^riUl^ 

from the box in each space. You can use the same word W 
phrase more than once. You needn't use them all. 



although and as because but if since so 
so that that M^en vAim whfdi who 



An English-speaking f rieif d Wftittff fit sjMlil fttwo- 

week holiday in your region and has written asking for 
iniormation and advice. Write a letter to your friend. 
In your letter: 

• offer to find ftcmewhisn to stay. 

• give advice flbdlri^ vftut tb do. 

• give information about what clothes to bring. 

Begin your letter as follows: 'Dear ,' 

I^^WMld write at least ISO wcmls. 



a ^hat details about your friend will you have to invent 

before you answer the question' 
b What place(s) to stay could you offer to tind? 
c How many pieces of advke about what to do shoidd you 

gh/e in your letter? 
d What things should you consider when giving 
information about what clothes to bring? 
Should you use contractions? 

Should you use fwmal, neutral, cn'oolloquid kmguage? 



e 
f 

c 



Dear 5oo-in, 

l^fl deW^hted <1) you are coming to Valencia 

next month. ! think it woM be gnsat (2) 

you staycis ivith me and my family, (3) send 

you thdr best wishes. Otherwise, if you prefer. I can 
easily booltyou a cheap but comfortabh hotel v\esr 
the \?each (4) yyu can be more independent. 

There are lots of things to do in ny city. If I wsbff 
you, \'d spend some elays on the beacli relaxing 

(5) one or two days sightseeing In the ctty. 

There are several interesting museums and art 

galleries (6) Pm sure you will enjoy. One 

place you really should visit is an ^onnous ai^iuarium 

called l^e Oceanographlc Far^, (7) you'll 

want to spend the whole ds^. Also, you ought %o ^oxc 

our ew;ril«nt t^ieme park, ffl) Is about ars 

hour away by 

You don't need to b^ing a lot of clothes 

(9) the weather is normally warm and sunny 

at thie time of year. In the evening it's a bit cooler, 

(10) you may need a jersey and a jacket. 

Please let me know exactly (11) you're 

cofi'5 (12) I can meet you st -^he airport. 

It'll be great to see you a0ain so we can get up-to- 
date with all our ne>Kst 

lave 
Ma nolo 
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GENERAL TRAINING WRITING TASK 1 



4 Analysing the sample letter 

Work in pairs and answer these questions: 



Hom_ fflany pHR^-aphs adetihe letter have? 

VVhat'i$ the subject of ench paragraph? 

How many places does Mano:o suggest Soo-in can stay and what reasons does 
he give for suggesting them? 

How many activities does h^kanolo suggest for Soo-in to do? Does he ^ve a 



5 How many details does Manolo give ai^f^^^ymSh^slvi dCthes? 

6 What does he ol^er to do at the end oftheleSer? 



—I 



5 Functions 



Highlight ot underline phrases in the letter which: 

• offer to do something. 
■ giveadvifife 

M efve hfmni^m and reasons for It 



6 Writing task 1 



Mttttf faUiOwlngwritfngtaslf. AMA^ Att»«i£my(MI«rmiWw2Bfillflate 
tMp'ei^)Ku ^hoLid treat thi; as M adh% arid Spend aj»Ut 40 mhutK <b>lng tt. 
Bl^smyou write, you should: 
flinalyse the question, (1 minute) 

• read the letter in Activity 3 again carefully and use it as a model. (5 minutes) 

• brainstorm as many ideas as you can. (2 minutes) 

• make a plan for the letter. Decide ho// -nany paragraphs you will need and 
choose ideas from the liil you have jubt bram^lormed. (2 minutes) 

m prepare the vocabulary (use your dictionary if necessary). (10-t5 minutes) 
:m vyrtte the letter following your plan. (1 4 minutes) 
« irheck your work carefully for mistakes. C2 minutes) 



Gales 20-24 
International IVanafar ■ 

B^ildnni; Lockers 



An English-speaking friend is coming to study in your town next year and 
has written asking for information and advice- 
Write a letter to your friend. In your letter 

• offer to find a place for him / her to live. 

• give advice about how to find a part-time job. 

« give information on where they can learn your language. 

Begin your letter as follows: 'Dear „„ ,* 

You should write at least 150 words. 





J. 
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Teacher's notes 



EH^n^ ebas S^ 1 hoar 15 minutes (latemediab^ 
1 floor 20 annates (Advanced) 

0 Short of time? You could: 

1 Introduction (lOmiaates) 

Obviously thi; wtti t^lesstfnw If jKMa-jducfenbcomAftom 

the same town. 

2 Analysing the question (lomtnuta) 



ANSWER KEY 

Th^ ^ould underline: offer to find a place for him / her to stay, 
give advfce about finding sonwthirtg to do^d gwe^infiintiation on 

what clothes to bring. 

After they havsanswered the questions, you cuiittltttMn 

to brainstorm and note down: 

alternatives for places to stay, 

advice about what to do 

reasoni for suggesting these things, 

ANsvraiticey 

Suggested aritoiiMR 

a You "ihauld decide whether the friend U male or female; how old, 

and 111'; or her economic sratu^, vniir acvipe and suitable 

acromrnodatinn mav deper,i: ni thi'. Also, ho'/i clo^e a frieFld he or 

'Mp 's, as this will determine the ^tyip you 'A'rite ir. 

b Vf:U' students may have a i^nber or ideas aboji this ranging 

from tlieir iivin homes to youth tiostels and ctKap hotels. 

c 3 would be sufficient 

d The weather / CliiWrtBi ,aetiviti«yM#I«4<>iii9 *<! do etc 
e Ves 

f Between neutral .jr H i -i'lnr: rial, depending on how confident you 
are writing in a collo^i jial and how well you know the frierd. 



• write at least 150 words 

• cover all the points of the questton 

• write in a suitable style 

iklntennediate 

W If your students are not clear about paragraphing, you can 
point out that 

eeach paragraph deals with a different aspect of the suljject, 
normally paragraphs have several sentences, but &ie fillft 
pa'agraoh o- l letter is often just one sentence, 

JVdvanced ^m^^^M 
I As an optional extra activity, elicit from them examplesof 
informal ^le.anij yog^itia^ In the letter 9,g.: 
' contractions 

words such as great, lots of, a bit 
friendly declarations sudi as I'm longing to see you again, 
Love 

I very personal style with / and you - no passh/esi 
use of exdamation merfe 



ANSWER KCV 

1 4 

2 ftragraph 1 offers to find accommodation, paragraph 2 gives 
advice about what to do, paragraph 3 cive^ 'nforniation about the 
weather and clothes to bring, and paragraph 4 offers to meet the 
friend at the ai:|joi[„ 

3 Z (Hanoto's home because his family will make her very welcome, 
or a hotel where she can be independent,) 

4 4 or 5 and he doesn't give a reason for aU of them. 

5 Veiygerieraldet«b-«tf«GWjitfril»atolAdMes-ra^ 
coiR)gc^ji0:of yrtwtSoih-in will have to patk 

6 M^R^^%fi»a^:poit. 



3 Sample Letter (is minutes) 



5 Functions (10 minute':} 

When your students have highlighted the structures in the 
letter, ask them to work in pairs and write sentences offering / 
advising / gMng Information and reasms foi a friend who Is 
gohig to irtstt tAerr country. 

' ANSWER KEY 

Offering: I think it would be great if you.... If you prnfer, I can... 
G{vln(| advice: If I were you. ti.... One pUce you really should visit 
is.... you ought to go.... you may need ... 
Giving Information and raaions: You don't need to.,. iMcause.... 
In the evening if s a btt cooler, so you... 




ANSWER KEY 

I that 3 if 3 who 4 so / so that / tvhere 5 and / before 
6 which / that 7 where 8 which 9 as / because / since 10 sn 

II when 12 so /so that 

4 Analysing the sample letter (lo-is minutes) 

Your students will gain marks in the test if they: 
• divide the le^rinta suitable para^apbs 



You take this opportunity to raviM second randfllDnafa 
with them. 

Point out' /( would be great if you itaye.d with me and my 
family, and If I were you, I'd spend som<^ dayb on the beach 
relaxing.. 

Elicit what the structure consists oi (If + past tense - would + 
infinitive). 



Ask them to work in small groups and brainstorm other 
ways they know of: 

□ffering^tp do soraethicff Woyld y^M like me to..., 
Ifyou^^^U 
givinga^^ae, ^u'd better.... V^g^'tyou..-? 
Ask tIteS) toiiHflil»ani|ries of iadf. 



6 Writing task 1 (zo minutes) 



L If this is the first time your students have done a writing task 1, R 
i wouldtKasQcdtdea^xlbem^do the 



CH3 



GENERAL TRAINING WRITING TASK 1^ 



Letter of Request 




Ba»l^1^ iS%2l&?cair-otd agrouomlst from 
Hunan, China. She is suing on a one-month 
tnuning course in Christchurch, New Zealand. 



1 Introduction 

Work in pairs am) discuss: 

• Which of tliese ^pCs of accommodation do you think 
wom^ be livaA sultabfe ior hei? Give rea$dn£%F^ur 

answers. 

□ flat on her own 

U room in a flat with other students 

□ raom'ln a femily tm^ 

n roorh in a student residence 
D room in ,a hotel 



2 Ana^ng the question 

Woric In parrs. 

• Read the following exam task and underiine or highlig^rt 
th« leey vt^rds, and. 

• Then with 3 partn^ dtseuss wti^fwr the pctints tetow are 

true or false. 

• When you have finished, read the sample letter m 
Activity 3 and check whether your answers are correct. 



You are going on a short training course at a college 
In Cliristchurch. New Zealand. You need somewhm to 
live while you are there. 

Write a letter to the accommodaUm officer at the 

college. In your letter 

• explain your situation. 

• describe the accommodatton ^Hliequtne. 

• say when you will need It. 
8f^n your letter as follows: 'Dear I 
Ybu should write at least 150 words. 



You must deal wit'- the points in the letter in the PRJ«^ In 

whidi they appear in the question, 

Vou can c^kiosg whidi oftte^ti^lA tf^ qise^ioh 

want to deal with You n^Sdrtft.ffiaiffijn them all 

When you explain your situaSE^, jtiUOnly need to repeat 

that you are going to do a ^T(Ml tmining ^i3e:at a 

cplle^ In New Zealand. 

it is rwil neeesHiFyto^ve a complete description of'^Sne- 

type of accommodation you need - just your basic 
requirements in order to orientate the accommodation 
officer. 

You should the dates when you will need the 
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GENERAL TRAINING WRITING TASK 1 



Letter of Request 



3 Sample letter 

Read %e^>ll0»^ sampte ietter and put one word in iach 

space. 

/a»ntZS-^tu^(>&/t^iVK0MaH1) Hwwt 

accepted toO.) 4 me-merdh tmmut^ CMitrse at 

diristchunk Umvemiy Coll^ ^arStt^ next jMtuayy. 

I wphM be grateful (3) you ceaU eilhn' 

p»d we aCMmmedaiioM for the month or ^ive me a list of 

aMtvssee(A) lecmldttrntc^ iumdttlSc^^ 

ffOSsibfe, to (5) « remtt in a ^an^^hottse hoaax 

I tnwuld like ihe{&) ..io practise my English at Hie 

satue iime, I will need a rooM i^ith a hedand a table 

(7) thai /eon study there aise. fiSi , 

tweidd prefer a room near iiie eell^e smee f 

(9) hemCfvisUiiHrcfifora.slwri&iKaiUt 

will ttothat^ time to leam nty oiVMui 

I will need the aecemmt/^&tim (1 0> yfwr 

weeif from 28th l>ei:eni[ier to the 3rd Fdtrtiary as / wo^d 
like to artire a few days h^rt lite eourse byins. 

Ctudd you a&ff t^^) t^lmehmvmnJi 



4 Functions 



Highlight or undeilfn* phtases In the (sOw wAkh Bel Heng 
Un^usestK 

• make requests. 

• explain what she needs and give reasons. 



5 Writing task 1 



Do the following writing task. Although in the exam you 
will have 20 minutes for this task, you should treat this «s 
an exerdse and spwid about 40 mliujtes doing It 
Before you write, you should: 

• analyse the question. (1 minute.) 

• read the sample letter in Activity 3 again carefully and 
use It as a model. <5 minutes) 

• brainstorm as many Ideas as you can. (2 minutes) 

■ prepare the vocabulary (use your dictionary if necessary). 
(10-15 minutes) 

• make a plan for the letter Decide how many paragraphs 
you will need and choose Ideas from tfw list y/oa have just 
bralnstormed. (1 minute) 

• Write the letter following your plan. (14 minute 

• GiechyourwoTk carefully formlstal^ (Smfnuted 



(12) 



meals? 
(13) 



You are going to take a short holiday in Sydney, 
Australia and you want to rent a trtllday flat while you 
are then. 

Write to the tourist Information office. In your Idter: 

• explain what you need. 

• say when you will need it. 

• ask for infonnation about prices. 

Be^ your letter as follows: 'Dear Ms Narayan...' 
Ytad should write A least ISD WdAfe 




Darling Harbour, Sydney, Australia 
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Teacher's notes 



Letter of Reguest 



Estimated class time 1 hour 10 minutes-1 hour 15 minutes 

ti^ Short of time? You could: 
• gtofl AcHvHy4fprfioineworfc. 

1 Introduction (5 minutes) 

with an unimaginative class you can stimuli them by 
suggesting th^ consider price, whether she might be lonely, 
and probtetns of finding her way around In a strange city. 

2 Analysing the question (15 minutes) 

elem«tts In the que^ion. 



-dm 



ANSWER KEY 

Students should undicline: a short training course; explain ywir 
sit jatior; describe the aceomFimdation you require; say when you 

need it. 

a F.Vise i'Oii < in deal i*ith tJiWn in any order, thajgh the question 
is not designed to ronfjse students and the points are put in what 
seems a logical nrdei. 

b False - you will Ip^ m^rt$ if ^ don't deal with all the points as 
you will ba.^flgmiaitti'^Sitt^^^i^^^.'Oie quesBon completely; 
c E^tse - you muA give (or invent) more-detaOs tba&^eOK^- 
d True •bcttbke the opportunity to shew soim of tfn vBfii&lilary 
you know, 
e True 



Optional extra activities (5 minutes) 

I Intermediate 
After reading the sample letter you can ask them; 
tn say whst the S!,ibjpct r)t psrh paragraph i;. 
if the Idler t-OVL'r^ the points in the task, 
wlidl vAlu: dcliiils Ihe writer gives to explain her situation, 
wlial iJi-laili o( dccommodation and reasons the Visiter gives. 

dvanced ^MBP 

Ask your student; to work In small groups and to talk about 
I their experiences of writing letters In real life, both in 
English and In tiielr own language. 
Ask them to discuss what the difficulties are In writing this 

' type of letter e^; 
using the right siyk when writing to someone you don't i 

know. 

making sure you tan be t-luaily understood. 
avoiding mistai<es which create a bad Impression. 

This acHvIfy Is Intended to extend your students' vocabulary a 
little and to revise / raise awareness of a number of language 
points such as relative pronouns and prepositions. 

Intermediate 

tf th^ find this exercise hard, write the folhnvfng wrards on 
' the board and tell Hiem they are some of the answers: do, ^ 

hearing, if, includes, opporhmify, fdease, rent, so, want wAkA. i 
You can also point oub 

the importance in English of usingplease. 
the phrase / lool< forward to hearing from you. Tell them to 
is a preposition, and therefore followed by the -ing form. 



i 



When they have done the exercise, point out that the letter 
is written In a polite style. Ask them to Identify phruflS 
I which are especially polite, e.g.: 

/ vjoufa be s.rsteiul 't you could .. 
I v/oula iike .. (as opposed to I wanO 

possible. I wcuid prefer... 
Could you also please tell me... 
I look forward to hearing from you. 
Ask why the letter is^o^ so politely, (fiea^se tfK writer 
is requesting things»^^^necm she d&eSn'i huiw.i 



ANSWER KEY 

1 from 2 li. tc-:e , ^l"i t^ev; 3 >f 4 which / tnat 5 lisi/e / 
tent .' tske , " r J 6 l' j joitj'iity / chance 7 5o 8 pnssibi? / 
ui'iihhli: 9 iifiiy 10 !i;i 11 plea '.f 12 includes 13 hearing 



Before going on to the next activity, check your students know 

twhen they should use Yours faithfully (after Dear Sir / Madam) 
and Vours sincerely (after Dear + (he name of the person). 

4 Functions (15 minutes) 

When your students have highlighted the structures In the 
letter, ask them to work in pairs and write sentences to descrlbO' 
themselves (briefly), make requests and explain needs. 
They will gain rnarkslnthfttedlfth^use funclianscarrec^ 

In the letter- 



ANSWER KEY 

DescrilK herself: 1 am a 28-year-oUI agronomist etc. 

Make requests: I would be grateful if you could..., I would like, if 

possible, to rent... Could you also please tell me...? 

Explain what she needs and give reasons: I will need a room 

with... so that..., I would prefer a room... since..., I will r>eed the 

accoKHnodatton... as I... 




Ithaf will need extra help wiMi lh« a^w4m: 

\lwdufa£egratmiffYOumild:.. +mttmib. 
Point out that it is polite written English 
Ask them to write 2 or 3 more requebls ysing this structure. 
You can also work an: 
If poii'bh. I would like + noun / infinitive, 
I .■.'v^i^d p'ci-^r - noun / infinitive. 
I Tell them they should vary their strucbjres when making 
I requests to avoid r^^etitiveness. 

Advanced ''^^^^ 

j Point out the sentence: Could you also tell me how much 
aiXDmmditm^4f this kind Will cod mi if tire 
I indudes meats? 

Elicit why it Is not ftow much will i^^ammm^ stms 
kind cost etc. 

' If necessary, explain embedded questions or AS/iffdd 
'. Grammar In Use. Unit 33. 

t Brainstorm other ways of making requests which contain 
embedaed questions e g ■ 
„ / wonder i' you could tell me... 

. I would be. grafe'ii,' you could inform me... {very formal) etc. 
J Ask them to write other sentences using, these words. 



5 Writing task 1 (20 mimtes) 

If this is the first time your students have done a writing task 1, 
you should try to do the first five steps in class. Otherwise, 
eiieoui^ Uiem to be indcpendetit and to do ft for ho^^ 



GENERAL TRAINING WRITING TASK 2 



Ne ighbours , 




1 Introduction 

Work in parrs. 

• Look at sentences 1-6, where people describe their 
neigtibours and match each sentence wth one Of the 
adjectives from the box below. 

• Which describe your neighbours? 

• Write a sentence to describe whatsort of nei^bput you 
are. 



1 ( 'I'd like to keep them at a distance. I don't 
nice the way they're always watching mel' 

'She^ always coming round asking to bonow 
things I wish she'd make a pfoper-shopping listl 

And her house is » mess!' 




3 ( ^They interest me. I'd like to get to know them better/^ 

4 ('They keep BwmsdvtSiai ^ftry unfriendly.') 



They're so noisy: Se^ii^mes I 'feil llkfr 

phoning the police to complain 



> 



'We're in and out of ^uct) other's houses atlday. 
Yesterday I helped h{ift¥$iN^'eir,'and'tetW^ 
he helped me paint ^IcR^M' 



dvam hia^l ineontidenla 1M%idf« 



2 Analysing the question 

Woric In pairs. 

• Look at the following writing task title and underiine ttie 
key words and phrases, 

• Then decide whether the statements in the next column 
aretmeor false. 



In general, people do not have sirdh ai &Qsk 
relationship with their neighbours as they (Rd fin'Hw 
past Why is this so, and what can be donein M^tttnre 
contact hetwfice m^bours? 
You shoi4lfl lMttte3^l«ut:25Ql««ds. 



In your ansyver you ^ould: 

a say how neighbours can help, 
b explain how relationships with neighbours hEtwe cti 
c explain what problems neighbours can cause, 
d give reasons why people don't have so much contact 

with their neighbours, 
e suggest how to make contact between nel^bours better. 



3 irdltiftorniing ideas 

Work in small groups. 

• Brainstorm ideas for the writing task title 

• Note down your ideas under two headings, Causes of 
sKbatUM and Su^ested solutions, ^ you talk. 

4 Studying % sample answer 

Read this sample answer. 

• Which of the ideas you bralnstormed are mentioned In 
the answer? 

• Ciy^s^ ttie conect sentence from the box bglow for each 
5pi|i^^ tfie WKwer and write the letten hn'flW'gaps provided. 



,fteighboursJbnneiJ Oh important part of people's 
social Uues and theu helped Ihfm wlien theu hod problems. 
NohMdwts, people often do not euen know their rwl^hbours 
and ih consequtnce thng Dm nuich tqore fsoloted lfoe& 



(1) 

firstly, our dfbsttjles ore more mobKe. means people 
maif change the area uhere theij ifue quite frequently andtfiS 
causes tlreir rebtiof-LSkips with their neighbours to be more 
superficial. Secondly, nowodays people o/ten line and work 
In (Ufferent places. This leads to people forming closer 
rtkcaonsUps with work coUeo^ues tkmt f^ones tKeif hum 
utthtfuir ndghbours. ftnoUy, modem (tfestijles moke us 
spend more time Inside our houses ualching tcleul^ion, and 
uhaitM V outrKM trauel by cor. Consequently, we do not 
t pci^le In oir ndqfcboiiiwBiNsiiirfL. 




First of aU, local authorities can provide communal areas 
suck as playgrounds jbr childroi and commtodtti holts so 

thct there arc p[oc?s wkc-c neiqkhours caf. wt^i and makt 
friends. Next, 1 ikinkthm ulieti neui neighbours come to a 
street, the people liuing there ought to introduce themselues 
and welcome them. Lastlt^ peopte liulng fn a street or smoU 
^Sstrfct should form R^MmirhoQd ossocioSons iuidmc«t 



C3) 

fioueuer, they will help our relationships ul^ our ntighbours 
to |i«»mca)M^iisi^ttRd«aIp^ 



In conclusion, these suggestions will probabbj not make 
nelgldjoursiu hnportont In Our lives os titeii ue«^In the 
past. 

There are a number of reasons lahij. liie.teite-tess.Gailtflyet 
with OUT neighbours. 

Tlim ore a number of woijs In which I tl^ranc^ 
Mi^een ndshboias con be fmprotffid. 
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GENERAL TRAINING WRITING TASK 2 



7 Wd^ng task 2 



l^lcat the words and phrases whjdr,it^Utider lined in the 
sample answer. These reterence devioesffliK used to avoid 
repeating the same word or phr«se and b>«q)fBSS the 
argument using fewer words. 

• Say what each of them refers to. For examffe: "ttiey' 

(fine 2] refers to 'neighbours' 

• Reduce ttie repetition in these sentences by replacing the 
undeiiin<nl words wlth~^t«fierenf^ dmte». 

Example 

Students have to get high marks to pass their courses. 
Having to get hi g h marks puts them unde'consideriibfe 
stress. 
Answer 

Students have to get high maHcs to pass Iheir courses. 



Growing numbers of students suffer ffom stress and 
stress sometimes leads to depression. 
Stress can also cause certain studwts to underperforni 
and the students who undcrperfomi ara ttie students 
who lose out in exams. 

Many students work long hours. Thp s tudents who take 
exercise undoubtedly manage to reduce their stress. 
Taking i^leiia^te a good way of cttnttiffiifj; s^ess. 
TaMng fefeftBft tan be done at aiy thWe Of thfe tbtf. 



6 Expressing causes 

Look at this extract from the sample answer 

This neons people tnaij ckange the area uhere they (Ive quite 
f rec|uent(ij and tKis causes their relatlonshlfs wtth thdr 
tuighbouFS to be more supeijlclAl. 

« Read the sample answer again and hi^ili^ other y/ords 

and phrases which express causes. 
• Complete the following sentences by putting a word or a 

few words in each space to express a cause. 

1 For many stud»ds, competltibn thern 

perform better. 

2 Excessive stress may some students to 

lose sleep. 

3 Lack of ^eep in turn often to feelings of 

4 Studeflts0fti!ncbn't Study mxj^ and ti« 

themtD^L 

5 Poor stu^ technique to studenk 

.failing. 



Do the following writing task. You should speW^ idkKit'40 
minutes on this task. You should: 

• analyse the question. (1-2 minutes) 

• brainstorm as many ideas as you can. (2 minutes) 

• make a plan for the writing ta^. Decide how many 
paragraphs you wi(( need and choose Ideas from the list 
you have just brainstormed. In your plan, note down 
examples you want to use as well (2 minutes} 

• brainstorm ideas for each ^ja/agraph. In your <(iiar\, ngt^ 
down examples you KsgnHS use as weft 6* n^W^ 

• do f-e writing task foSqwfi^your plan While WtfHr^ 
concentrate on using nd^NfHKe devices well, and 
expressing causes. Keep the sample in Aont 6f you as a 
model. (30 minutes) 

• check your work carefully ^mistakes. (4 minuuss) 



Life nowadays is generally much more stressful than 
in trie past. Give some reasons why people suffer 
more from stress nowadays, and say what they can do 
to reduce tt. 

You rflOuW write at least 350 words. 




_J 
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Neighbours 




Estimated doss time: 1 hour 5 minutes 

Q Short of time? You could: 

• give Activity 7 as Homework. 

1 Introduction (10 minutes) 

Before Hiey cBscuss, elidt the meanings of: keep them at a 
distance, coming round, keep themselves to themxives and 
I and out of each other's houses nit day. 



I can ask them to suggest other words to describe thsie 
neighbours e.^. tor 2: disorganised, untidy. 



ANSWER KEY 

1 nosy 2 chaotic 3 intriguing 4 resetvwl S in t O tttM aate i. helpfuL 



2 Analysing the question (s minutes) 

It Is Important to analyse the question beforehand - candidates 
lose marks if they don't answer the question exactly. They 
should underline: why is this so and what can be done to 

' ANSWER KEY ' 

a false b only briefly c ^Ise d true - ttiis answers the question: 
ivfty is this so? e true - this an&wers the question: what con be 
^j^ tatif^ovecontiKibeOKen nmghbooa? 



J 



3 Brainstorming ideas (lominutes) 

Brainstorming is an essential part of preparing to write an 
answer. Uany answers fall down because candidates run out of 
Ideas. 

• Tell your students to think of as many ideas as possible. Tell 
them not to disciiss or evaluate Ideas at this stage - just list 
them 

Intermediate 

To r;i?t theni started, you can suggest, people too busy for 
CAW.!"- ir- 'rinimunity associations for solutkins. 
Make ^utp thpy li;t them in brief note form 

^Mvanced - „ 

You may gc: the groups to do this against the cloclc - L'.g. bv 
giving them 5 minutes and then see/ng which group has the 
most ideas on their lists. | 
Cet feedback from the whole da$s and put all thdr ideas on ' 
the board. 

4 Studying a sample answer (lonnmius) 

• When they have chosen the correct sentences, elicit the 
Unction of these sentences - (.s. totelt 'SfereiyiaVit 

purpme nf the paragi^h. 

ANSWER KEY 

lb 2c 3a 



P Writing an IntrsiAiddiy sMtenceof this^ wlll hdpttwne 

structure their answer. 
; , focus on the purposeof the paragraph they are writing. 



» "Yfauvon tJierteliot fte! 

askhg what pui^J^ of ^di pEir^frapb es^ 



Pan%rEq)h 1 introduces the problem, Para^aph 2 explains the 
causes, Paragraph 3 suggests solutions. Paragraph 4 
COTidudes how life will be better y«th these solutions. 
Ask therrf to liigtt^ht useful ivorift and phrases in-thft ^tTq^ 

bttei 

To help them focus on highlighting, suggest: 
examples of comparisons e.g. much more isolated llveS- 
(inicing words and phrases e.g: firstiy. 



ANSWER KEY 

thenc people, they (line Z): people, tMB tnone mobile Ufestytes, 
the ones: relationships, there: fn the-itreet Awn: new iwi^boura, 
them: people 



5 Using reference devices (lo minutes) 

Using reference device isavfay of avoiding ffipe^tion of 
words and phnns. Afterifoddlng es^JsnrnB 
you can elidt: 

• Which ones refer to people? {they, them) 

• Which refers to a place? (there) 

• Which refers to an idea expressed just before? (Uiis) 

• Whichrefei5tosome,butnotaJI,ofthething5itrefereto? 

itlie O'ic-s'i 



ANSWER KEY 

2--- ■■ 



■1=5 3 Ttie ones / lliDse 4 This / It 



I 



For extra practice, ask them to work in pairs and write 3 
sentences with several words repeated in them. When 
they have finished, they should pass them to jUiotlMr 
pair to rewrite using reference devices. 



6 Expressing causes (lOitOiuatt) 



Elicit the following structures by writing on the board and 

Basking them to deduce them from the sample answer: 
+ object + irlinitive (cause) 
+ object + infinitive without to (nial<e) 
+ noun / gerufid (lead to) 

Advanced ^iiBNliHI 

^ After doing the exercise, they can write their ovrn ^camples. 
I Ask them to write down onnes of dlsa^wnient belMreen 
" parents and teenagers. 



ANSWER KEY 

1 makes 2 cause 3 leads 4 causes 5 lead 



You could combine preparation fcrWs«dBi Ustantag Swtton 2 
- Coping with Stress on page 12. 

• You can give the writing task for homework but it may be s 
good idea to do the first three steps in class with Intermediate 
students. Encourage your studentS-.l^ \)Se tiie-sampJe aftsWer 
in Activity 4 as a model. 



GENERAL TRAINING WRITING TASK 2 



Working fr 





1 Introduction 

Work in pairs and discuss these questions. 
» What is happening in the two pictures? 

• What sort of people are more suited to each of 

• Whlieh way of working would you prefer Aid why? 



2 Analysing the question 

Read the following writfiQ task and underline the key words 

and phrases. 



Computers and modems have made it possible for 
office workers to do murfi of their work from home 

instead of working in offices every day. Working from 
home should be encouraged as it is good for workers 
and employers. 
Do you agne or dis^ml 



3 ^ A brainstorming session 

L/steft Raslfti^ Sb4tej bralnstonnfi^ the composttlon. 
Complete the ROtes bdow. VWte ONE ORTWO WORK 

for each answer. 

- WdH<£rs um, werK wivn they n/ani i.e,. nun 
(1) ...^ 

- ^(*fef #» ® ttckces s»ess 

- Can. ceitibipa. )t>b (3) ^ 

... (sKves oH^o^tn nunef). 

- S'fvts — — i^'^ re^y.cej costs 

~ Worktrmm$R <*t iuim, - supplied by 

. — ...» 

iw*]t (?) # #*St*. - v»fk. 

mart (difficult to (9^....^ 

- Ct^ HMc*- Clf) ~- 




4 Introductory paragraphs 

Work in small groups. Look at these first paragraphs written 
by lELTS students. Say what is good and what is l>ad about 
each paragraph and choose the most suitable one. 

a My fdT'rtcr njcrks in a. lall office block in 
djauntco," BcsTCn all meek unA on ujcckenAs ViC 
dffl^en brings wcrk home, when he A.ocs ihixi,, 
+lner€'5 0. rcnHy bad aitinncspocrG at none as my. 
no^har ras ^c Weep e;ujef else, can't 
eoncen+rfld-c. 5o X jiuss lt miJ^tf^ b*' +W'' 
accd fa- +t^r tmatna-s^ if l« aliuays woriteil 
from nonve. 

b NouiaAa^. t\et/J tectmolo^ies liewe mnaJe if 
poe^y^ ^ many of^ce uMtiHers tsdatii 

offices ^yetiy T^e'^e ia>~e strong 

tJi^ii- t/.'c ikcfs t/iJs OfYiortiotit^, but on the 
other tiiWcJ thece iire also stjong 

><wc^ iHorc p»BicHc«l. Alt-lwufl^v in iwaiHy c«is« oWice 
wewVtfv* cmO^ tee v^i^e. geegftnf W<:*itlv mitepen^enV' tey 

iflSiiij v\<iAe.f.t, ctmsI. cell Fhoiie!, ^ew (:owp«hi€S «■ 

eiwployees VrnVe tiaH ini*V('M;Va\5e of ^-^Is pos?i\3i'ify. 

d vJhen compi/ter^ first t3r-i£ i-ntp Officer tVi^. 
Wfeisg, 'fhere wa^ wiany rrtiagin^ve israffia+fotTS' 
cf the rJa-^ Vn&j Wi&A revoiijtionise our lives. 
Hcwevfir, fe«/ p6£^ predicted the arrival of the 
personal dompyter irt m^os, tMch wt5y|() ei+ 

cjr desKs and qive each of \js er^ormous 
cowpyting, po»ver Then the invention of the 
Irt+OTffit ifl rt^ gave 4h6 p^IHIHy 0 
ccrrta\>r\(i tJWin cH?Bflvters in pther psr+sef 

the vvCr.d. 

e Worltin^jrom home is many f eoples Ideal omii there ore 
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GENERAL TRAINING WRITING TASK 2 



Working from Home 



5 Unking words 



Read the sample answer. WMdi of Rashid's and Su-Me?'s 
ideas have been used? 

Choose a word or phrase from the boxes opposite for each 

space in the sample answer below. Fof Questions 1-6, 
choose from the first box. For Questions 7-12. choose from 
the second b<HC. 

In recent years the vast expansion of mformatioH and 
com Munica lions technology has made teleworktng mucii 
mors praetieal. Atthough tn many eacM offlM worfcare could 
b«iiud« sujinpMoaltir bulspMdMt by udng mwUnu. 
te«e aiut MO pftonM, f)w cotivmte or SMptoyMB tik* fan 



Then are a nuMbar of strong aigumcnts in favour of 
dlbwing workers to work from hom«. Fh^ly, costs for 

tmfbfYt-rs tvould be reduced (1) businesses 

would mquire less office space, which is often situated in 

the cMtre of lars* crties. (2) worlcMs' llwu 

muUbtUiifrm€iiki»mlttftamte.(?) they 

tftemnmftiMtbiH. 

(4} , thsy could comUm ttwfr worfc with their 

l^mily 'ii'e. which is a major advantage if they an patuts of 
young children or they have oid people to look after. 

(5) , travelling to a centralised workplace 

also has a lumter of points 1h tts favour. (6> 

(7) CMjRfl coIIm9u«£ tnd meeting cMStomers. 

(8) «Mploy»rsmwldMiidtDbeaMetotrust 

tk«ft-i«iirl»n to work at a vtMdard and fin^ 

work on time, (9) sup&rvising teleworkers is 

even more complicated than supenrising worlccrs in the 
same office. 

(10) , working ftom homa Mfght inhibrt teMiWDTk 

and ctskNw iwrk and £0 parhapfi ie only nafiy tfuHaHa far 
do&ig roHtlna offtH MDrt:. 

m) I battaw ttef (12) many 

Mttl»rs welcome tha opportunity to go out to work, others 
would find the chance to work from home very co»venient. 
Where possi()le. I think workers should be oftered the choice, 
but not tiirced to work from home unless they wish to. 



Also becai«« The fir^ is tftat Fdr<acample 
Onl 



A furthw point is that fillj 


)^ In conclusion 


since sudi^as while. 





6 Giving examples 



Arguments which are supported by examples are more 
convindng and yOLi should include Mmo in your answer 
Wbric In ^ups to think of a number of examples for each 
df ttitti uigunwnts and then ddinpl^ tiie switeflces. 

1 English Is essential in a wide variety of jobs including... 

2 Companies can find a number of ways of reducing costs, 
suehie... 

3 A number of traditional jobs have been dSaf^arrn|[ In 
recent years. 1-or example,... 

4 In the last twenty yeais we have seen a number gf 
women dcAi^ ^Wonal men's jobs Hke... 



7 Writing task 2 



Do the following writing task. You should spend about 40 
minutes on this task. You should: 

• -irirtlyic ■.:■■[: question. (1-2 minutes) 

• brainstorm as many ideas as you can. (2 minutes) 

• make a plan for your answer. Decide how many 
paragraphs you will need and choose ideas from the list 
you have just brainstormed. In your plan, note down 
pxampics you ivant to use as well, (2 minutci) 

• write your answer following your plan. (30 minutes) 

• check your work eaiefully for mistakes. (4 mimltes) 



It is often difficult for young people to find a good Job 
without previous work experience. Governments 
should encourage employers to choose young people 

Do you agree or disagree? 

You should write at least 250 words. 



"^Irfma^ you mpvs Aiut- 




c 
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Teacher's notes 



Working from hom^ 



Estimated class time: 1 hour 5 minutes 

@ Short of time? You could: 

• asl(your:diidenbiocl0AcGvfty7for|ioiim^ri^ 

1 Introduction (5 minutes) 

For example, people who value the social aspect of 
prefer the office, while people with family conMntbiiSfits OUif 
prefer working from home. 

2 Analysing the question (10 minutes) 

candidates lose marks if tfiey don't answer the question 
exactly. The question is framed in the form of a suggestion or 
ptt^i^mSfat tiiey wilt h»w to argue for anti against it. 

' ANSWER KEY 
Students should underline: Working from home should Ix 
encouraged as it is good for workers and employers. 

3 9a brainstorming session (lominiitts) 

For the complete recording script see page 128. 
Before they look at the listening activity: 

• Aik your students Lo biamstorm ideds for the writing task. 
Brainstorming consists of thinking of and noting down as 

rrany ideas as possible. 

late 



iherri started, refer yOur Students back to the ideas in 
the introduction. 

should list them in brief note form. 



I can grsLlp5,tp 4q this against the clock - e.g.^ 
giving ihem '9 mfnmtf^tSmen seeing whidi group (as the 

most ideas on liKir list 



Ask your students to work in pairs and try to predict the 
answers, the type of word, or type of Information required. 



phrase saves, reduces, combine, supply and , 
ib\y using a dictionaiy) and then ask 
them to suggest tilings which could \» saved, reduced^ 
by working from home. | 

After listening, they can compare the Ideas they heard with the 
ones th^ bnlnstonned eattlen. 




ANSWER KEY 

1 fLexibUity 2 travelting / travel time 3 timily life 4 ofFsick 
5 office space 6 office equipfdent 7 social aspect 8 trust workers 
9 supervise 10 team 

4 Introductory paragraphs (lo minutes) 

tSeHji^theMnxiuctDry paragraph right is important for 
{S«|H^^1I^.^|^ iaflti^^pn ^i;^ apd ^ because it 
tSitiuehett^tonml»«iB mstofflMiihswiS^fleiw logically 
from a good opening para^ph. 

• Point out that they are looking at style and a)nterrt. not for 
mistakes in the ef^C^> 



ANSWER KEY 

Suggested cnminents: 

a Avoid personal anecdotes - remeniher yoL should present a fdnnal 
written argument. Avoid contractions and a colloquial style, 
b This merely repeats Uk ideKdntl (i^gel^ the iduasingloF tlie 
question. Waffle. 

C This one is hue as a (jeneial rnodel. li! trie first sentence it states 
what situation has ariser ivhiLe tlie second states why tlie question is 
worth discussing. The sl^le is moderately formal ard impersonal, 
d InelevanL You are asked to write a discursiw essay, not a history 
of the computer, 
e Too dwrt. 



5 Linking words (js rninutes) 

Linking word; :irp very important in this type of writing taslt 
Students will g.im marks if they use them correctly. 



I 

I 



8 



Intermediate 

Before doing the activity, ask your students to dassl^ the 
words in the boxes as words which introduce: 
another point in the ^ument 
an examine 
a reason 

a contrast or comparison 
the other side of the argument 

a conclusion. 

Advanced 

When they have done the activity, you can ask your 
Students to: 

suggest other linking words and phrases which could be used 
in tiie spaces (not the ones given), 
underiine or highlight otiier linking words e.g. 'so' and 
relative pronouns, to make them aware of them. 
underiine or highlight useful vocabulaiy In the sample. 




ANSWER KEY 

1 because 2 Secondly 3 For example 4 Also 5 On the otlier 
hand 6 The first is that T such as 8 A further (nftit is that 
9 since 10 Finally 11 In ciHiduaon 12 whita. 



6 Giving examples (smiames) 

You may have to get them ^ted by suggesHng Mass s^.'. 
I • travel agent 

I • using macMnesm^ead of people 
!• typets 

I • en^neers or coiti^E^ i^^ctors. 



I 



This can be done in the fonn of a game where eadi j|roup 
hu irtMel^i^EttliniiiyiiaBonaMe ewtifilter)ttf»ssible for 
wch sentence in 5 iriinuts. 



7 Writing task 2 (10 minutes) 

You can give the writing task for homework, although with an 
Intomediate class, it may be a good idea to do the first three 
steps during the lesson. 

fooourase WHtf stuttertF to laetbe sanyile ^sia^ In AcUvl^S 



r 

n 



GENERAL TRAINING WRITING TASK 2 



Studvinq Ahmad 



1 Introduction 

Several students were asked their opinions about studying 
abroad and studying in their own country. Below are some 
of the things they said. Work in small groups. Discuss 
wtiich ideas you agr^ with and which you disagree with. 

A X ^ 



'It's a long time to be 
away from my femity 

and friends - I'm not 
sure my friends would 
remember me when I 
came back,' 



*i want to feel that I'm a 
world citizen, and te 
that it's necessary to 
travel and mix with 
students from other 
backgrounds.' 



iv 




'I think it's better to 

study in my own 
country and to learn 
about my own culture. 
If I study at home, I'll he 
more ready to work in 
rny ppuntry when I 



There's no doubt ^>out 

rt:l'll get a better job 
when I've done a course 
abroad If I can. I'll find a 
job abroad. I don't want 
to come back and work in 
my home country.' 



2 Analysing the question 

Work in pairs. 

• Look at the following writing task title and underline the 
key words and phrases: 

• Then answer ttw question below. 



Nowadays many students have the opportunity to 
study for part or all of their courses in foreign 
countries. While studying abroad brings many benefits 

toindMdual«tiKH^ft«li»tttsaninnberDf ' 

disadvantages. 

Do you agree or disagree? 

YOU ^ould write at least 250 words. 



Which of these thinig*SllSufcl,you include in your answer to 
this question? Write M@.or MAYBE by each. 

1 ''f^fm^^^^mitii^\^iSi^^:^^e&^«\'A 



2 wh?t countries gafn Icee 'hm pec^ gt^ abroad 

to study. 

3 Whetiier governments should subsidise students' studies 
abroad -.. 

4 'Vour pe^onal @q>en«r)ce of studjnng abroad, or the 

iknow. 



5 What is wrong with your own country^ edu^lbn 

system. 



3 Bminstorming ideas 

work in small groups. 

• Brainstorm ideas for the writing task title 

• Note down your ideas in two co(Uitir«i 
Disadvantages, as you talk. 



4 Using linking phrases 

Read the following sample answer. 

• Complete the answer by filling the gaps with a word or 
phrase from the box below. (You can't use them all, and 
you can use some of them more than once.) 

In. nunt YMrs iMare. tuis been n vast iy\Lrmse. in- ti^ 
nmnber vf j^iulimtt iiMimg to rtuify rimtt4. TVas is 

partly {^) peJlplt- ure murt xffinmt efn^ 

partly (2) tlui vetnety cf^ra^tj ^nd 

scUalarships wiii^li mre- AvaUahk. far ovvrstns sti^dtnts 

(WWnWltyor. O) fira^ttuMy is net 

sCntething wfuck every student would cJ*AU«, H is 
a.n mttmctive. option fir Many people. 
StHj^yinj ovtTsztis iw ^ mMhtr of advnntsi^ei. 

WIWaS^ih.., it wuey jivt- jtudaUs muss to 
knowltd^c an^ fitcilitits (5) l^bomtorie^ 

libraries wktck <ire. nSt WMMilt- in tiwir fitfm#' 

MHK^. (6) , by looking ^hrotid stuMmtt 

»My find n yiidar wiye. tfeoursts fii0n. Owti ^imt 

iniiutr ccimtry's ti.nivcu':t\ts . md t7) <!♦» 

vl^wkfits more closely to iUcir pi^rdudur 

n^Mttments, [8} , sttidyin^ mbro^d 

number of eiravJbackj. These nuiy be divUkd intH 
personal tind prefcjsiotvil. 

(?) stndt.y\£s iiave. to Uetvc tUeir fa.miiy 

and fnemU for a long peritd. (10) , '""O^ 

studying abroad is almost Mw^s more expensive 

than studyiii:^ sit cvit's li'M nmversity. (11) , 

studants often have to study in n fareign language,. 
jtAdek mtff li*vat titar pafirmma. md HtMn tiiey 
do net atttdn liujr tme, level. 

(12) , (ww'EVer, the disi'\dv^nte!gcj of 

Studying abroad art usually temporary in nature. 
Students wha study fibrittd genertfify btcomt. 
proficient in the. language ifuitc soon and they are 
only aWay from tMeir family and friends fir a yeag 

or two. <13) many of the. bentfits last 

OttderOi M tiw Ums and MMike Smm Iujr^' 
ikdnihUito pivspeeSi/t a^oyiett.. 



although 


because 


finally 


firstly 


fit it^^tppiiifai 


si^ as 


tar example 


moreover 


secondly 


furthermore 


on the other hand 


therefore 


fectmtrast 


due to 





c 
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GENERAL TRAINING WRITING TASK 2 



5 Categorising Unldng phniif^ I 3 Writing task 2 



Look at the linking wo^ and phrases in the bm at the 
bottom of the previiHn page and copy eadi of then into 
your notebocdcs under one of these headli^ 



Introducing your ofiingfft 
Giving reasons 



Introducing an example 
Expressing a consequence 



6 Analydf^ the sample answer 

Look the sample answer and comfriete' this plan for it 



Para^ya^^ 7: /Miro^uciwn iwltu^in^ mk^ more 
students sinuf^ abrvaef 
iZ- AtlvmHtyes: 

assess ie knowl&{^ ant( ^uiiUies 

(of CD - ■) 

(2) 

Personal: - (3) 

(4) 

Pn^s^Heii — situff in ^rei^ 

Un^t^a^e — (5) 

Para^ra^ 4: My opinion: disadvantages — temporary 
advanta^ — (6) 



Do the following writing ta^k. You 5h(Klldq)«ld 9t)OUt 40 
minutes on tills task. You should: 

• analyse the question. 11-2 minutes} 

• brainstorm as man;/ ideas as you can. Q. minutes) 

• mak6« plaifcf youranswer. Dedde how many 
pSrapajltfs ySU will need and choose ideas from tjie list 
you have just brainstormed. In your plan, note down 
examples you want to L.se as well. (3 minutes) 

• write your answer fallowing your plan. (30 min^tes^ 



7 Formal vocabulary 

Find words and phrases in the sampti 

answer which mean: 



a a big rise 

b people are richer 

c different 

d choice 

e do not cxibl 

f a bigger choice 



needs 

disadvant^es 

reach 
good at 
very attractive 
possible 



In some countries it Is common for students leaving 
school to do a gap year in which they travel, do 
voluntary woric, or do a fob before goli^ on tn l%hcir 
education. Although this may benefit students In a 
number of ways, it also has a number of 
disadvantages. 

To what extent do you agree or disagree? 
You should write at lust 2S0 words. 
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E^^tmiiaasstimg: 1 Imar SS mkutes 
%wr gtalenfe sboulif wtidc in gniups of 3 or 4. 

2 taitysfng the qm^^ton (iSnAm^ 

ft Is Important to anaF)rse the qu^jfldt^iieforehand - camtidates 
lose marks if they don't answer the tpiesHon exactly. 



ANSWER KET 

Students should underline: many teneffts to tmHufdualStuderitS 

and ,1 luiiiibc-i diiadjantages. 

1 Y'rS 2 NO - it'i aliout advartages and disadvantage; for 
individual students 3 MO 4 MAYBE - a etamptes 5 NO 

3 Brainstormfi^ ldi^ rsMfiMtsr> 

Many answers fall down bepiss^^andidates run out of Ideas. 
Tell your students to thinl< of as mwy ideas as possible. Tell them 
not to discuss ot evaluate ideas at this stage - just list them. 

biteim^nate ^ 

To get them started, refer your studcni^ back to the ideas in 
, the introducLion. : 
Make sure they list them in brief note form. 

Advanced 

You may get the groups to do this against the dock. j 
You can go a stage further and ask Lhem to brainstorm I 
vocabulary connected with their ideas. I 

Q To get thMn SSatted, for being away from family and friends 

i el[dt; 

C mis£ family and friiads 

P homesickness. \ 

' Point out that their answers will also be assessed for 

^ vocabuiary. 

4 Usfng Mnkfng phrases ffom^^ 

fn the test candidates gain marks by using linking words. 

^"*°""iifflmi I I II -■■li— 

You may have to orientate your students through the Ifst of 

linking words first. 

Ask them to categorise the words as roughly me.ir-ing .j'so, 

but. lor example, became and ofip" 
,. NB In some cases answers are correct for grammatical 
;|| reasons as well as semantic reasons. For further work on 
% linking words you am use Advanced En^i^ Orammar In 
m Use mif96, ST miliM 



ANSWER KEY 

1 Heowse 2 due to 3 Althougli 4 Firstly / For example 

Moreover / What 1s more / Secondly 11 Finatly / Furthermore / 
Maieover / What is more 12 In my opimon / On the other hand 



5 Categorising linking phrases (lo minutes) 

ANSWER KEY 

Listing yout pofnts; finit^ ftitthermMb moieorar, tina^', second^ 
what is more 

Contrasting points: ^Itiiongh, in i:ontimt,'on the ojiier tiand 
Introducing your opinion: in my opinion 
Intndudng an snmple: for example, sodr as 
Gfvfng reasons: because, due to 
ExpfGssing a consequence: therelitre 



Advanced ._ : 

Ask them to work in groups and brainstorm o^iW words 

and phrases for each category, e.g.: 
Listing your points: 'jst!y also 

Contrasting points: while, whereas, however, in spite of, despite 
Introducing your opinion: / f/i/nfc. ' teel 
Introducing an sxaiiipteAu: instance, liks 

Expressing % flM«Mw«K>tt i^-matsmum mmtm^ 

I as a resuit, so 



6 Analysing the sample answer (lomfams) 

Candidates should express their opinion Clairiy in Witting 

task 2. To do this, they should: 

• make notes before writing. 

m divide '■' ■ "i -i^ clearly Into parE^^raphs. 



To make ttie structure completely explicit, before tiiey look 
at the activity asic them which p«a^^: 

expresses the writer's opinion 

gives reasons why morestudents.s^y^H^ 

gives advantages 

gives disadvantages 

gives reasons for the writer's opinion 



ANSWER KEY 

nieseshotdd rsfled these ideas - di^ needift Ik srammatic^ 

-acc^'9S.!th9E«r«P'«4l#l ^ffm 

1 labfiratoties & tfbraries 4 more expensiVe 

2 wider range of courses 5 limits ueifytmance 

3 away from l^mily and fnends 6 permanent 



7 Formal vocabulary fiomftiirtes; 

Answers are also assMsad for range of vocabulaiy: a discurdva 
essay Is moderately familf. 



ANSWER KEY 

a a vast increase b people's increased affluence c variety of 

d option e are not available f a wider range g (equiremeitts 

k diawbads t attain J pnifident in k high^ desirafate I prospeftiive 




When they a^e do:ng the test, they should concentrate on 
using vocabulary they are confident v;i'h and ain- to v^Tite 
dearly and correctly 
- However, when writing for practice, or for homework, encoura^ 
[ ttiem to use a dicconary aiaNtj^^ftieflt Wltfi new wonfe. 



8 Writing task 2 (w minutes) 

You can give the writing task for homework but it Is a good 
idea to do ihe first three steps with Intermediate students 
during dass time. 

Eaooi^n^ j^dudents to usfi tba gas^jpie answer In Adivify 4 
4S a i^di^ Sm^ use linking «^ mi p»it&ts and 
wc^taiy from Activity 5 In answars. 



Free time 



3 



.3* 



What do you enjoy doing in your free time? 

How much time dQ you have each week for doing these 

things? 

W'-^v do yoLJ like doing these activjtie5'' 

How did you start doing this activity at first? 

Is there some o^r hoMiy cff sport you would like to 

»m niSi^ way pecple spe^ tf^Hrjee tSit^ changed 
ioVer^ye^? 



Your town 



Speaking Module Part 1 

Can you describe your town or village to me? 

What jobs do people in yourlajwn 

What th'tr^ are there to do In your town In your free 

time? 

What do you like about your town' 

How has your town changed over the last twenty 

years? 



Transport 



How did you come hefe today? 

What is public transporl likf? in your lown? 

How do you thinl< it could be improved? 

Do you think petqile $t)OMld use public transport more? 

Why (not)? 



Your neighbourhood 



Speaking Module Part 1 

Can you describe the house where you live to me? 

What do you like about the area where you liW? 
Hoiv CO you think it could be improved? 
Do you think it is better to live in tfie eenbB of town Or 
outside in the country? Why? 



Holidays 



What do you do when you have a holiday? 
Where do you like to spend your holidays? Why? 
Can you describe a typical day in your holidays? 
Why are holidays important to you? 
If you could take a holiday anywhere in the woHd, 
where would you gp7 Why? 




Shopping 



Speaking Module Part 1 

How much time do you spend shopping every week? 
Do you enjoy going shopping' Why (not)? 
What is your favourite shop and why do you like it? 
VWiirt problemsaiEthere wHli shopping in your area? 



Places to go in your free time 



Speak ing Woilute Part 1 




• WhatdopeQpt^iJpinyQurtownlni 

• Where can they go out for entertainmmt, to«njQy 
themsdves? 

• Which do you prefer eafing In restaurwts Or eating at 
home? 

• Which are tfie- best places to efi out? 



Reading 



Speaking Module Part 1 

Do you enjoy reading? Why? 

What sort of things do you read? 

Tell me something about your favourite book. 

What are tfie advantages of reading instead of watching 

televi^n or going to tt)e (inema? 
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SPEAKING MODULE PARTS 1, 2 AND 3 
i 



r 



V- 




Do you work or Study? 
Study 

What are you studying? 

Why did you choose that subject? 

What do^DU find mpst interesting about your course? 



What are your ambition; for liie future? 

What are the advantages of dui^ing instead of working? 

Cari you describe your job to me? 

How long have you been doing it? 

Why did you choose to do that job? 

What things do you enjoy about your wori<? Why? 

And what thirrgs don't you like? Why not? 

What ^ire your plans for the future? 



Beautiful places 



Speaking Module Part 2 ^ 

Take one minute to prepare a talk on the following 
subject. Take notes if you like and rememtw to Include 

reasons and e>:amples You shojid then spe^ for 
between one and two minutes. 



Pf>$crlbe ^ beautiful place to visit in your countiy. 

where it is 
how to get there 

what there is to do when you are there 
and explain why you recommend this plwe. 



Sports and games 



What sports are most popular in your country? 
What sports and ^mes did you most enjoy playing 

Do people tal<e as much exercise as IH the^as^ 
Why is exercise good for you? 



Beautiful places 



^ Speaking Module Part 3^ 



Attitudes to tourism 

Why do you think people like to travel to different 

piace^ \r, their free time? 

How do you see tourism changing in your country in 
thefiitui«$ 

Conserving the countryside 

Why is it important to protect the countryside? 
In what ways is the ceuntrynde in danger In.your 
country? 

Historic buildings and monuments 

Why are htstOiic building and rfionuments important to 

one^ 



Family 



Sjieakins Module Part 2 

TakecNie tninuteto prepare a talk on the following 

subject. Take notes if you like and remember to include 

reasons and examples. You should then speak for 

between one and two minutes. 

Describe the person in your family who you most 

admlh^. 



You should say: 

what their relationship Is to you 
what they have done In their life 
whid^i^ do new 

and explain why you admbfB ^t!99 so 



Family 



Speaking 

Attitudes to family 

• In what ways have families in yourcountiy dianged In 

recent years? 

• Should husbands and iirives have<fiffeient roles w^in 

the family? 

Family or friends 

• Which areTnoreimpprtanttioyou: yourfamjly or^r 
friends? 

• W^at conflicts caii aiise between a per^^ Mriiy and 

a person's friends' 

Family resgonsibiUties 

• What re^»nsft4l^^di> p^nls hove^owwcb'^Aefr' 
diildren? 

• And what re^onsibilities do children have towards their 
paints? 



c 



SPEAKING MODULE PARTS 2 AND 3 



Shopping 



Take one minute to prepare a talk on the foilowi.'^g 
subject. Take notes if ^ou like and rememlser to include 



Describe your ^yeuiffte shop. 
Vou should 5^ 

where It Is 

what things it sells 

what sort of people are Its customers 
Slid oqilain why you like the shop so much. 



Shopping 



Things to buy 

What typical things can visitors to your country buy? 
What things do young people like to buy in your 
country? 

Money 

Is it a good Icfeatti save money? Why (ntrtj? 
Do you think that people are happierif tf^ havfe 

money? Why (not)? 

Shopping 

What can shops d0 to make shopping more pleasant for 

their customers? 

Do you think ttiat in the future people will do most of 
their shopfring using the Internet? Why (not)? 



Eating and food 



Speaking Module Part 2 

Take one minute to prepare a talk on the following 

reasons and examples. You should itwn spieA for 

between one and two minutes. 



Describe a special occasion when you had a really 
enjoyable meal. 
You should say: 

wfiat the occasion was 
who was at the meal 
what you ate 

I was so enfoyaUe. 



Eating and food 



Speaking Module Par 
Attitudes to food 

What do you think a healthy diet consists of? 

Which do people in your rnuntry prefer: tradititMia] food, 
or fast food such as hamburgers or pizzas? 

UarAtng about ^ 

DO'^ttlink children should be taught about hffajthy 

diets-and cooking at school? Why [not)? 

At what age tio you thjnk chUdivri shcojld be taugtft to 

cook'' 

Food aid 

What can be done to |»event poor pe^le In the world 
going hungiy? 

Should rich courttries help poor with firpre 

than just food? 




Take one minute to prepare a talk on the following 
subject. Take notes if you like and remember to include 
reasons and examples. You shouki then speak for 
between one and two minutes. 



Describe a memoHdilel jiaBi^ yOU have made. 
You should say: 

where you were going 

how you were travelling 

why you were making the journey 
and eiqpiUin whM made ttw Joum^ so memorable. 



Travelling 



Travelling and learning 

What do people learn from travelling? 
Do you think the growth of international tourism is a 

Why(mO? 
Tourism and culture 
How has tourism changed the way people in your 
country live? 

should tourists t>ehave when they visit your 
ebufiliV? 

Ways of travelling 

What do you think is the ^t wiiy for a,iSiUrist to, travel 
If th^ wki^tB le»n i ' 
What are the advanta^ and • 
bctvelling by plane? 
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SPEAKING MODULE PARTS 2 AND 3 ^ 

4 




School! 



Speak ing M odule Part 2 

Tales one ffrlnute to prepare a talk on ttie fdlowing 
subject. Take notes if you like and remember to include 
reasons and examples. You should then speak for 
b«twewi one and two rnintA^ 



You should say: 

when you went there 

how many people studied there 

how long you spent Owre 
and explain what you liked and disliked about it 



School I 



Speaking Module Part 3 



Attitudes to education 

How h^ejucation charged In y»ir country in ftw last 

Is a good education more important to a boy or a |^rt? 

\Vhy'> 

The focus of education 

How well do you think sdioots prepare young people 

for working life? 

Do you think schools should teach subjects like art, 
music and dancing? Why (not)? 

Education and technology 

How important is it for schools to have computers for 
their students? 

Is the Internet a valuable educational tool? 



3^. 



Tai<e one minule to prepare a talk on the following 
subject, Take notes if you like and remember to include 
reasons and examples. You should then speak for 
between one and two minutes. 



Describe an exdHi^ nqMilence in your Itfa. 

Vou %\\Qu\d say: 

when the experience took place 

where the experience took place 

what happened exactly 
and explain why the experience was so exdtlng. 



Adventure 



Safety and danger 

In what vp3s is life b^KPloi^^fer, wd in what vvays is 

Should people always avoid danj^r, oi* is it a good idea 
sometimes to take risks? 
Taking risks 

What risks ■should people try to avoid? 

Do you think people take fewer risks as they grow 

(ddei? Why(not}7 

Adventure 

How important is it to haw adventure in our lives? 
What do people leam about themsdves from having 
adventures? 



Newspapers 



Speaking Module Part 2 

Take one minute to prepare a talk on the following 
subject. Take notes if you like and remember to include 
reasons arid examples. You should then speak for 
between one and two minutes. 



Describe a newspaper or magazine you enjoy 
reading. 

You should sayi 

fashion 

how often you BUylt 
^at articles and information it contains 
an^. wtsfj^ lading it 



Newspapers 



Speaking Module Part 3 

Attitudes to newspapers 

In vifhat ways are newspapers %|t|iF^rteWng about 

the news than listening to the i^q pir viatii\\ns 

television? 

Do you think newspapers should 1)6 completely ftee to 
Say whatever they want? 

Tastes in reading 

What do people enjoy reading irr your country' 
Do you think it is important for people to read a lot? 
Why(nfl# 

PubHc and private lives 

What S086f stories do newspapers and magazines 
ItBbil^^l^ltt^t well-known orianmispm^S^^emf 
country? 

Do you think the media should be allowed to publish 
stories about the private lives of public figures? 
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Teacher's notes 



Speaking Modules 



The material; provided here are not intawhd to'UseaRin one 
lesson - you can use different parts of ttMsn in dlHemit 
lessons, pedAps forlS or 20 mlriutitf' practice at any onethne. 

Tfie speaking test lasts between 11 and 14 minutBSand 
«)nststs of 3 parts. Students are assessed for ability to 
communicate sHetiively. This takes into account fluency and 
coherence, lexical resource, grammatical range and accuracy 

and pronunciation. 

Speaking Module Part 1 

You can tell your students that In Part 1 of the speaking module 
candidates have to answer a number of general (questions about 
tJiemselves and otiier familiar topics. This part of ttie test takes 

between 4 and 5 minutes. 

Suggested classroom treatment 

• ^ wi8.^i»«%^cut u)$^t]i&$st^-canis artd tfte dtecHist 

• Ask,3IW!Sudents to work in pairs 

« Give them a compiete set of cards which they place face- 
down 111 f'onl of them and the checfclii(. 

• Students take It In turns to play the n>le of interviewer and 
candidate. 

• The interviewer should take one of the question cards and 
use them to a';l< the candidate questions. The candidate 
ihou(d not see the questions. 

• Tell the Cdndidate to avoid giving short answers, Tell them to 
give reasons for their answers and examples when possible. 

• When they have answered the questions on a card, they 
should discuss the questions on the checklist* together. 

• They can then change rotes and repralt the piooedun: udhg 
another question card. 



When they have done the checklist, they can brainstorm 
I vocabutaiy which would have been useful in answering the 
questions, either with you or using a dlctionaiy^ andthen 
repeat the exercise uSIi^tite snwi qiMEtttM «Ud1>> #ife 
'improved' answers. 



t faking Module Parts 2 and 3 

You can tell your students that: 

• in Part 2 candidates are given a task card with prompts on 
it- They are given a minute to prepare and make notes. Tfi^; 
then have to speak for 1 or 2 minutes. Finally, the. 
interviewer aAs 1 or 2 'rounding off' questions. 

• in Pari 3 the interviewer asks a number of questions which 
are linked to the subject on the card and discusses these 
quesHons u4th the candldale. The c^^aHsiori la^ 4 or 5 

Suggested classroom treatment 

• Ygu will f^v^ to 01$ tl^e question cards and separate Part 
i ^ l>aff 9: A(so eutiniffKe <i^0dd!st below. 

• Asl: your students to work in pairs as candidate and 
interviewer Give the candidate a prompt card for Part 2, and 
the interviewer the corresponding questions for Part 3. 

• Candidates should take 1 minute to prepare their talks. 

• Meanwhile interviewers should shjdy their questions and 
think of 2 or 3 more they can ask on the same subfe^ 



UMIw-'PiiH^'. Inffilsi^^tiiMidrSiiMutA. 
Meanwhile interviewers can atee woricJn piUrs anipnpm. 
^ their questions. 

• Students should then do Parts 2 and 3 in pairs. You can 

reasons and examoles - this is a way for them to give longer 
answers and demonstrate how much English they know. 

• When they have finished, gA Otem to work down the 
checklist' together. 

• YoUcanthetTikthl^'tod^Bl^ralt^iuia)^^ 
the same cards or use differott ones. 

"The best answer for all the questions on the checklist is 'YES'. 
Vou can explain that they will not be assessed for all the points 
on the checklist, but that some of the things on It will help to 
make a good impression on the interviewer. 



\ Checklist 






Dealing^«rtfliib»4i»te«tttt 


YK 


NO 


1 1 Did the candidate'ie^derd^lB^ttad Answer the questions? 


□ 


D 1 


; 2 Did the candidate ask you to repeat tfuestions he / she didn't understand? 


n 


□ i 


[ 3 Did the candidate give quite long answers to the questions? 


D 


□ \ 


i- 4 When approprlf^, idd ti$£jSinditbte.#?e^rsaffl 


D 


a \ 


1 5 Did the candidate support his / her answers v.'ith examples'' 


n 


a 1 


6 Did the candidate express his / her opinions and ideas clearly? 


a 


n i 


Body language and voice 


□ 


n i 


7 Did the candidate look positive, confident and friendly? 


1 8 Did the candidate look at you directfy when speaking? 


□ ■ 


D i 


I 9 Did the candidate speak clearly, so you could hear him / her? 


□ 


□ 


1' &fi^ng^<vrith problems 


n 


n ] 


10 When the candidate made a mistake, did he / she ever try to correct it? 


1 11 When the candidate couldn't think of ttie correct word, did he / she lind otha- ways of 






1 expressing the idea in English? 


n 


□ i 


1 12 tiie (2»r)did^ answer£(»nple^ in Gngji^? 


z\ 


□ 
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RECORDING SCRIPTS 




Listening Section 1 A House to Rent 

Track 2 

Woman: Hi Bellingham Real-Estate Agents. Could you hold, 

please. 
Man: OK. 

Woman: Sorry about Itiat. What eUi I do for yOU? 

Man; Yeah, I'm looking for some tenants for my house and I was 

hoping you could adverBse it for me 
Woman; Sure, No problem. Is it here in Vancouver? 
Man; No, it's just outside in Richmond. 
Woman: Very nice It's ?. house, you iay' 

Man: Yes. It's a f amily ho use, it's er two-slorej-, quite rnodem. 1 
Woman: Rjgh!. And vou''e ivanins So rent out the whole place, 
that n.ghfv 

Man: No, no, just two rooms are for rent - that's two bedrooms 
plu; the use of the rest of thehbuse-ttwcMild real^sidta 
couple of students. 

Woman: OK Cdri yuu |uiL ifill me tticaddress, please? 

Man: Vpah sure, it's 3281 Number One Road. Richmond. 2 

Woman: OK. that's qii^te a ways out. And hpw much Were you 
thinkln>j of fo( these ^ooms? 

Man; I thought S700 pgr roo m would be a pretty fair price. 3 

Woman: Is that per month? 

Man' ^uie. 

Woman: OK You'd get at least a thousand if you were in 

Vantouvcr, 
Man; Yeah, I know. 
Woman: Hum, Any other roots' 

Man: Er. just the cleaner who comes in once a week. 4 
Woman; Cleaner, OK. And how much would your ter^t have to 

pay hpr? 

Man: Him, actually, It's agiv amj.., er.,. that wouM be another 

$30 a iTionth, 

Woman; OK, and it's nice? I mean it's got a view and things? 

Man; iJurp, it look s out n^-er the ocear| . No garden, but there's lots 5 

to lonk ,1* I'fim the lourige. 
Woman: OK. .ind your name Is? 

Man: Peter Iruboiiu 6 

Woman: Truboise - h that d-O-Y-S? 

Man: No, it's T-R-U-B-Q-I-&-E , 

Woman: Tmbolse, Nice name. And your address' 

AHan: It's the same one as I just gave you. 

Woman: Fine, as above. Got a f^one number you can give me? 

Man: Sure. I'm calling you tt^mlt, It^ 60474106 . 7 

Woman: And a cell? 

■Mm »jp. TTiat's 903 27739S7. 

Track 3 

Woman: Good Now let'? get down to the serious Stuff. What have 

you got in the kitchen"' A fndge, of course. 
Man; Yes. a fndge, and there's a dishw asher . G 
Woman: Got facilitie'; to' washing dothes? 

Man: Ypah. A washing machine in the haspr^ient, and a dryer too. 
Woman: OK Gas or electnc stove' 

Man: Electric, and there's a microwave as well, S 
Woman: Fine, Now what about tiie hous:? Anything worth 

mentioning? 

Man: Sure - there's a room for pliiving ping poftg and peml. 9 
Woman: Great and how's it healed? 

Artan: It's got central heating but no fireplace, 9 
Woman: That's too bad. i like an open fire In winter. Atr 

conditioned? 
Man; Mo, 

Woman: No conditioning. I suppose you've.got a TV? 
AAan: Sure. 
We^Mk Cable? 

maiK Er afraid not I've never gotten.around to putting it in. 
woman: Fine. V^Kft^.^ !ifi»)S.i^jf«j fpS^fc' ~ sludenfe 

you said? 

AAan: Thafi right Although it's quite a fSSfn flie.ijnlversi^ 

Aot^Sh - I guess they'd need a car. 
W£A>^: TNats ^e- Still, tfiere's a shopp 6n^ ^] i ^ta,Wadj ;- 10 

awM— I'm looking at a map right now. " 
Jftii^^gmiKt a small one- np mtpiife^ft^^'^i 

^m'vW'K right by the beSdi - 



Woman: Sure. Especially in this weather I WisK 1 Wfuitiieibn^sdS 

Any other entertainment in the area? 
Man: There's a cocktail lounge on the aS^J^0fi^i0a0i^lM 

liamburger joints. You'd have to go d6w^90i« 1^ am^M 

though. Oh, and Boyd Park b twiy a eoupte of hyndred yafds lS 

ayyay - 

Womam OK MrTruboix, I'l piet this up fisr you and I hope ^ 

have some luck. 
Man: Thanks, bye, 
Woman: Bye, and take cane. 
Man: -Sure, thanks. 



Listening Section 1 At the Doctor's p.s 

Track 4 

Doctor: Good niomirtg. 
Martin: Morning. 

Doctor: Come in. Sit down. Nont. you're a neM fDj^tcA, aren't you?' 
Martin: Yes, that's nght. 

Doctor: OK, so I'd better get some basic details down IS^t. 

we'll start with your name. 
Martin; Martin Hansen. 
Doctor Do you spell that S-O-N or S-&-N? 
Martin: H-A-N-S-E-N, 
Doctor: OK And you are a first-year sbKlent? 
Martin: Yes. I am. 
Doctor; Sljdymg? 

Martin: Medicini? . actually, t 

Doctor: Ahi Good choice, I hope you enjoy It 

Martin; Thanlts, 

Doctor: And vour address? 

Martin; Yes. :t's 1 3 Chatham Strggt 2 

Doctor: Thir's C-H-A-T-H-A-M. isn't it? 

M.jriiri- 'h.it's nghl. 

Doctor: And your phone number? 

/Wartin; 01734 746-i-> . 3 
Doctor; 01734 26455. 

Martin; No, yog got the 6 and the 4 the wrong way round. Ifs 

2465b 

Doctor; Huh! Sorry, right. And when were you born? 
Martin: On the 15th of June 1986. 
Doctor: Here In New Zealand? 
Martin: ''es 

Doctor; Fine Now. let's get some ot your nicdical background. 

Have you evpr had any serious illnesses or accidents? 
Martin: A hrokt- n leg I got fria^ng football when I was 17. 1 was 4 

in the school team 
Doctor: Wh-t :;;,-,itn.)n did you play In? 
Martin; I was t' e jjoaliceeper. 
Doctor: A lot of Standing areiund theni 
Martin: Yes. when we were winning 
Doctor: Kight. Anything else? 
Martin; No. apart from that, nothing. 
Doctor: And, have you had any operations of any kind? 
Martin: Ma. the only time I've been to hc)spital was when i broke 5 

my leg 
Doctor: Fine. Any allergies? 

Martin: Yes, to dust and cats. fi 
Doctor: What form does that take? How do you react? 
Martin: Tliey both make me sneeze a bit. Nothing else. 
Doctor: So you're not allergic to antibioses like penidllin as fEU* as 

you know? 
Martin: I dont think so- 

Track5 

Doctor: Good. So what's your problem?" 

Martin: Well, recently I've been getting this pain here iii';t hetilnjl 7 

my ev es and in mv forehead . 
Doctor: I see. Haue you felt sick or dizzy at all. or vomted? 
Martin: No. not at all, though the pain is pretty intense so-ictimcs. 
Doctor: And hoi-.'s your health generally? Have you had any '-olds 

or flu rece-T j ' 

Maitin: I had a coio a couple of weeks ago. but that's gone. It was 
only asnifflenedly. 
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RECORDING SCRIPTS 



DoctOf: Codfi Are you studying a lot? Are you getting enough 

5leep' 

Martin: Ves, I'm sfudying quite a lot - ('re TOt some exams coming 

up in December, but I'm making sure to seep pImtyL 
Doctor: What time do you go to bed? 

Martin: UiUiilly around 11.1 ^leep aboul S-and-a-half hours , and 8 
i'm up jbouL 7 3D 50 I have tirne to go jogging fot half an hour 
bchrt- iioifif; in :o the 'j-i.^L-r^ity at 9 

Doctor: Very heslthy And has thi; pain kept you awake or stopped 
you jogging? 

iWartin: Yes, it makes geiting to bleep harder it's rr'ue h worse at 9 

the end of the day . I hardly notice it ir the n'orr-mg. 
Doctor: Whi.it about food' Are you eat'Cg oroperiy? 
Ma.rtin: I ih:nk io My girifrienc cooks my meals. 
Doctor: Right. And do you '.vear glasses? 
Martin; No. 

Doctor: Aha. When did you last visit an optician? 

Martin: I dnn'l. remomber. When I was 3 child, I suppose. 

Doctor: OK. Wc-11 I Lhink firs t yo ^ shoul d g el that do ne ag ain, just 
to make sjif il'-j l.'il' Liiu^e, In the meantime, take an ftspmn 
or two when vo .]'!'- ^ in p?ii .^-id come and see me again in a 10 
week A?k the rf.i.i.':!ii,i - ^1 tu j ve you an appointment with the 
Optician. He's here on Tuesday and Thursday mornings ... 



listening Section 2 Cq|M With Stress p.12 
Tracks 

Disc }ockey: And now. ahpr that old favourite from 'The Corrs' 
entitled I never loved you anyway', we have Dr Claire Greenhill 
lo ulk lu ub today about stress in the worlqilace. Is it getting 
worse Dr Oreenhill? 

Dr Greenhill; I'm not sure whether it's getting worse or just that 
more people are talking about it. Certainly lots more people are 
complaining about it. I'\rejusl completed a study of 5,000 
workers from 20 different countnes. And I've taken a muW- 
cultur=i approach to the subject. 

Disc jockey: And what have you found? 

Dr Greenhill: That broadly speaking the causes of stress are similar 
the world over. For example, Ramon from Mexico City says that 
society measures people tjy individual success. But, he says, 
increasingly work is organised in teams. Thisflwans there's a 
conflict ^tween personal goals and the need to cooperate with 
Sine's colleagues. He finds this an acute source of stress, actually. 

Then there's Kikuho, from Osaka, iapan, who says she's under a 
lot of stress because the company she's woikeii for for 30 yeais 
is In difficulties. She says it's because her bosses made a number 
of bad decisions, but really what worries her most is that <hft 1 
might lose her tnb . You know, she's In her 50s and at that age 
It's not es^ to find an#»pi^ St)$ says that she ateo feels 
oVerwmked ana wets iM^i^i^b^ her out ia6. 

Well, »en there's Boris, fmm Odessa in the Ukraine. He piits 2 
ovenA'ork at the {op of his list of stiessoi^ Then there are other 
factors. Both he and his wife have fuli-tinrK jobs so that when 
they get home they don't get lo relax much either. J guess lhatS 
a problem most of us can relate tol 
Disc Jodl^. We always hear ^>Out mmput^ff. e^naH anj fyll 2 
phones as things vmlch get people tearing theirhatr out Is this 

DrCnmbin: Aflmm. In many cases, vi.j, bj' '■{>; di ivnai r.s |-:;l 
m%ht think - only of respondents give this as thq ppain 3 
cause — Etienne from Quebec. Canada, is one - though he alSQ 
mwi^ons change and ihy feeling of being a victim of 
c^m^nces beyond his control. Other people talk about th^ 
amount of work which comes with continual change as being 
more stressing than new technologies themselves. People fea 
they lack stability in their w^jrking life. 

But we must remember that in minv 2'aces it's really lack of 
new technology that puts people rest pressjre. Take 
Hag wa from S ohag in Egy p t, for c-K.'in'irle. Si' c says tl'al iojite' ^ 
tiifl main sourCR of s tress wa ;; wcr v'ig .r sy. i ct Lnv;" '! at;d 
CQr idj^oris day in day out and with no end in sight So rt seems, 
u& ^H't vi4n either vtafi 



Track? 

Disc jockey: So. what tan we as .'ndividuflis do to rDake things 
easier for ourselves? 

Dr Cfemhill: Wei!. I've talked to a number of specialists about this 
- doctors and psychologists - and here are a few suggestions for 
reducing stress without you having to change your |ob! First, 
vary your diet: fish, pasla, ve,?etablci, frujt and so on. Try not to 
live oH sandwiches and fast food - a balanced Hiet in other 5 
words. Also, we tend to drink too rnuch coffee Caffeine, tiie 
drug in coffee, gets us more nervous. So, f you want to feci less 
stressed, dhnk less coffee . It's tough f.t first but you li notice the 6 
difference within just a few days. Finally, take regular exercise . 7 
it 's a ^reat way of ictoing and of oourse It mtdies you more 
healthy tool 

for particular causes of streis there are various thmiii you can 
do. If yo.i- pmhlem is that you think you've got -oo mi.ch work 
on your pl.iTe, wna; you probabiy need to do i' m,?nage_tirne 8 
better . You have to learn to deal with the thing; which ..vn really 
Vital. Don't waste time on trivialities. Tnere are cuursei to help 
you with this. It you are worried about unemployment, maJst 9 
pl^s so that if it happens you are ready for it. Do things like 
set money aside and update your CV so it's attractive to new 
employers. As for new technologies, do training coursei so 10 
that you feel at home with them and so Wiat you don't feel 
iFrightened of them. So in the end the best way to deal with 
stress is for you to take control of your life and not sibw 
yourself lo be a victim of circumstances, 
Discjodfey: Thank you, Dr€;i8ftie6pgefihHi».|lig|i^ 
just when you thought ym^mV^, hfe^ 
woildng9 to 5... 



Listening Section 2 Mentoring p.i4 

Track 8 

Pst Baken Hil It^ good to see you all here today and iMiat a ptty 
the weather Is so bad for your first day at unlversHyl It couki at 
least have stayed sunny todayl Now, my name is Pat B^r, I 
work for student senrices and I'm jQtw te ti^ you all abgut our 
mentoring scheme for new stiKlmBt VwMrhad It in F^aee for a 
few years now and people starting at university for the first time 
in general find it a very positive experience at these meetings. 
What happens is this: each of you, if you warit to that Is, will be 
assigned a mentor - that is. somcflne who's studyinf here 1 
tor a year or two and tftiio can show you the ropes, In other 
words, show you how things work, give you advice if you need 
it and just generally be a friendly contact for you in the 
university. Of course you'll have your tutors and lecturers who 
will also help you With academic problems, but this Is someone 
moreyour owrras^whohas hem tfiroughlhe same ei^wrienee 
quite recently 

What the mentor does is have a group of usually two or three 
students ar>d he or she oreanlscj pieetings preferably about 2 
once every two weeks - we generally find that more than that's 
just too often - where you cftat about your problems, university 
Sfe or just about things in generjtl and your mentor will give you 
the beri^ of Ms or her experittioe. 

If you're joining thi^ scheme, you'll be meeting your mentor 
today ;usl after lunch. If you haven't signed up by the way. it's 
not too late. Come and see me after the talk D:)r'' be 
frightened about this first meeting it's going to oe quite short so 
you won't have time to tell your mentor all your difficulties — 
you'll just get to know each other a little bit and, mo^l 
importantly, fix time ant: a place foi your n ext rr'ee:in g, 3 
which you can have when you're feeling more relajsed and not 
so ovenAelmed by Une iwwness of It aHl 

Track 9 

Pat Baker: Mentors, as I've said, have been through the same 
expenence as you quite recently, so they can understand your 
prc^ems. They'll be able to teil you about academic systems . 4 
which are«j differerdatuniveri^^rtjm w^tyou we^ used to 
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at school. Also, because at university you are mudi nrore 
indep^j^sf^ jpcw have to spend sjmiidi ttoie^HijElisgOT 
your c^, ^K)r^ si%gest (g thnlq uesfy'^itfYj'if s 
help you to keep up-to-date with your wortt. 

This urfversity is an enormous place, so another thing which 
they'll be ^jle to help with is univ ersity fadliti^'i - you knenw, 6 
anything h'om sports halls to librarfes to medical serv^ies and 
they can prabably help you get Inuohnd in all iMfettf apdal 7 
artivitiej too - parties, clubs, sports, whatever. 

So, as you can see, this is a pretty useful scheme, but it does rely 
WT^teople keeping in touch. The telephone's pretty useful if you 
have one, but students are busy people and olten out doing 
things, so e-mail is probably better. Your mentor will be able to 
show you how to get an e-mail acrcunt ... they don't cost 8 j 
anything to students. They're h«e. For people ivho h^ve never j 
been away from home before, a mentor Is a useful contact and 9 
support - somewhere between a friend and a parent. And no 
doubt as the year progresses and you start getting nervous 
around exam time, your mentor will be ready with usehjl tips on 

thf h«t may ffaSS Vff"' ^">^ - attpr all^ thuy A\A (kg amP 10 

wi^eiQKi tost year at the year before amj they passed themt 



Listening Section 3 

Bridging the Digital Divide p.i7 

Track 10 

Tttor: So, ^^njay. I asked you to find out about how the villagers 
of Veoraiti|i.,r, .i.im are managing t& bit(%e tfie digiteij cGvide. 
How diJ you ^'Ji on? 

Sanjay: Oh, I found it very irrteresting, Vcerampatllnam Is a small 
village on the east coast of India, near Pondlcheny - that's, 
south of Chennal. Now this village, in the year 2030. had no 
telephone connection and no electricity supply. It was just the 
sort of ptace which we'd expect to be completely left behind as 
ttie technolo^cal revolution rushed ahead. But, that year they 
had an Internet connection installed in the village and now each 
day a local volunteer In the village checks for Infomiation which 1 
is' useful to the vMa^rs. 

l=ibmaje student: Really'^ But how was that possible H then MRtt nci 

telephone or electricity? 
Sanj^ Well, quite simple really: they installed a solar panel to i 

provide the power, and. instead of an old-fashioned telephone 

line, the Internet connection was provided by a vriraleM 3 

transmission system - alt very hi-teehl 

AnigH^ vi4iattlQra$w volur^feffhaoi^ fife Infonnatton - 
pflnt it out In a newspaper? 
San)^ Hd, that would be far too slow and expensive: Hie just 
{ricks up a microphone and broadcasts the infomiation to the 
whole village using a public address ^retem . You know, simple 4 
ideas are often the best and villagers can hear what they want 
to know while they're having tea in the local caf^. or doing their 
shopping. Th^ dont even have to gp to a meetingi 

Track 11 

Female student! So what sort of InformaSan do these villagers get 
from the Intprnpt-J 

Sart|^:U^I, I II give you a few examples. Veeramp^niirti % ^ 
the coast, and quite a lot of the villagers are fishermen. From the 
Web they can find out what wpatt^^r condltinns will t>f like the 5 
neiddav. and it they know about the weather they know 
whether it'll be safe to go fishing. This Internet cormedioa'an 

iWftlirieally Is remark^^e. 
Sanjay: Another useful application is that they can find out how 6 
much cnjps are selling for in the markets of Piwidicherry and 
Chennai. You see a lot of the villagers earn a living from 
farming, st^you can imagine how uwful that is. Also, t>y looking 

on the Internet t^ie fianfinti QittabQtitJotBwWtfiaifcan. 7 

offer , and *Bi #3'::^ «s ffiem. This in iueti i^^-^^ 



Tutor; But, wasn't the system very expend to install? How did 

tln^ manage it? 
'SuM-. 'The sfstem the idea of MS. Swaininath<m - you 

b^hesbdof him. 
firiMlliff i^HnieAf: V/m't He ffie man beNnd the Gt^ f^otioi^ 

Sanjay: Yes! He did his PhD in plant genetics at Cambridge in the 
1950s. Actually he was a major force behind the agrrcultiiral 
nevoluSon. The agricultural revolution largely solved India's food 
problems. And his foundation designed and paid for this 
installation. When you think at>out it, it's a rnuch cheaper 
solution than installing electricity and telephone lines to tiie 
village, though those will come viith time. I expect. 

Tutor: Do (he villagers have the know-how to use sortieliiing as 
ic,;' iticated as the Internet? 

5anl3.K: Well, the technology is sophisticated, but the Internet itself 
fe^l^ user-friendly That's why it's such a powerful tool. ArwifiS, 
very Important thai the people who handle the information are 
not technicians from outside who have their own interests and 
priorities, and certainly not civil servants who mi^ht tell the 
villagers what they think tliey should kno'.v Mo. t ha'; to h^ th? 9 
lo^ people who linow what informatio n i!iey neeo .snd can 
I ppk after their own interests. I'll give you a:i L'SdinpIc ypu 
remember i told you one of the pieces of infoim.^ti(jM wmdi 
villagers want is how much crops are selling (or m the n.-rl,- ''^ 
Well, if ttiey get 'hi=, information tlipn they're in .1 nudi hellf^i 
position to negouatc- .vilh llic mlciiiii.'diJr!tfi.who to-ni.' l o the 10 
tillage to buy their produce and may icll all ioi'.s of itorit's to 
get prices down 

Tirtor That's true So onrR again it proves the old saying that 
'infomiatio i i: po.vt! , Thanf( you very much Sanj^. That Was 
very good. Well done. 

San|^ Mf pleasuK. 



Listening Section 3 
Changes in Intelligence p.so 

Track 12 

Farouk: Hi, Martin. Hi. Maria. How are you gtlting 011 with your 

project? Yiau've got to give the seminar on Friday, haven't you? 
Maria: Hi, Farouk. We're getting on fine. It's just so InterestlngI 

.Do you want to hearatnufci^ 
(Wouk: Well, I've gottenndhutB»lMlbre4BttiWttfe4!ttife«<ewhy 

noti" Lft^havltl 
MartK CFeft]<Mlt1llt;»piSt$j^1lbt«»f)»^$^wH«^ 

Martin? 

Martin: That's right. You know, what we've been looking at Is 
nsitW^ done by a number of psychdo^sts. ^om difteient fortB 
^SieWqfld on intelligence qwdienb -how lAey've been ri^n^ 
over the last SOLyears. 

Farouk: Really? 

Marls: YesI Some psychologists have measured Increase in 
intdligence of up to 25 points in one generation. 

Farouk: Amazing. What^ causing us all to get cleverer? 

Martin: There's a political scientist from New Zealand called lamq^ 1 
Flynn. Well, he's a pioneer in this field, and he's found that 
people perform the visuo-spatial tasks in intelligence te^t^ much 
better than they did 50 years ago. ParHy puts a<is down ^n l 
p<i!^ RlaylngwlSHhrir- pes and watehlny TV - ttings llkti th^ 

Farouk: What about diet? Oc^'i -\v.\ 'lave anything to do uvith i;? 2 
Mirla: Perhaps. Robert Howard, a Sydney psychologis t, thinks that 
iLdflfiS- Just as eating better has made diiWren taller, their 
avpr^ee. Intel ligpnci* tias also risen. Hp Mvi savsTh at parents a rfi 3 
having fewer children, so they're able to pay more attention IB 
them when they're small, it's fairly 
rhiMhoad has a positive efle 

Farouk: IQ-tests have verbal and numeili^ etsmfil^tpd. Hivg 
these also been iniproving? 

MarUD: Yes, ;,t on y moderately li's the visuo-bpai'al element 
which has rrade the rji^ diflerence anc FIvnn dlso ^ui^t!Mts th^t 
modern activitie s I ke dri ving may play a p art in this 

Maria: There's a Britsh researcher, John Rust, who has made the 
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general pninf thai modefn life is much more complicated than ft 
wa; fifty ymp; agn Our |friy| |l gence hg ll(att , tq dewfcyW oidy 

to cope w ith it. ail. 

Martin; Rempmber akn that tar rT;::re chil(lrgn have the 6 
opportunity to go to sc h ool nowadays Hovjard ttiinks •tfiat-niust 
be a leading factor in improved IQ test performante: 

Farouk: Well, yes, that would seem fairly obwoLi^ 

Maria; To come back to John ftual: he ^ugfjc^l^ tnaL as ideiice and 7 
knQwIsd j jp ri^vplop. ideas becorne nore complex. Well, the 
peop l e wh o orodiice these idess. the Finstem'^ and Hawk/ n"^ are 
sb.vio.usjy highl y intelligent people, bjt. he says, ofdinary 

new theories. 

Track 13 

Farouk: Are there Hmt^talntelligence or will the humsn nee 

just continue to get deverer and deVerO^ 

Martin: Er actually, re5earch in some Waftyn industrialised 9 
countries such as Australia an d sorpe ggrope an countries 
suEgests Ih Ht iri:i']li^i:nci; rost; qij ite ilee ply tor 2 O i 3 cccudes 
and then levelled ott a tew years ago. Some pessimists think Ifiat 
quite 5Don we may see j! beginning to dip - in some countries 
students seem to be Itii irotiVLited than before. In '.hat sense 
there may well be a I mi[ to in*ellif;^;rict;. 

Maria; On t he oth er hard , thu rite in intelligence started to 9 
happen sc inip ycir^ liitcr in E.ist Atiiin co untries — tf lg lH> f ii|HlWi 
Asian tigers - and it still hdirrt levelle d off , 

Farouk; Is higher intelligence what has caused warn results to 
improve here in Britain, do you think? 

Maria: Well, that's rather a political question, so it fleoends '.vho 
yoLi .^.'.k. but you must remember lhat 30 years ago only about 
b-'-:. ol M i-leavers here went on to univerity. Bui t'lere's been 
a vas; e>,-:ai-.';.on of the university system, ano lov.'acays about 
30% of young people get a higher education. So I j;; i ess exams ill 
must have been getting easier for all those people to gel m. 
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Emblematic Buildings p.23 



Track 14 

Lecturer Right, today we're going to consider emt)Iematic 
buildings, that Is, buildings which are closely associated with the 
city where they're situated and which almosi represent the dty 
to the outside world. You know, if you think of Athens, you 
thlnk^ Uie Agopolis and the Partiienon. or for Sydnw you 
VilFtkermeii^ House. 

Recently, a lot of other dties round tht world have been 
following the example of Sydney and putting up emblematic 
buildings - Bilbao for example, in Northern Spain, opened its 
own Guggenheim Museum in 1999. This houses an important 
collection of modern art and at tracts a million visitors to the 1 
every ye^ f, In other dtiti. modern addldons to existing buildings 
have proved a tremendoii; attraction, as is the case of the g\3Si 2 
pyramid in f ront of the Louvre in Paris - a museum which gets 
atxJUt 5 million visits a year This is only surpassed by Paris's 
other emblematic building, the Eiffel Tower, with 5 million. 

Projects of :his type car, make a big difference to a city. Let's 
take the uxjmplc of Valencia, i; city m Eastern Spain Relatively 
few people used to vis.t Valencia some years ago - in 1992. it 
received oniy 75,000 tourists. However, its city authonties 
embarked on an extremely arnbi^ous project to create a City of 
Arts and Sciences and, when 't opened in 2001 . t; f uturistic 3 
Science Museum reteived no less than 4 million visitors in the 

The effect of these tH^ir^ b toemendous, and even cities in 
relatively po(ifcountri^3ie'40jng the same tiling- just look at 
the new library in Alwcandria iii ^jffA as-an ocample. 4 

Track 15 

Lecturer. These emblemaUc building bring mariy more visitors to 
tiKtr c%e». btd ^a:^ oi^ ofie. Dla nurwer bei)^^ 



arise In Valencia, the City of Arts and Science; breathed new iile 5 
I nto a depressed industrial area of the town , and this has now 
become a prime residential zone as well as a tounst attraction, 
The effort and vision which goes into completing a project lll<e 
this also has the effect of enhancing the citv\ .ma);e . Previously, 6 
if people thought about Valencia at all. t wis seen as a 
provinci^ backwater whereas row it btic.<s in people's iTiinds, 
Valencia's progressive and ent'j„''.i(.. 1 he C 1,' of Anis and 
Sciences has put Valencia on t'f in:pr--at oial map and that 
brirgs in plenty of new investment fi-om otitiide iti people 7 
realise wtiat eKceilent bjsmess opporluniaes the City orers. 

Nowadays, the competition amongst cities to attract attention 
from tourists, politicians and business people is fierce, and In 
Valencia they realised that it's not sufficient to have just one 
emblematic building which will serve for a single short visit Fw 
ttiis reason they've built an entire complex of buildings. 

Looking at the next slide, whicJi shows a plan of the City of Arts 
and Sciences, you'll see wl a; I it- -.i i You park your car in a 
building which amazingly has a j jardcn with palm trees and 8 

scuiBtu^gaMafiL^'£0 'ism ssrn(t-^ti^>f4ifi1mtM 

you. you're%ced WftiH the (ibfe^'^ettlitse mmm ttg 
hua^- wh j.i^hts. This, and the combined planetarium and 
lar gf iaee-. -i m theater nearby are surrounded by artificial 9 
lakes, and from a distance they appoar to ba fioahng on water. 
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beyond the planetarium Is the new opera house and theater 10 
compleK . which, fn>m a distant^ kx>l« like a vast ship. In the 
opposite direction, they've built the equally breathtaking 
oceanographlc park, which Is the lai^est in Europe and features, 
amongst other things, an underwater restaurant... 



Listening Section 4 Changes at Work p.27 

Track 16 

[}rPendtotan; Helto. This afternoon I'm going to begin by 
outlining some of the main changes that have occurred in the 
labour market and in working practices over the last 20 ye^. 
One of the most significant changes has been the vast move, 
especially m industrialised countries, from manufacturing to 
service Industries, ^though this has freed many people from 
heavy and repetitive work in factories, manv p>^opie find their 
work in service indu strie s equally borinf and jusl as badly paid, 

Another important change has been that rnost people no longer 
expect to spend most of their working lives with the same 
company or organisation. As a result people set themselves 
objectives which they work towards, and they use the various 
|obs they do and '.he diffccnt companies t'ley work fo' iteps 
lowa-ds these ociectivts, ror r'dividua l wpri cEr^ i It r-j, i-i ^ rias '1 
helped then hecone more mrieriendent and p ive-^ '"lem more 
COntrQl .over fi"e.r iive^ 

In most companies the managenient learn has become less 
hie'archical, Ti'S 'S oUen cal'cd downsizing or deiayenns, in 
Other words, there are tewer managers and fewer levels of 
management A? a result, there are not so many fip port unities 2 
for promotion and people often feel frustrated iiecause they find 
themselves at ttie same lewd for manv years wjffiqtjt t^te dt^nce 
to rise in the company. 

Competition from new products and from different parts of the 
world means that nowadays companies have to adapt very fast 
to changing markets and this requires them to be very flexible. 
Increasingly this means they don't employ workers directly bui 
employ other small specialist companies or individuals to do the 
job when they need Ihem This means they don't have the 
expense of employing workers when they don t need them. 
\ .r^ePeve ti-^at for workers who are subc ontra cted there are 'S' 
varous ga^ns they're often better paid for the work they do. 
they ■■vork in smaller moFe iiLin i an organisations and t hey're aole 
to organise their working lives in ways which i f it them , instead 
of hwing to fit into ttie n(Kitines.of a la^-eompar^^ 
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Of course, the biggest areas of change have come with the 
technological revoliition. Workers now have the chance to go 
job hunting on the Worid Wide Web. so thev have'jtmiB ^ 
opportunities to find better or more suitable jobs- 
Statistics show that ggneralty people work much harder than in 5 
the past with much longer hours. New techn^lggies are largely 
responsible for thi;. especially mobile phones arid beepers or 
pagers. These things force employees to stay in contact with 
tt^ offices even in th(!jrfreetfrM! abd#w(«lcaids. I think ttris 

a pr^ as people wedte be able4»i^t and have time for 
themselves. 

Another effect of techrN^gical change is that jobs evolve very 
rapidly, and workers have to be contmiaHy going on training 
C0UI5GS ih order to remain employatrfe. fis a universify teacher. 
I can hardly complin about this, but it can fiace an erMxmous 
strain on ui/orkers ff they're obliged tpl^bi^n for jobs well into, 
their late 50s when they're g^UiigdDse to «tirefnerrt..SLLtD 6 
not sure if it's a good thing ora bad thir^. 

Track 17 

Dr Pendleton: New technology and global competition have, 
between them, meant that the life cyde of products isn't nearly 7 
as long as it used to be- This has had a profound effect on 
companies and on the way we work. In order to cope with 
sudden changes in ttw market, companies need much greater 8 
flexibility from their staff. As a result large nunAf^ti tenured 9 
or permanent jobs have disappeared. Apart fiiMt uniVenify 
lecturers like myself, few people can expect nowadays to have a 
job for life, and temporary short-term empfoyment has become 
the norm for many people. However, we have to be positive. 
One wonderful change which has come out of the tedinological 
reyolufion is the opportunity for offlce workers to 
teleiieifniwute. that Is. for them to work from home. wiHi their 10 
computer and their modem. This enables them to organise their 
working lives around their families and cut out the long Joumeys 
toand fKHTi work wtMr are the barK of most office vrorkers' lives. 



Academic Reading Passage 2 
Inereased Uh bcpectancy p.4i 

Track 18 

lecturer: Qui.' Df IIim rr'uit niofourld cli=inges wtiicti lidi laken 
pldt-u in ttic 100 yc.iri is ihe in^:'ea5e in lilc txpeclancy For 
example, here itt Canada in 1920 the average lifesoan tor men 
and women was jii^t 59 years old. Forty year; later, in 19G0. 1 
penpip cniil d expec t to live to the a ge of 71 . and by IWO. "hi; 
had r iscii lo 78 - in other words, an incense of aln^ oit 20 yean 2 
over a period of jusL 70 years. 

As wp all ^now, lite expectancy ha? not risen 50 fast in all parts 
(.■f tlip world In Afnw a whole life expectancy is still just 51. 
In oLhi.'( words, it hds still not reached the level of Canada rnore 
thar mghtv years ago, and i n Asia it sto od at 65 vears old in 3 
19'J8. Thi^, o! course, does not take into account variations in 
individual countries - for exsmnle, in China the average life Span 4 
ii no'/v 70. wl^ile in la^an. perhaps the country in the world with 5 
t'lc gre^itus". lon^ovily, pcop c Iv^ ,ir avor;i(^e o'' 50 yoar> Even 
in Hong Kons, which is now a part of Ci:ina, ^p-opic Wvp to the 6 
a^e. of 79 . In Australia, another Commonwealth country, life 7 
expectancy is now 30 - that is 77 for men and 83 for women, 
whk:h brin^ rr^ to anottter point ... 

General Training Reading Passage 2 

Distance Learning p.60 

Track 19 

J«n«ti^ So, how are we ge^te^^irtart^ 4ie«ilvMa^^ 

distance learn ing? 
nona; Well, i thirk the most obvious one is that you can do a 
flStan^ course from almost ariywhere In the worid - as long as 
^ll^A:gC^I ^tfnee or a ^Jephonecanrecfion— and fn 



that sense you're cort^let]^ iatlepgri^ teritrf ll%friaC8<wbere 1 
you're studying. 

^mKVi'ff^J>I^Jl!sm,'^^>^^ 

iblSfyiiA^^y^ ^^icta $ir^ »^ Wrn day or night. 

whidi means stud^^ng doesn't interfere with capff:titfmntitfatati f3 

like . your job or your family life. 
Fiona: Exactly So distance courses are p fK'iihlp at ff^i^ not JU5t 3 

when you're young and free of responsibilities. 
iismv Anther we should add is,th«d:ttie M«b!«M^.«Nch' 

aretabd fe teaming are extremely efaselji coramHed lii tatfifrdf 4 

quaKty, unlike face-to-feice learning where things^ left fmidi 

more to the individu^ teachers conomed. 
Bona: llight. Can you think of anything else? 
Jereiny. Um, not right now. Look, we tuiven't got too mudi UinG. 

Let's get on to the advantages of F2R 
Rona: F2F? 
Jwanv: Face-to-^. 

Fiona: Ah. OK. Well, obviously being in contact with teachers and 
other students means that there's a free flow of infarhwaiorr - 5 
you're not |ust dep^ident on what comes throu^ the post or 
over the phone line. 
Jeremy: That sounds good 'tree flow of information', 
Fiona; And studying vuith other people helps you to hayempfg 6 
ideas . 

Jeremy: That's right. I've just had one: it helps you to keep up 7 
your interest in the subject and your motivation to carry on 
stud^ring . I should think if you're on your own on a distarice 
course it's very easy to lose interest and motivation without 
anyone eise around who's interested in Bie same thing. All day 
alone in a njom on your own studying. Think of itl 

Fiona: Yes. distar\ce learriing requires a lot of self-dtsdpiine fiom 
students as vou r e nitf rtrio6dy ii |iniT«ififfl|a« when clqing^a 9 
face-to-face course. 

Jeremy: Good point. And when you have a qiie';tion or you want 
some comments on your work you may have to wait f6f 
someone tg inswer your e-mail rather than<g^ng ^Barswef 
in real '.ine ike we do. 9 

Fiona: Rea' time! You've ^ot all the .n'f.on. haven't you? 

Jeremy: I'm studying it! it means immediately - your questions are 
answered immediately Now, any more points because I have to 
set down to the theatre club m five minulci -' 

Fiona: Well, just that point: face-to-face studyin;^ f^ives yoti the 
opportunity to take p.irt in the university's '.viffpi pdur.^tinn.il 10 
culture-theatiE. phologidplni. i^Iub',., '.tud'j'rt jr.ionv ,iiid cm, 

Jeremy: Great. I think that's a sood set of notes. Probably enpugh 
tor ojr tutorial tomorrow, i must rush. See you, Ronaf 

Fiona: See you tomorrow, Jeremy. 



Academic Writing Bisk 1 
Descnbing a Proems |k86 

Tratk 20 

UniveKlty lecturer Cood morning. Now I guess most of you are 
new to graduate shidies and particulady research at post- 
graduate level, so I ttiought today I'd staR by outlining a typlcai 
research process because I know you're all going to be pretty 
much involved in some kind of research quite soofl. Now, if I ^n 
just get the data projector to work! Yes, that's It, um, you caci 
see the chart here which shows tire pro«ss. 
First of all. you have to have sonw idea of what you want ia 
re^udi ^efme yaa siwi - tHs l'v» caDed 'SQurws of (QsCiu^ 
ideas'. In seme cases fds wffl^mefHWi r^earch you'Vedone 
^eforeand you've ledtsed thaA'tifeie ate s% someV^^^ons^ 
te ariswered, so furth;^ r6!»arch Is rteoessaiy. 

Another source will be your personal expenence - you've been 1 
working somewhere on something and you've noticed a problem 
or something which you feel deserves investigation. Or quite 
possibly your onhf motive for carrying out research will be 2 
curiositv . There's something bugging you and you want to I<now 
the answer. VMS why not? If you didn't suffer A'om incurable 
curto^ you wouMnt h^ g^s& ^wiSri yttur ufim^::^^. 

Frmnthene-your research idea- you hav« to state file r^ealth 
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question. What is it you went to find out^ What's the "ocus of 
your research goirii; II' :;o? For niost jr.ve-s t/ t^d^iher; teaching 
ot course is a pleasure, but their overr'cir^ passion 15 -or 
research, anct this is how h.u'^an l<'!Owledge advances. 
Once you ve formuiated your quest cn /cj have :o desi gn your 3 
resea rch meth udQicgy - in other were:;, how you're going to 
carry out your research and find your answers. Also, you have to 
ciarify who your 'esders are going to be. if no one is going to 
fCdL' you' ir"Tejtc'i, iC7 •('( bi '/am - it won't advarKe fiumaii 
i<nu'.vlot^c- at a'i. w.i d leas: niakt; iLre you're researching 
something wh ch wi I interest other peopie as v^ell! 

Going on from there, you shouid identi fy your sour ces of 4 
iniormatio n - where wiil you get the data , the facts which wi I 
form the basis of your research, and what methods wni you use 
for obtaining these facts^ You see yoii can't ,!i5t .'ush i.ato 
research headioiig. Vou have to prepare yourself pretty carefully 
before you start and disoKS what yOu'ne going to do attend 
with your supen/isors. 

When you've done all this, then you can then p roceed with 5 
lkta_coliectiQ[i. This can be very enjoyable, but you must 
remember to be objective, and not just coiiect data which 
supports your Ideas Keep an noen n-,ind about tie results t^f 
yoLii icspti'fh I' you think you dnuw the answer hpforc you 
itiiil. you rc not ^ulnf^ to be a very good researcher! 
When yuu Uiink you've got enough data, you can go on to 
analyse It - this should inciude discussing it with other students 
and with your supeivlsor Fina'ly you can write your report, 
which will irfclude your findmgs and conclusions, tog ether with 6 
any recomme[nJalions and implications of what you've found 
out. All in all It's a complex process \^h many pitfalls, but If you 
do it well. It can be a source of Immense personal satisfaction. 

General Training Writing Tasic 2 

Working from Home p.112 

Track 21 

Rashid: Well, let's brainstorm arguments in favour frrst. What do 

you tbinl<? 

Su-Mei ='1= Um, I think an obvious ar^jment is that workers can 
do Lii v Mik when (t suiti them-thi^don't hwe tofit itirrto 
fixed working hours, you know. 

Rashid: In other words It gives thefn fntafatr flexiMltw, 1 

Su-Mei: Th^if! right. 

Rashid: Good I'll note that down, Whal else' 

Su-Mei: Well, obviously they don't have all that travel li ng lime 2 
which causes so much stress to most commuters. 

Riuhid: Sure. Travelling in the rush hour can be really 
uncomfortable, especially wften Ihe weather is bad And how 
about family life? Working from home albws vou to do your )ob 3 
and have a tamilv Bfe -bftliif; Wfthiniurtmsttma orwlfe and 
children more. 

Su-Mei: I'm not sure if thatS.an aigument for or against- Spnte 

pcoplr go to work to have a break from then familiesi 
Rashid: Ha! Weil, it helps workers when their ctiildren are dcfc. 

They can look after the.-n and carry on with their work. 
Su-Mei: Not jysr wi!>n thp:r chililren are sick When they're slidi as 

well, they're nnjif likely to be ab'e Id continue working. 
Rashid: OK, so I'll wnte down 'ls?s s likely t o be off sicl^ ', 4 
Su-Mel: Right, And another po]nt.' working from home means 

companies can reduce their cost^ because thev dtM't need so S 

much ofh ce space, which is very expensive 
Rashid: That's true. But on the other liand workers need lo have 

some oflice equipment at home. You know, um, a computer, a 6 

fax and so on - which obvio'jsly the employer must supply. 
Su-Mei: Right. That could b.e an argument against then. 
Rashid: Possibly. Can you think of any others? 
Su-Mei; Sure, One of the things \ most enjoy about work is 

meeting my colleagues and occasion^ the cusJWnerS. 1^ tniss 

the socia] aspect of my job. 7 
Rashid: ^t^. You souW get very rf you jdw^ worit^fom 

home, 

Sii'Mei: Aitd I don't tNnk it Hiib eveiyone, you know. Not 



everyone has the self-discipline to work from home. 

Rashid: That's true. Bosses have to tnjst workers In c:;mpiere their 3 
work and to wo rk re sponsibly . If you can't trust worker? then 
you can't lei then- work from home. It becomes hard to 9 
su pervise whether they're doing the worti property or not. 

Su-Mei: Yes, bosses can become like teachen^xl^^ngdlildrE^^ 
homework to see it they've done it' 

Rashid: Anything else' 

Su-Mei; Well, not all jobs are suitable for wording from home, 

Nowadays lots nf panpfa Mmrfc in tMmc and (Bf iT^ ^irVt ft? 5flg 

each other . 

Rashid: The face-to-face tfiingj'which isi^^^ in manyfobs. 
Su-'Mei: That's right, 

Rashid: Hey It's good woridng with you - i thmk we've gotsqate 
really good notes for this writing task, don't you? 

Su-Mei: Sur^. it's fun We've probably got too many ideas for a 
J50-word answer though. I guess the ne»t thing is to whte a 
plan and dec ce which ideas to include and which to leave out. 

Rashid: And we must decide what our opinion about all this is - 
you remember what the teacher said: 'If you don't give your 
opinion, you haven't answered the question'. Shall we do that 
Iji^ether then ~ work oM our Opinion, I meart? 

Su-Mei: Sure. Great. 
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